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Abstract

The importance of Turkish is increasing day by day with the geographical location of Turkey
and the development it has shown in every field. With this importance, an increase is observed
in the number of those who want to learn Turkish as a foreign language. Those who want to
learn Turkish as a foreign language apply to Turkish Teaching Centers (TOMER) and learn
Turkish with the teaching principles and methods determined. Some books and publications
are used during this teaching. One of these publications and books is Istanbul Turkish for
Foreigners B1 Textbook. In order to teach Turkish correctly and quickly, these books should
be rich in visual content. It is important that the images also evoke the relevant text and enable
the student to make inferences about the text. In this study, the importance of Turkish, its
development, the reason for the increase in the need to learn Turkish as a foreign language and
its consequences are mentioned. Then, the visual-text harmony in the 4th Unit of the Istanbul
Turkish for Foreigners Textbook B1 Textbook was examined, and the visual elements and
visual order in the text, and the text-visual layout of the Educational Life unit were mentioned.
In this study, it was concluded that some images were compatible with the text and the images
were smaller than the texts.
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1. Introduction

Throughout history, all nations have used their language as one of their greatest strengths.
They brought their language to every place where the borders of the country reached, and they
wanted to teach their languages to different nations. The fact that a language is known by
different societies is the country that speaks it as the mother tongue; It reflects its power
politically, militarily, economically, culturally and technologically. However, the geographical
structure of the country also affects the importance of the language. The value of Turkish is
increasing in Turkey as it has the title of a developing country due to its strategic geographical
location, commercial and economic power, military and historical structure. The increasing
importance of Turkey and Turkish reveals the importance of teaching Turkish as a foreign
language (Goger, Mogul, 2011: 798). As a result of this situation, Turkish has spread to
different continents and countries for centuries and still continues to spread. Today, the aims
of foreigners to learn Turkish differ. In his study, Erdem (2009: 889) “Academic studies,
commercial activities, diplomatic contacts, love for Turks, wondering about Turkish culture,
getting to know a Turkey in the European Union membership stage, etc. For these purposes, it
is desired to learn Turkish.” he states.

In his study on teaching Turkish to foreigners, Karababa (2009: 276) states, “Various
materials are used to gain basic language skills in foreign language teaching, but these
materials are the textbooks prepared for foreign language teaching.” He mentioned the
importance of the books, which are among the materials used in language teaching. With the
development of technology, printing and publishing opportunities, books are becoming more
modern in appearance. The variety of publications in the learning of the relevant language is
increasing.

With the increase in the need for teaching Turkish as a foreign language, an increase is
observed in the number of publications in this field. Books prepared for the teaching of the
Turkish language, which have attracted a lot of attention recently and spread over wide
continents, consist of plenty of visuals due to the above reasons (Iscan, Kanca, 2021). The
basic elements of language teaching are reading and listening, which are the ability to
understand, and speaking and writing, which are the skills of expression. Books for teaching
Turkish to foreigners should also contain texts and activities that develop these skills. Among
these skills, speaking and reading skills develop after the individual's listening skills (Giin,
Unal, 2019).

It is important to support texts and activities that provide language transfer and development
skills with visuals. In the books; Since the student can understand the text more easily, read it,
not get bored while learning, and appeal to the visual intelligence of the student, plenty of
visual elements are used (Iscan, Kanca, 2021). Texts containing visuals attract the attention of
the student and enable the student to adapt to the subject in a more self-sacrificing way. Books
have important functions such as attracting the attention of the learners with the information
and visual elements they contain and directing them to the subjects to be taught, preparing the
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environment for the students to reach the information themselves, and individualizing the
teaching with their guidance (Toprak, 2011). Paintings and the artistic qualities of the
paintings affect the reading-comprehension process of the student (Giin, Unal, 2019). Whether
used alone or in combination with writing, the contribution of visual elements to learning is an
undeniable fact (Giin, Unal, 2019). Visuals increase the intelligibility of the text, enable the
student to focus on the subject without getting bored of the lesson, and increase the interest in
the text. Visual content provides rich content in the development of basic language skills,
understanding the social and cultural dimensions of language, and increases learning
motivation (Giin, Unal, 2019). Pictures related to the visual perception of the student It is
important that the illustrations in the picture books interact with the visual perception and
cognitive system of the reader (Kayabekir, Tepecik, 2019: 407). The comprehensibility of
texts containing visuals is perceived more easily. It is known that in messages where written
and visual text are used together, the word plays an important role in defining the signifieds of
the image” (Oztokat, 1999: 140 cited in Oymak 2018: 335). It is known that we grasp the
information that we perceive visually more permanently. People remember what they see with
their eyes more than what they hear with their ears (Iscan, Kanca, 2021). When a multi-
stimulus environment is presented to the individual during teaching, the permanence period of
the learned knowledge is extended (Batur 2010: 180). It is important that the texts and
activities in the books are created with visual messages in foreign language teaching, where
perception and understanding are essential. Because it helps to encode visual information in
the mind and therefore to remember (iscan, Kanca, 2021). Illustrations direct the student's
perception by creating a visual focal point in the page layout (Giin, Unal, 2019).

A student learning Turkish has the opportunity to guess the words that he cannot understand in
the book he uses as a material, with the visual in the text. It is important in terms of
embodying a complex structure, a text (Giin, Unal, 2019). It enables the targeted gain to be
gained faster. While teaching a new word, object, address, color, number, place, person or
culture, it is ensured that students gain the targeted achievement more quickly and comfortably
by embodying what is said or written with the help of visual elements (Iscan, Kanca, 2021).
Teaching can be more permanent if students' perceptions are stimulated with visuals as well as
written text. Sarikaya (2017: 786) states that visual elements are one of the most effective
factors in the learning process.

According to Duchastel (1980, cited in Sanwan, Pheasant and Shepherd 2007: 39), visual
elements can be used in seven different functions:

1. Images that show what the object actually looks like, ie descriptive images.

2. Visual elements that have an explanatory effect on the learner.

3. Constructivist visuals that focus on the part and the relationship as a whole.

4. Visuals that show how a system or process works, ie functional visual.

5. Logical mathematical visuals such as diagrams, diagrams, drawings used in mathematics.
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6. Instructional images used to describe a certain thing.
7. Visuals such as graphics used to display the data (Giin, Unal, 2019).

In order to establish the standard, the regulation published by the Board of Education and
Discipline (TTKB) on the Examining and Evaluation of Textbooks included the following
articles about the procedures for the visuals used in the textbooks:

* There should be consistency in the size of the images when using the same object in different
places.

* The sections to be drawn attention should be designed effectively using highlighting
techniques.

* Unnecessary use of elements that will disrupt the visual integrity should be avoided.
* Visual elements should be used on the page they are associated with the text they belong to.
* Visual elements should be placed in such a way that they do not hinder the flow of reading.

* The movements of the figures used in the visual elements should be drawn reflecting the real
situation. For example, a sitting figure should evoke the feeling of sitting in the student.

* Objects and figures in the visual elements should be used to shed light on information and
details, and to point out similarities and differences.

* The colors of the objects and figures in the visual elements should be used in a way that
sheds light on important information and details, points out similarities and differences, and
creates an aesthetic feeling.

* Images (drawings, photographs, etc.) should be consistent throughout the book, in a
relationship of integrity and continuity, depending on the nature of the subject and the type of
activity.

* Images should be presented in a way that facilitates understanding and interpretation, and the
relationship between the elements that make up the image should be designed effectively to
facilitate learning. Visual elements should not be placed randomly, they should be distributed
horizontally and vertically to the material in equal weight and given in a balanced way.

* Images should be understandable and contain sufficient detail.

* Images should be drawn in accordance with the light source, and the location of the light
source should be considered in toning and shading.

* Images should be large enough to be easily perceived.
* Images should reflect real situations depending on the nature of the subject.

 Images should be given in accordance with the principle of proximity in line with their
relationship with the text and other elements. Complexity should be avoided by giving
interrelated items together and unrelated items further apart.

* Images should be placed in accordance with the page layout.
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» Images should be designed in such a way that they do not cause controversy, and the
elements in them should be clear.

* The visuals and the verbal/written elements in the visuals should be legible, clear and
understandable. * Images and items used in them must be of high resolution and quality.

* Images should be able to convey the desired message clearly.

» Images should not have anatomical defects (Reasonable balance should be observed in
drawings, cartoons, etc.).

* Alignment techniques should be used to facilitate understanding in images.

* Living things should be drawn in accordance with the body proportions in the images
(However, the requirements for artistic creativity should be evaluated separately.).

 There should not be a lack of elements in the images in accordance with the nature and
characteristics of the subject.

* The elements used in the images should be positioned in accordance with the subject, reality
and timeliness.

» Symmetrical balance and asymmetrical balance should be used appropriately in images.
* Images should not have perspective errors in terms of height, width and depth features.

* The lines in the images should be used in accordance with their purpose. The lines in the
design of visual elements should generally be used for the sense of direction, in particular, for
example, curved lines should be used for the sense of movement, horizontal lines for
calmness, and vertical lines for the expression of precision and directive.

* The color variety in the images should not be overdone.

* Depending on the characteristics of the images, three dimensions should be added to the
image by using various techniques and a sense of reality should be created.

* In the selection of images, the principle of close to far should be observed, and samples from
our country, if any, should be given priority depending on the nature of the subject.

* The content should be enriched with a variety of visuals that will support learning, serve the
purpose and form integrity with the text.

* The visual elements used in the content should be presented in a way that goes from the
immediate environment to the distant environment and from the recent time to the distant
time.

* Icons, symbols, warnings, etc. used in the content. The current form of the items should be
used.

* Characters should be appropriate for the time and place.

* Clothing should be appropriate for the time, place and characters.



Aydogan & Sentiirk / International Journal of Education, Technology and Science 2(1) (2022) 544-567 549

* Diversity should be provided by avoiding visual repetition, except for the visuals that need to
be repeated depending on the nature of the subject.

* Objects and assets should be given in terms of proportion and proportion to each other.

* Measures and proportions reflecting line, surface and color changes should be used correctly
depending on the distance and proximity of the objects to the eye, whether they are below or
above the eye level.

* Colors should be used in clear, vivid and high resolution.
* Colors should be striking in a way that contributes to learning.

* Features such as color, form, shape, line, texture, symmetry, perspective, clarity, proportion,
light, atmosphere, harmony, balance, rhythm and composition should be used effectively in
page design and visuals to ensure aesthetics.

* A design that will facilitate reading and perception should be preferred in the coloring of the
background color and verbal/written and visual elements used on the pages.

* Elements on the pages (headings, paragraphs, images, etc.) should have a systematic
integrity. For example, the size, color and font of the main and sub-titles, etc. The features
should be distinguished from the text and arranged in a systematic way to gather the subject.

* Design elements must be current according to the nature of the subject, compatible with the
relevant time or place, in agreement with real reality, and valid within the framework of the
relevant discipline or artistic movement.

* The visual elements used in the design should be created by considering the principle of
impartiality.

* Assets and objects should be colored in accordance with the reality. For example, a navy
blue chair can be designed, but a purple apple should not be used as it does not match the
reality (Artistic creativity requirements should be evaluated separately.).

According to Sertoglu (2019), visual order;
1. Visual layout in textbooks
2. See and visual design
2.1. Visual design in textbooks
2.2. Visual design in foreign language textbooks
2. Visual design principles
2.1. Integrity
2.2. Balance
2.3. Emphasis
2.4. Alignment
2.5. Proximity
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2.6. Placement

3. Cover and page design

3.1. type of paper

3.2. Page numbers

3.3. Skin

3.4. Use of color

4. Text design

4.1. Font sizes

4.2. Font type

4.3. text color

4.4. Use of horizontal or vertical space between lines
4.5. Conspicuous writing of focal words
4.6. Balanced spacing between words
4.7. The integrity of the text on the page
5. Text — picture relationship

Since we will look at the text-image harmony in the 4th unit of the Istanbul Turkish for
Foreigners B1 Textbook, we will only examine the text-picture relationship among the visual
layout items.

2. Method

In this study, document analysis, which is a qualitative analysis method, was used. Within the
framework of the root values circular published by the Ministry of National Education (MEB),
the reading texts included in the Istanbul Turkish for Foreigners B1 Textbook were examined.
"Qualitative research can be defined as research in which qualitative data collection methods
such as observation, interview and document analysis are used, and a qualitative process is
followed to reveal facts and events in a natural environment in a realistic and holistic manner”
(Yildirim and Simsek, 2008: 39).

At the first stage, the definition and content of the elements in the Ministry of National
Education (MEB) root values circular were determined.

In the second stage, the reading texts in the units in the Istanbul Turkish for Foreigners Bl
Textbook were determined.
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In the third stage, starting from the first reading text, all reading texts were examined and
analyzed according to the root values circular of the Ministry of National Education (MEB).

In the fourth stage, after the root values in the reading texts were determined, they were made
into a report.

In the fifth stage, the usage areas and ratios of the root values determined are specified.
All the work done in the sixth stage were combined.

Text-Image Relationship

Making use of visuals in textbooks used in teaching Turkish to foreigners means assigning
multiple and different meanings to texts. Different inferences can be made about the text just
by looking at the images. Students can make more than one comment about the text by
looking at the images (Sertoglu, 2019). When looking at a text supported with images, it will
draw visual attention. Therefore, care should be taken in the selection of images. The selected
images must be related to the text. It should allow to make inferences about the text.

Since pictures have an important feature in attracting attention, they have a great place in
language teaching. Visuals have an important place in the learning process because they take
place in the human brain before words (Sertoglu 2019). Images should reflect the main idea to
be conveyed in the text. The selected image should convey the main idea as well as providing
inferences about the subject of the text. Since the images mirror the content of the text, the
main point of the text should be prominent in the images (Sertoglu 2019).

It is important to use visuals in every text and activity to provide clarity and the opportunity to
produce comments in Turkish textbooks for foreigners. The higher the quality of the image,
the higher the quality of the text will be. Therefore, the efficiency to be obtained from the text
or activity will increase and language teaching will be facilitated. Considering that there is a
direct relationship between the text and the visual, the quality of the text will decrease as the
quality of the picture used decreases and the planned efficiency will be adversely affected. As
the relationship between the text and the image decreases or the quality of the picture
decreases, the probability of the student's being wrong will increase. The achievement of the
targeted gain in the student will be negative. Because the visual will attract the attention of the
student first and he will look at the picture first. As a result, it will generate comments and
make guesses about the content. Because students first look at the visual, think based on the
visual, and finally make a comment (Sertoglu 2019). Therefore, it is important that the picture
is original, high quality and in harmony with the text.

This article seeks to answer the following research questions:

1. Are the images in the 4th unit of the Istanbul Turkish for foreigners B1 textbook in
harmony with the text?
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2. Do the visuals in Unit 4 of the Istanbul Turkish for Foreigners Textbook B1 enable to
make predictions and make inferences about the text?

3. Are the visuals in the 4th unit of the Istanbul Turkish for foreigners bl textbook
suitable for the level of the target audience?

Findings

UNITE 4
- ool

BECERILER

» Becerilerini belirleylp
anlatabilme

» Egitim hayatini
anlatabilme

» Dlgiince belirtip

savunabilme

NI - ‘-'Mff o e MCTLETE DL BILGISI
e "‘c’:"' fﬁ" 1'53?"':"7"“ B > Zarfiler (-mAK icin,
~mAsl icin, -mAk (izere)
» Zarffiiller (-mAKtAnsA,
-mAsInA ragmen)
» Zarfiiller (-A ragmen,
-¢A bile)

KELIMELER

» EBitim
» Okul

EGITIM HAYATI
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Picture |

Istanbul B1 Book 55. page 4. Although the visual at the beginning of unit education life is not
related to any text or activity, there are gains to be gained throughout the unit, grammar rules
and keywords to be learned on the visual.

Obijectives; It is stated as being able to determine and explain the skills of education, to
explain the education life, to express and defend ideas.

Grammar; adverb-verb is specified as -to make, to-make, to-make, -maksa, -despite, -a though,
-sa even.

The words, on the other hand, are indicated as education and school.
The number of units is indicated on the image, and the title of the unit is indicated below.

This photo, which | think was taken in the walking park and probably reflects the spring
season, where trees grow and flowers bloom, does not match with the title of education life, on
which the achievements, grammar, keywords and unit name are written.

The image does not reflect the title of the unit. There is no connection between the content of
the unit and the image.

While there should be educational terms, materials, institutions and organizations or similar
educational themes, it was not appropriate to include a photograph of nature on the home page
of this unit.

EGITiM HAYATI

|
Picture Il

Page 55 The four images on the home page of the education life unit have nothing to do with
the text or the activity. The images in picture 2 were used immediately after the unit name was
written. They are small-scale visuals that have been put in order to make predictions about the
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title of the unit, to make inferences, to have a foresight about its content, and to have an idea
about what will be processed throughout the unit.

All four images were used as part of different activities or texts throughout the unit. Therefore,
we will examine these images more individually and in more detail in the following pages.

When we examine the relationship of the visuals with the unit title, they are not visuals that
prevent them from being used in the concept of education.

Books, notebooks, pens, etc. Educational life provides the opportunity to make inferences and
make predictions about the unit title due to the availability of educational materials.

Images are compatible with the unit title. However, in order to make clearer and more focused
estimations about the unit, different visuals could be us ed apart from the visuals used in the
unit, and visual diversity could be increased. In this way, the student would have better
grasped which concepts and materials would be included in the education topic.

HAZIRLIK CALISMASI

(1) il gruplar olusturalim ve asagidaki karikatiirii inceleyelim. Bu karikatiirdeki problem nedir? Taralim,

Adil bir segim olabilmesi
ifinherkesin aynismava
gimesi gerebiyor: Ltfen
atkanudabi agacatrmann

Picture 111

The visual on page 56 is the first activity of the education life unit. It is not related to any text.
It consists of a visual cartoon. Different kinds of animals were asked to climb the tree.

The subject of the image is that every living thing is different and has different abilities.
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In the activity that included this image, the students were asked to examine the cartoon and
comment on what the problem was.

Every living thing in nature has a different competence and they have abilities in different
subjects. Success cannot be achieved in the same subject from different living things.
Therefore, they are expected to comment that the tree climbing race is not fair. The subject of
being able to do the same thing for different creatures is not success and fair.

There is a relationship between the activity and the visual and it is compatible with the
educational life unit. It is the right choice of images. There is harmony between the visual and
the unit.
HERKES AYNI SEKILDE Mi OGRENIR?

Giniimiizde 1Q, basaril olmak icin cok nemli bir dlciit degil. Oiinyanin en retken
kisileri IQ sinavlarindan diisiik puanlar almiglar. Diisik 1Q puanlars sebebiyle bu insanla-
ra zeki diyemiyoruz. O zaman onlan kend alanlarinda ne bu kadar basanl yapiyor? Bu
basarili insanlarin zeksini, beceri alanlarina gore yeniden tanimlamak gerekir. Clinki
her insan farkli bir sekilde kendini ifade eder. Bir mijzisyen beste yaparak, bir tiyatrocu
1 ol yaparak, bir ressam resim yaparak kendini ifade eder.
0 halde zeka sadece tek cesit degildir, farkh tirleri vardi:

1. Stzel - Dilsel Zek

Dili ustalk ile kullanirlar. Cok sayida kelime bilirler. Bu insanlar yahanci dilleri de
kolaylia agrenirler yi yazarlar. Uzun hikéyeler ve fikralar anlatrar. Isimler, yerler ve
tarihleri hatirayabilirler. Tekerlemeleri ve kelime oyunlarini severler; dinleyerek daha
Iyi Ggrenirler.

2. Mantksal - Matematiksel Zekd

Mantik kurallarina, neden - sonug iliskilerine dikkat ederler. Yeni bilgileri siniflara ayirarak ve genelleme yaparak dgrenirler.
Olaylar hakkinda cok soru sorarlar. Soyut diisiinebilirler, bilgiler arasinda baglantlar kurarlar. Bulmaca gdzmey; satranc, dama
gibi strateji oyunlar oynamayi severler

3. Goirsel - Mekansal Zeka

Renk, cizgi, sekil, uzay ve bunlar arasindaki iliskilerle ilgilenir. Renklerle ve resimlerle calisarak en iyi sekilde dgrenirler. Ha-

Picture 1V
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ritalar, ¢izelgeleri, tablolari; yazili metinlerden daha kolay okurlar. Yagitlarina gore daha cok hayal kurarlar. Resim yapabilirler.
Film, slayt gibi gorsel malzemeyi tercih ederler. Resimli yayinlardan hoslanirlar. Daha dnce gittikleri yerleri kolay hatirlarfar.

4. Bedensel - Kinestetik Zekd

Koordinasyon, denge, giic, esneklik ve hiz gibi bax fiziksel dzellikleri gelimistir. Yaparak, yasayarak, dokunarak ve hareket
ederek daha iyi grenirler. Duygularini viicut diliyle ifade ederler. El becerileri iyidir. insanlara, canli ve cansiz varliklara dokun-
maktan hoslanirlar. Bir yerde uzun siire kaldiklari zaman hareket etmeye ihtiyag duyarlar.

5. Milziksel - Ritmik Zekd
Milzige ve sese dzel ilgi duyarlar. Ritim, melodi ve mizikle daha iyi dgrenirler. Sarkilarin melodilerini cok iyi hatilar, gzel
sarki syleyebilirler. Sik sik elleri ve ayaklari ile ritim tutarlar. Mizikli bir ortamda daha verimli caligirlar.

6. Kisisel - fesel Zeké
Kendilerini objektif olarak degerlendirebilirler. Giiclii ve zayif yonlerinin farkindadirlar. Olaylara gercekci yaklasirlar. Amaglar
ve davranislan birbiriyle uyurludur. Ozgirligl severler. Bireysel caliirken daha basariidr. Kendilerine her zaman giivenirler

7. Kisilerarasi - Sosyal Zekd

Insanlarin seslerine, jest ve mimiklerine dikkat ederler. Insanlarin farkl &zelliklerini gérerek onlan analiz edebilir, yorumla-
yabililer. Problemli arkadalarina her zaman yardim ederler. Insanlara selam verir, onlarin hatinini sorar, onlan énemserler. Bir
seyi baskalariyla ishirligi yaparak ve baskalarina dgreterek daha iyi Ggrenirler.

Picture VV

Image on page 56, Does Everyone Learn the Same Way on Pages 56 and 57? contained in the
text.

In the text, verbal - linguistic intelligence, logical - mathematical intelligence, visual - spatial
intelligence, bodily - kinesthetic intelligence, musical - rhythmic intelligence, personal -
internal intelligence, interpersonal - social intelligence are defined with examples.

According to the text, does everyone learn the same way?

Those with verbal-linguistic intelligence learn better by listening.

Those with logical-mathematical intelligence learn better by categorizing and generalizing.
Those with visual-spatial intelligence learn better by working with colors and pictures.
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Those with bodily-kinesthetic intelligence learn better by doing, experiencing, touching and
moving.

Those with musical-rhythmic intelligence learn better with rhythm, melody and music.

Individuals with intrapersonal intelligence are more successful and self-confident when
working individually.

Those with interpersonal-social intelligence learn by collaborating and explaining to others.

It has been said that each person has a different type of intelligence and can achieve success in
different areas. In this text, in which different types of intelligence are defined and supported
with examples, the visual that contains different abilities in and around the human brain is the
right choice.

The text and the image are compatible with each other. Music, sports, art, etc. The student,
who sees the visuals of the concepts in or around the human brain, will be able to make
predictions and inferences about the content of the text.

When he reads and understands the piece, he will grasp the text - visual integrity. Then they
will have the knowledge to comment.

He will be able to answer the questions in the activities related to the piece after the text
correctly, and if there is a question or part that he cannot understand, he will be able to create
integrity in his memory thanks to the visual.
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TURKGE FARKLI BIR DIL
Orta Dogu Teknik Universitesi diller (izerine bir aragtirma yapti. Bu arastrmaya gore,

insan beyni Tiirkge cimleleri anlamak icin digier dillerin aksine iki kez islem yapiyor. nsan-
[ar, dillerini kullanirken beynin birgok boliminde karmagik islemler gerceklesiyor. Bilim
adamlan artk bz teknikler sayesinde insanlarin beynindeki dil iglemlerini tanimhyor.
Gundmiizde bilim adamlan beyin dilbilim calismalarina nem veriyor. Gegen yil 0DTU
beyin dilbilim galigmalar icin bir laboratuvar kurdu. Bu laboratuvarda bilim adamlari in-
sanlarin dili 6grenme ve kullanma siireglerini agiklamaya galistyor.

Bu alismalara gore Tiirkge konugma ve dinleme sirasinda insan beyni diger dillerden
farkli olarak daha fazla islem yapiyor. Bu fazla islemler ingilizce ve Almancada yok. Bunun sebebi Tirkgenin gramer yapisi.
Turkcede fiillerin cimlenin sonunda yer almasi ve Tarkgenin sondan eklemeli bir dil olmasi nedeniyle, kisi cimleyi anlamak
icin onu bastan sona kadar aklinda tutuyor. Fili okuduktan sonra ciimleyi beyninde tekrar ediyor. ingilizcede bu durum yok.
Bu durum Turkge ve diger Avrupa dilleri arasinda bir fark yaratiyor.

@Metindeki kelimeleri es / yakin anlamilariyla @Metinde asaidaki bilgilerden hangileri var? isaretleyelim,

eglestirelim, 1. Araghrmalanin yeri i)
1. ban a. eylem 2. Turkeenin diger dillerden farki ¢
2. aksine b. aktivite 3. Turkgeyi ogrenme hizi { 3
3. islem ¢. dilbilgisi 4, Arashrmanin agamalan i
4. gramer ¢. tersine 5. Araghrmanin sonuglar ()
5. fiil d. kimi 6. Arastrmanin siresi {5

7. Araghrmanin 6nemi i)

Picture VI

As can be seen in this example, the accuracy of the text and the visual used in the activities is
important. It contributes to the student's ability to comprehend information better, to complete
the missing information.

The image on page 60 is in a different Turkish language text. The text explains that in Turkish,
the verbs are at the end of the sentence and because of the grammatical structure of Turkish,
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the listener must keep it in mind from the beginning to the end in order to understand the
sentence.

He mentions that Turkish is a difficult language since some other languages do not have such
a situation, and according to the researches, the brain performs more processes during
speaking and listening in Turkish.

In a text that talks about the process of the brain during speaking and listening in Turkish, a
visual that indicates the way the human brain works should be used.

It is observed that the existing image in this text is similar to the situation stated. Therefore,
the preferred visual in Turkish is a different language text is the right choice. In the visual of
the text, the mechanical operation of the memory is indicated. It has been emphasized that this
mechanic, which is stated as a representation during speaking and listening in Turkish,
performs more operations.

The visual chosen for the Turkish A Different Language text is correct, but if we interpret the
material as a book for teaching Turkish to foreigners, there may be more and larger images in
all texts and activities, including this text.

The number and size of the images can be increased as the student will make predictions about
the text the first time they look at the image.

To give an example for the Turkish A Different Language text, the presence of Turkish words
around a picture representing the mechanical work of the brain, similar to the existing image,
may better indicate the work of the human brain during speaking and listening in Turkish.

Therefore, in all texts, including this text, clearer and more emphatic images, as well as images
with a large number and size, can be used.

This image has no connection with the activities to be done after reading the text. The visual is
not of a quality to trigger correct answers to the questions. It would have been a better move to
prefer separate visuals for the text and for the event.
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EGITIM HABERLER]

o Metni dinleyelim. Kisa haberlerdeki bogluklan dolduralim, haberlerle baslik Gnerilerini eslestirelim,
a. Ders Dinlemek Hig Bu Kadar Yorucu Olmamish ¢. Habirlamanin Kalay Yolu
b. Ne Zaman Baglad: Ne Zaman Bitti? . Bagari ve Para llighisi

t. Aramak ama nerede?

|

L i
Ingiliz bilim insanlanna ghre hahzap giiclendirmek icin gdzler cok dnemli. Gilnde yanm dakika ghizleri saga sola
.................................... beynin iki tarahni ... v hahzay %10 gliclendiriyar. Dr. Andrew Parker, “Sinavda I
driembi bir BlgiYi oo e bu hareketi deneyebilirsiniz.” dedi.
SR,
ABD'de bir lise, BErEnCiEinin BBIS .. s sossissmssnnns ilging bir yintem wyguluyor: Dersten

sonra kursa katlan dgrencilere saatte 8 dolar ddiiyor. Okul ynetimi, “Oren ve Kazan" adi okul sonra- f—
&l efitim programndaki ... dgrencilere ikramiye de veriyor. 15 haftalik programin amag,

tigrencilere para ddemenin dgrencilerin basankar dizerindeki etkisini gormek. Okul midird “Ogrenci-

lerimizin performansin artrmak icin her Yol e e sonug 2lamadik. Bu yontemden
urnuthryuz” dedi.

S
Google faydall mi? Bilim insanlan sipheli. Ingiliz Brighton Universitesi'nden Tara Brabazon, “Bilgiye

Google arama motoruyla —..onee bipk ayakiisti yemek yemek gibi." diyor. Medya uzman Bra-
bazon'a gore, Brenciler bilgivi, kaynagini bilmeden ve GZBfiNGe ... ocmsmisne kullanwyorlar. Bu da
onlann beyin faalietlerini ve diisinme kapasitelerini zayflatyar. Brabazon, kendi Grendilerine okuldaki
ilk yillarnda Google ve Wikipediay1 ..o kitaplara, makalelere ulasmalann Gneriyor,

B i
Almanya‘min Neumark sehrinde bir ilkokulun SPOF ... e dgrenciler ayakta daha iyi dgreniyorlar.

Ogretmenin bu arashrmasindan sonra okulda ayakta egitim yapiiyar. Sindta Ggretmen de ayakta duruyor. Su an sadece
ABNEME ASAMARING - oo proje iyi sonuglar veriyor. Bu projenin biitdn eyaletlerde uygulanmas

planlanyor.

Picture VII




Aydogan & Sentiirk / International Journal of Education, Technology and Science 2(1) (2022) 544-567 561

Education News on page 62 is the listening text. The headings of the paragraphs and some
parts of the initials in the text are left blank.

Before the listening text, it was asked to match the titles with the examples given and fill in
the blanks. Five different examples are given before the text and the titles of the five
paragraphs in the text are indicated with numbers, that is, the place where the matches will be
made is shown as the focal point. No numbering is applied to the blanks that do not have a
match. In this way, it is possible to determine the gaps that will be matched and those that will
not be matched. It is true and beautiful work.

Although there are 5 paragraphs consisting of different topics in the text, title matching and
filling in the blanks will be made in all of these paragraphs, there are visuals next to the three
paragraphs.

There is no visual about the subject around the remaining two paragraphs. While visuals
should be the main emphasis in a book that teaches Turkish at B1 level, such deficiencies
should not be present.

There is no factor that will evoke the student about the two paragraphs that do not have a
visual.

In the education news text, which I think is a difficult activity, it may have been necessary to
make use of the visuals in order to prompt the student to the right answer. However, not a
single visual addition has been made to all existing paragraphs.

The subject of the first paragraph with the image explained that a school in England teaches
more and more efficiently for 8 minutes. The visual placed in the paragraph includes students
and some educational materials. The visual chosen for the paragraph with this subject is
mostly correct and related to the subject. However, 3 different images were placed in one
frame and therefore the size of the photos was reduced. This negatively affects visibility,
intelligibility and attractiveness. It may be more accurate and efficient to place 3 different
images in different frames instead of fitting them into one frame.

The second paragraph with the image is the third paragraph of the text. In the paragraph, it is
mentioned that students who stay in the course after school are paid, every way is tried to
improve performance, and the effect of paying money on the student is observed. In the image,
there is a book and notebook in one pouch of the scale and money in the other. The image
chosen according to the subject of the paragraph is quite accurate. The fact that money and a
book and a notebook are used in the visual of the text, which describes the comparison of
money and academic success, has made the visual harmony of the text successful.

The third paragraph with the image is the fourth paragraph of the text. It is mentioned that
information can be accessed easily and quickly thanks to Google, but because of this reason,
brain activities and thinking capacities decrease. The image used is the Google page open on
the computer screen. It was correct to use the Google image in the paragraph whose subject is
Google. Since things related to Google or the internet will be mentioned in the paragraph, it is
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vivid in the student's memory. Therefore, the text-visual harmony has been successfully
achieved.

There are no images in the second paragraph of the text. The subject of the paragraph is eye
exercises that should be done to strengthen the brain. Not using visuals in an article that talks
about the brain and eyes is a major shortcoming. However, there are many images related to
the subject. The absence of visuals in this paragraph causes the text to be more difficult for the
student to understand and cannot make predictions about the subject.

There is no visual in the fifth paragraph of the text. Since standing education is more
successful, it is explained that in a primary school in Germany, education is done standing up,
and teachers and students are standing throughout the lesson. A photo or picture of teachers
and students standing at the same time could have been added to this paragraph. The text
cannot be revived in the student's memory in its current form and the content cannot be
predicted because it is not visual.

VAZGEGMEK iGN COK ERKEN

Buglin her seye yeniden baglayin. Bugiinkii plan-
lariniz geleceginiz igin Gnemli. Gegmisteki hatalariniz
duzeltebilirsiniz. Bunu bilmek size gli¢ kazandiracaktr.
Her kot olayin icinde icinde mutlaka iyi bir mesaj
vardir. Ornetin “Bugiine kadar hicbir iste neden basanil
olamadim?” diye diistintiyorsaniz kendinize $u sorulan
sorun: Ben bu is yerlerinde neler 6grendim? Bundan
sonra ne yapmam gerekir? Kendimi gelistirmek icin
neler yapmaliyim? Acaba bu igler benim icin gercekten
de dogru isler miydi? Eger koti iliskiler yasadiysaniz
kendinize $u sorulan sorun: Ben bunlardan ise yarar ne
ogrendim? Her kott anidan ders alarak gelecege daha
gucli bakabilirsiniz. Bugtn bagaril ve mutlu insanlann

sirrt budur. Onlar yapabildiyse siz de yapabilirsiniz.
Baglamak cin geg degil, vazgegmek icin ok erken.
Bunu fark ederseniz her sey daha kolay yapacaksiniz.

baglamak icin cok ge diye dustintrken, bugin baska
birisi 40 yasinda Universiteye basliyor, Bugtin 40 yaginda birisi evlenmek icin gok geg diye diistiniirken, baska birisinin bugtin
50 yasinda cocugu oluyor. 30 yasinda birisi igin zayiflamak imkansizken, bugiin 45 yaginda birisi 40 kilo veriyor. Bu drnekler
bitmez. Bu insanlarin aralarindaki fark nedir? Tek fark hayata bakis agilandir. Bazi insanlar “Artik cok geg. Ben yapamam.” diye
diistintrken, bazifan “Baska neler yapabilirim?” diye hayal eder.

Siz de “Buglin neler yapabilirim?” diye gline baslayabilirsiniz. Simdi aynaya bakin ve gilimseyin hayata, gilimseyin
kendinize. Sevgi ve saglikla ilerleyin.

PictureVII
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In the text, Too Early to Give Up, on page 63, it is mentioned that instead of being
disappointed by the negative things experienced, we learn from them and make them an
experience, and we do what we want to do regardless of our situation, position or age. . In the
image, there is an ornamental fish jumping from a small bowl filled with water to a larger
bowl filled with water. If it is necessary to give very deep meanings to the image, the fish
never gave up, it always aimed to move to a bigger bowl and finally realized this dream. But
will the foreign student looking at the image be able to guess the subject without reading the
text? If a visual or images with clearer meanings had been used, the intelligibility would have
increased even more.

However, a large image was chosen. The visual appeal has increased. It would have been
better if all the images in the book were this size.

Although the text and the visual are not unrelated, a selection of pictures could have been
made that would be more compatible with the subject.

TURKIYE’DEKi YABANCI OKULLAR

y A Alman Lisesi: 1868'de isvi¢re ve Aiman okulu olarak kuruldu. Bu lise, fen ve matematik agirhkh egitim
S T T
s‘:’" 'é' l’*’;"-‘ verlyor. Ogrenciler Alman kiltir( ve disipliniyle yetisip (i¢ diploma birden aliyorlar. Biri dil, biri lise, biri de
N“‘, ,;'5.?."‘ Almanya’da gecerli Abitur diplomasi.

Galatasaray Lisesi: Bu okulun eski adi Mekteb-| Sultani. Bu okul Fransiz ekolii lle 6grenci yetistiriyor.
Galatasaray Lisesi'nin mezunlar birbirlerine cok bagh. Turkiye’de baska hicbir okul siyasetten edebiyata,
sanattan medyaya, eglence diinyasina bu kadar ¢ok Unl( yetistirmedi. O kapidan Fikret Mualla, Ahmet
Hasim, Tevfik Fikret, Cetin Altan, Tahsin Yiicel, Haldun Dormen, Mehmet Ali Birand, Barig Manco, Okan
Bayiilgen gibi pek ¢ok tnli gecti.

istanbul Robert Lisesi: Bu okul Arnavutkdy sahilinde bulunuyor. Puaninin ylksekligi sebebiyle Tiirki-
ye'de girmesi en zor liselerden biri. Okul 1863'te Osmanh topraklarinda Amerikan tarzi egitim vermek

(zere kuruldu. Okul yasaminin her alaninda ézglirliik var. Ogrenciler daha Universiteye gelmeden derslerini

secme sansina sahip oluyorlar.

Saint Benoit: Okul 1873 yilinda kurulmus. Birinci Dinya Savasi sirasinda bir stire kapal kalmis. 1919°da
594 dgrenciyle egitime yeniden basglamig. 1987'ye kadar kiz ve erkek dgrenciler tamamen ayr egitim gor-
misler ama simdi hepsi ayns ¢at altinda. Artik kiItdr ve sanat merkezi olan Karakdy'e dinyanin dort bir

yanindan Sgretmenler geliyor ve Fransizca, ingilizce egitim veriyorlar.

Asagidaki sorulan tne gére playal

1. Hangi okulda dgretmenler ve yonetim daha otoriter olabilir?
2. Hangi okul bir ara dgrenci kabul etmedi?

3. Hangi okulun mezunlar: birbirine gok digkin?

4. Hangi okula herkes kolay kolay giremiyor?

5. Hangi okul Iki dille egitim veriyor?

Picture IX
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The text of Foreign Schools in Turkey is on page 66. In the text, it is mentioned about the
schools with foreign schools that carry out educational activities in Turkey. Respectively;
German High School, Galatasaray High School, Istanbul Robert High School, Saint Benoit
schools are explained.

In the text, which emphasizes the weight of education in schools, the logos of the relevant
institutions are placed in the paragraphs of each school. Foreign students who see the logos
can guess that these institutions will be mentioned in the text if they can deduce that there is a
school logo. The name of the institution is written in the logo of some schools. However, if the
visual dimensions were larger, the legibility of the school names would increase, and thus, the
students would be able to reach the conclusion that schools would be mentioned in the text
more easily and more quickly.

There are five questions about the piece just below the text. The answers to all the questions
are in the text. However, these questions and answers have nothing to do with the image.

Therefore, although the logos are small, the text has visual harmony. There is no event visual
harmony.

Exterior architectural photographs of the schools could also be added without limiting each
paragraph to a single image.

4. Asagidaki bosluklar uygun eklerle dolduralim.

1. AKSAM ErAfAZc.orscvvrseeveseveseneneeenene. KONSET S3lONUNG
zamaninda ulagtim. OZ DEGERLENDIRME
2. 0 cok inatgl. GUnlerce 1Srar et............cwuuerneeenr. SANA
Bunlan Tiirkcede yapabilir misiniz? Her ciimle icin kendinize bir puan veriniz.
olayr anlatmaz. 1: Yapamam, 2: Biraz yapabilisim, 3: Yapabiliim, 4: i yapabilirim, 5: Cok i
TV CL T TR SOOI o | 111,11 TR Y2Pabilirim.
edemezsin. 1. Haber dzeti gibi metinlere bakarak kimin, neyi,
4. Bu kadar dil d6K...........c.eeer. bizimle tatile nerede yapmis olduguna ligkin bilgieri bulabi-
lirim.
gelmedi.
i . . 2. Bagkalarinin fikirlerini yorumlayabilirim.
5. Tam saatinde gel..........ocuvnnnn. SENI ghremedim. - : .
. . o .. 3. llgi alamma giren konulara iliskin kisa tartisma-
(111 11T G- OOROOOOOOROORORROROOON || 1111:(=4 (1o <Io'=l-{ Pl | |32 katilabilirim.,
7. YaBMU YA rooerroeveeevesserreneeen: ik gidliyorar.

Picture X
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Although there is no visual in this activity on page 67, there is a table. A table in which the
students who performed the activity will also self-evaluate has been added. In the table, the
student scores his achievements. It is a very effective table in which what has been learned
throughout the book or at the end of the unit is evaluated by the student. The large number of
such tables is important for a more detailed evaluation of the achievements.

Conclusion

In this study, which was conducted to examine the 4th unit of the Istanbul Turkish for
Foreigners Bl textbook, the importance and development of Turkish, the reason for the
increase in the need to learn Turkish as a foreign language and its consequences, the visual
elements and visual order in the text, the text-visual order of the Educational Life unit were
mentioned.

Along with our country, our language Turkish is developing and spreading day by day. The
number of people who want to learn Turkish is increasing for different reasons. This triggers
the need for teaching Turkish as a foreign language and creates the need for appropriate
methods, materials and approaches for this teaching.

In order to meet the material need, which is one of them, Istanbul Turkish Textbook for
Foreigners has been prepared by scientists who are experts in their fields. This textbook is
used in many institutions where Turkish is taught as a foreign language. In this study, it has
been examined whether the visuals in a unit of the book used in different institutions are in
harmony with the text.

There are many elements of visual elements and visual factors according to the data specified
with their sources in the introduction. One of them is visual-text harmony. Although this
harmony differs from person to person, it is also based on scientific studies prepared so far. As
a result of the data we obtained from the existing scientific studies, the visuals in the 4th unit
of the Istanbul Turkish for Foreigners B1 Textbook were examined one by one with subjective
observations.

In this context, it has been observed that the visuals in Unit 4 are generally compatible with
the text. However, it has been determined that there are also images that cannot provide this
harmony.

It has been determined that the number of images that will enable to make inferences about the
text is low.

It was observed that the image size was small in most of the images. It reduces the
attractiveness of the pictures, makes them difficult to interpret, and negatively affects their
intelligibility. All of these make it difficult for the student to comment on the text after
examining the image.
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The quality of the images is equivalent to the quality of the book and the paper and pulp used.

It has been observed that some images are not clear, and if there is text in the image, it is
difficult to read.

In the materials used in teaching Turkish as a foreign language, it is expected that the text and
visual balance will be compatible. However, it has been determined that the texts are more
weighty than the images.

It has been observed that most of the visuals in the book are in the texts. It has been concluded
that the number of visuals in the activities in which the student must determine the correct
answer is low.

It was seen that the activities were prepared based on text rather than visual.

It has been determined that the color harmony on the page on which the text is written and the
color harmony of the images present in the text are largely achieved.

It is thought that the tables in which the gains gained as a result of the discussed subject will
be determined by self-evaluation are productive. However, it has been observed that the
number of such tables is low, with only one in the 4th unit.

In general,

In the 4th unit of the Istanbul Turkish for Foreigners Textbook, it has been determined that the
text-visual harmony is provided in some texts but not in some texts.

Only one of the many sets used in teaching Turkish as a foreign language, a unit of the book
prepared at B1 level, was examined. Due to the excess in the number of units, books and sets,
and as we mentioned, the examination of visual-text harmony is supported by subjective
judgments, it would be appropriate to examine all units, books and sets, including the unit
examined, based on scientific studies.

As the number of studies examining visual-text harmony increases, the quality of the materials
used in teaching Turkish to foreigners will also increase. In this way, the efficiency of Turkish
teaching applied to the target audience will increase.
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