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Abstract 

The importance of Turkish is increasing day by day with the geographical location of Turkey 

and the development it has shown in every field. With this importance, an increase is observed 

in the number of those who want to learn Turkish as a foreign language. Those who want to 

learn Turkish as a foreign language apply to Turkish Teaching Centers (TÖMER) and learn 

Turkish with the teaching principles and methods determined. Some books and publications 

are used during this teaching. One of these publications and books is Istanbul Turkish for 

Foreigners B1 Textbook. In order to teach Turkish correctly and quickly, these books should 

be rich in visual content. It is important that the images also evoke the relevant text and enable 

the student to make inferences about the text. In this study, the importance of Turkish, its 

development, the reason for the increase in the need to learn Turkish as a foreign language and 

its consequences are mentioned. Then, the visual-text harmony in the 4th Unit of the Istanbul 

Turkish for Foreigners Textbook B1 Textbook was examined, and the visual elements and 

visual order in the text, and the text-visual layout of the Educational Life unit were mentioned. 

In this study, it was concluded that some images were compatible with the text and the images 

were smaller than the texts. 
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1. Introduction 

Throughout history, all nations have used their language as one of their greatest strengths. 

They brought their language to every place where the borders of the country reached, and they 

wanted to teach their languages to different nations. The fact that a language is known by 

different societies is the country that speaks it as the mother tongue; It reflects its power 

politically, militarily, economically, culturally and technologically. However, the geographical 

structure of the country also affects the importance of the language. The value of Turkish is 

increasing in Turkey as it has the title of a developing country due to its strategic geographical 

location, commercial and economic power, military and historical structure. The increasing 

importance of Turkey and Turkish reveals the importance of teaching Turkish as a foreign 

language (Göçer, Moğul, 2011: 798). As a result of this situation, Turkish has spread to 

different continents and countries for centuries and still continues to spread. Today, the aims 

of foreigners to learn Turkish differ. In his study, Erdem (2009: 889) “Academic studies, 

commercial activities, diplomatic contacts, love for Turks, wondering about Turkish culture, 

getting to know a Turkey in the European Union membership stage, etc. For these purposes, it 

is desired to learn Turkish.” he states. 

In his study on teaching Turkish to foreigners, Karababa (2009: 276) states, “Various 

materials are used to gain basic language skills in foreign language teaching, but these 

materials are the textbooks prepared for foreign language teaching.” He mentioned the 

importance of the books, which are among the materials used in language teaching. With the 

development of technology, printing and publishing opportunities, books are becoming more 

modern in appearance. The variety of publications in the learning of the relevant language is 

increasing. 

With the increase in the need for teaching Turkish as a foreign language, an increase is 

observed in the number of publications in this field. Books prepared for the teaching of the 

Turkish language, which have attracted a lot of attention recently and spread over wide 

continents, consist of plenty of visuals due to the above reasons (İşcan, Kanca, 2021). The 

basic elements of language teaching are reading and listening, which are the ability to 

understand, and speaking and writing, which are the skills of expression. Books for teaching 

Turkish to foreigners should also contain texts and activities that develop these skills. Among 

these skills, speaking and reading skills develop after the individual's listening skills (Gün, 

Ünal, 2019). 

It is important to support texts and activities that provide language transfer and development 

skills with visuals. In the books; Since the student can understand the text more easily, read it, 

not get bored while learning, and appeal to the visual intelligence of the student, plenty of 

visual elements are used (İşcan, Kanca, 2021). Texts containing visuals attract the attention of 

the student and enable the student to adapt to the subject in a more self-sacrificing way. Books 

have important functions such as attracting the attention of the learners with the information 

and visual elements they contain and directing them to the subjects to be taught, preparing the 
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environment for the students to reach the information themselves, and individualizing the 

teaching with their guidance (Toprak, 2011). Paintings and the artistic qualities of the 

paintings affect the reading-comprehension process of the student (Gün, Ünal, 2019). Whether 

used alone or in combination with writing, the contribution of visual elements to learning is an 

undeniable fact (Gün, Ünal, 2019). Visuals increase the intelligibility of the text, enable the 

student to focus on the subject without getting bored of the lesson, and increase the interest in 

the text. Visual content provides rich content in the development of basic language skills, 

understanding the social and cultural dimensions of language, and increases learning 

motivation (Gün, Ünal, 2019). Pictures related to the visual perception of the student It is 

important that the illustrations in the picture books interact with the visual perception and 

cognitive system of the reader (Kayabekir, Tepecik, 2019: 407). The comprehensibility of 

texts containing visuals is perceived more easily. It is known that in messages where written 

and visual text are used together, the word plays an important role in defining the signifieds of 

the image” (Öztokat, 1999: 140 cited in Oymak 2018: 335). It is known that we grasp the 

information that we perceive visually more permanently. People remember what they see with 

their eyes more than what they hear with their ears (İşcan, Kanca, 2021). When a multi-

stimulus environment is presented to the individual during teaching, the permanence period of 

the learned knowledge is extended (Batur 2010: 180). It is important that the texts and 

activities in the books are created with visual messages in foreign language teaching, where 

perception and understanding are essential. Because it helps to encode visual information in 

the mind and therefore to remember (İşcan, Kanca, 2021). Illustrations direct the student's 

perception by creating a visual focal point in the page layout (Gün, Ünal, 2019). 

A student learning Turkish has the opportunity to guess the words that he cannot understand in 

the book he uses as a material, with the visual in the text. It is important in terms of 

embodying a complex structure, a text (Gün, Ünal, 2019). It enables the targeted gain to be 

gained faster. While teaching a new word, object, address, color, number, place, person or 

culture, it is ensured that students gain the targeted achievement more quickly and comfortably 

by embodying what is said or written with the help of visual elements (İşcan, Kanca, 2021). 

Teaching can be more permanent if students' perceptions are stimulated with visuals as well as 

written text. Sarıkaya (2017: 786) states that visual elements are one of the most effective 

factors in the learning process. 

According to Duchastel (1980, cited in Sanwan, Pheasant and Shepherd 2007: 39), visual 

elements can be used in seven different functions: 

1. Images that show what the object actually looks like, ie descriptive images. 

2. Visual elements that have an explanatory effect on the learner. 

3. Constructivist visuals that focus on the part and the relationship as a whole. 

4. Visuals that show how a system or process works, ie functional visual. 

5. Logical mathematical visuals such as diagrams, diagrams, drawings used in mathematics. 
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6. Instructional images used to describe a certain thing. 

7. Visuals such as graphics used to display the data (Gün, Ünal, 2019). 

In order to establish the standard, the regulation published by the Board of Education and 

Discipline (TTKB) on the Examining and Evaluation of Textbooks included the following 

articles about the procedures for the visuals used in the textbooks: 

• There should be consistency in the size of the images when using the same object in different 

places. 

• The sections to be drawn attention should be designed effectively using highlighting 

techniques. 

• Unnecessary use of elements that will disrupt the visual integrity should be avoided. 

• Visual elements should be used on the page they are associated with the text they belong to. 

• Visual elements should be placed in such a way that they do not hinder the flow of reading. 

• The movements of the figures used in the visual elements should be drawn reflecting the real 

situation. For example, a sitting figure should evoke the feeling of sitting in the student. 

• Objects and figures in the visual elements should be used to shed light on information and 

details, and to point out similarities and differences. 

• The colors of the objects and figures in the visual elements should be used in a way that 

sheds light on important information and details, points out similarities and differences, and 

creates an aesthetic feeling. 

• Images (drawings, photographs, etc.) should be consistent throughout the book, in a 

relationship of integrity and continuity, depending on the nature of the subject and the type of 

activity. 

• Images should be presented in a way that facilitates understanding and interpretation, and the 

relationship between the elements that make up the image should be designed effectively to 

facilitate learning. Visual elements should not be placed randomly, they should be distributed 

horizontally and vertically to the material in equal weight and given in a balanced way. 

• Images should be understandable and contain sufficient detail. 

• Images should be drawn in accordance with the light source, and the location of the light 

source should be considered in toning and shading. 

• Images should be large enough to be easily perceived. 

• Images should reflect real situations depending on the nature of the subject. 

• Images should be given in accordance with the principle of proximity in line with their 

relationship with the text and other elements. Complexity should be avoided by giving 

interrelated items together and unrelated items further apart. 

• Images should be placed in accordance with the page layout. 
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• Images should be designed in such a way that they do not cause controversy, and the 

elements in them should be clear. 

• The visuals and the verbal/written elements in the visuals should be legible, clear and 

understandable. • Images and items used in them must be of high resolution and quality. 

• Images should be able to convey the desired message clearly. 

• Images should not have anatomical defects (Reasonable balance should be observed in 

drawings, cartoons, etc.). 

• Alignment techniques should be used to facilitate understanding in images. 

• Living things should be drawn in accordance with the body proportions in the images 

(However, the requirements for artistic creativity should be evaluated separately.). 

• There should not be a lack of elements in the images in accordance with the nature and 

characteristics of the subject. 

• The elements used in the images should be positioned in accordance with the subject, reality 

and timeliness. 

• Symmetrical balance and asymmetrical balance should be used appropriately in images. 

• Images should not have perspective errors in terms of height, width and depth features. 

• The lines in the images should be used in accordance with their purpose. The lines in the 

design of visual elements should generally be used for the sense of direction, in particular, for 

example, curved lines should be used for the sense of movement, horizontal lines for 

calmness, and vertical lines for the expression of precision and directive. 

 • The color variety in the images should not be overdone. 

• Depending on the characteristics of the images, three dimensions should be added to the 

image by using various techniques and a sense of reality should be created. 

• In the selection of images, the principle of close to far should be observed, and samples from 

our country, if any, should be given priority depending on the nature of the subject. 

• The content should be enriched with a variety of visuals that will support learning, serve the 

purpose and form integrity with the text. 

• The visual elements used in the content should be presented in a way that goes from the 

immediate environment to the distant environment and from the recent time to the distant 

time. 

 

• Icons, symbols, warnings, etc. used in the content. The current form of the items should be 

used. 

• Characters should be appropriate for the time and place. 

• Clothing should be appropriate for the time, place and characters. 
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• Diversity should be provided by avoiding visual repetition, except for the visuals that need to 

be repeated depending on the nature of the subject. 

• Objects and assets should be given in terms of proportion and proportion to each other. 

• Measures and proportions reflecting line, surface and color changes should be used correctly 

depending on the distance and proximity of the objects to the eye, whether they are below or 

above the eye level. 

• Colors should be used in clear, vivid and high resolution. 

• Colors should be striking in a way that contributes to learning. 

• Features such as color, form, shape, line, texture, symmetry, perspective, clarity, proportion, 

light, atmosphere, harmony, balance, rhythm and composition should be used effectively in 

page design and visuals to ensure aesthetics. 

• A design that will facilitate reading and perception should be preferred in the coloring of the 

background color and verbal/written and visual elements used on the pages. 

• Elements on the pages (headings, paragraphs, images, etc.) should have a systematic 

integrity. For example, the size, color and font of the main and sub-titles, etc. The features 

should be distinguished from the text and arranged in a systematic way to gather the subject. 

• Design elements must be current according to the nature of the subject, compatible with the 

relevant time or place, in agreement with real reality, and valid within the framework of the 

relevant discipline or artistic movement. 

• The visual elements used in the design should be created by considering the principle of 

impartiality. 

• Assets and objects should be colored in accordance with the reality. For example, a navy 

blue chair can be designed, but a purple apple should not be used as it does not match the 

reality (Artistic creativity requirements should be evaluated separately.). 

According to Sertoğlu (2019), visual order; 

1. Visual layout in textbooks 

2. See and visual design 

     2.1. Visual design in textbooks 

     2.2. Visual design in foreign language textbooks 

     2. Visual design principles 

     2.1. Integrity 

     2.2. Balance 

     2.3. Emphasis 

     2.4. Alignment 

     2.5. Proximity 
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     2.6. Placement 

     3. Cover and page design 

     3.1. type of paper 

     3.2. Page numbers 

     3.3. Skin 

     3.4. Use of color 

     4. Text design 

     4.1. Font sizes 

     4.2. Font type 

     4.3. text color 

     4.4. Use of horizontal or vertical space between lines 

     4.5. Conspicuous writing of focal words 

     4.6. Balanced spacing between words 

     4.7. The integrity of the text on the page 

     5. Text – picture relationship 

 

Since we will look at the text-image harmony in the 4th unit of the Istanbul Turkish for 

Foreigners B1 Textbook, we will only examine the text-picture relationship among the visual 

layout items. 

 

2. Method 

In this study, document analysis, which is a qualitative analysis method, was used. Within the 

framework of the root values circular published by the Ministry of National Education (MEB), 

the reading texts included in the Istanbul Turkish for Foreigners B1 Textbook were examined. 

"Qualitative research can be defined as research in which qualitative data collection methods 

such as observation, interview and document analysis are used, and a qualitative process is 

followed to reveal facts and events in a natural environment in a realistic and holistic manner" 

(Yıldırım and Şimşek, 2008: 39). 

At the first stage, the definition and content of the elements in the Ministry of National 

Education (MEB) root values circular were determined. 

In the second stage, the reading texts in the units in the Istanbul Turkish for Foreigners B1 

Textbook were determined. 
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In the third stage, starting from the first reading text, all reading texts were examined and 

analyzed according to the root values circular of the Ministry of National Education (MEB). 

In the fourth stage, after the root values in the reading texts were determined, they were made 

into a report. 

In the fifth stage, the usage areas and ratios of the root values determined are specified. 

All the work done in the sixth stage were combined. 

 

Text-Image Relationship 

Making use of visuals in textbooks used in teaching Turkish to foreigners means assigning 

multiple and different meanings to texts. Different inferences can be made about the text just 

by looking at the images. Students can make more than one comment about the text by 

looking at the images (Sertoğlu, 2019). When looking at a text supported with images, it will 

draw visual attention. Therefore, care should be taken in the selection of images. The selected 

images must be related to the text. It should allow to make inferences about the text. 

Since pictures have an important feature in attracting attention, they have a great place in 

language teaching. Visuals have an important place in the learning process because they take 

place in the human brain before words (Sertoğlu 2019). Images should reflect the main idea to 

be conveyed in the text. The selected image should convey the main idea as well as providing 

inferences about the subject of the text. Since the images mirror the content of the text, the 

main point of the text should be prominent in the images (Sertoğlu 2019). 

It is important to use visuals in every text and activity to provide clarity and the opportunity to 

produce comments in Turkish textbooks for foreigners. The higher the quality of the image, 

the higher the quality of the text will be. Therefore, the efficiency to be obtained from the text 

or activity will increase and language teaching will be facilitated. Considering that there is a 

direct relationship between the text and the visual, the quality of the text will decrease as the 

quality of the picture used decreases and the planned efficiency will be adversely affected. As 

the relationship between the text and the image decreases or the quality of the picture 

decreases, the probability of the student's being wrong will increase. The achievement of the 

targeted gain in the student will be negative. Because the visual will attract the attention of the 

student first and he will look at the picture first. As a result, it will generate comments and 

make guesses about the content. Because students first look at the visual, think based on the 

visual, and finally make a comment (Sertoğlu 2019). Therefore, it is important that the picture 

is original, high quality and in harmony with the text. 

This article seeks to answer the following research questions: 

 

1. Are the images in the 4th unit of the Istanbul Turkish for foreigners B1 textbook in 

harmony with the text? 
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2. Do the visuals in Unit 4 of the Istanbul Turkish for Foreigners Textbook B1 enable to 

make predictions and make inferences about the text? 

3. Are the visuals in the 4th unit of the Istanbul Turkish for foreigners b1 textbook 

suitable for the level of the target audience? 

 

Findings 

 



Aydoğan & Şentürk / International Journal of Education, Technology and Science 2(1) (2022) 544–567 553 

Picture I 

 

Istanbul B1 Book 55. page 4. Although the visual at the beginning of unit education life is not 

related to any text or activity, there are gains to be gained throughout the unit, grammar rules 

and keywords to be learned on the visual. 

Objectives; It is stated as being able to determine and explain the skills of education, to 

explain the education life, to express and defend ideas. 

Grammar; adverb-verb is specified as -to make, to-make, to-make, -maksa, -despite, -a though, 

-sa even. 

The words, on the other hand, are indicated as education and school. 

The number of units is indicated on the image, and the title of the unit is indicated below. 

This photo, which I think was taken in the walking park and probably reflects the spring 

season, where trees grow and flowers bloom, does not match with the title of education life, on 

which the achievements, grammar, keywords and unit name are written. 

The image does not reflect the title of the unit. There is no connection between the content of 

the unit and the image. 

While there should be educational terms, materials, institutions and organizations or similar 

educational themes, it was not appropriate to include a photograph of nature on the home page 

of this unit. 

 

Picture II 

 

Page 55 The four images on the home page of the education life unit have nothing to do with 

the text or the activity. The images in picture 2 were used immediately after the unit name was 

written. They are small-scale visuals that have been put in order to make predictions about the 
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title of the unit, to make inferences, to have a foresight about its content, and to have an idea 

about what will be processed throughout the unit. 

All four images were used as part of different activities or texts throughout the unit. Therefore, 

we will examine these images more individually and in more detail in the following pages. 

When we examine the relationship of the visuals with the unit title, they are not visuals that 

prevent them from being used in the concept of education. 

Books, notebooks, pens, etc. Educational life provides the opportunity to make inferences and 

make predictions about the unit title due to the availability of educational materials. 

Images are compatible with the unit title. However, in order to make clearer and more focused 

estimations about the unit, different visuals could be us ed apart from the visuals used in the 

unit, and visual diversity could be increased. In this way, the student would have better 

grasped which concepts and materials would be included in the education topic.  

 

Picture III 

The visual on page 56 is the first activity of the education life unit. It is not related to any text. 

It consists of a visual cartoon. Different kinds of animals were asked to climb the tree. 

The subject of the image is that every living thing is different and has different abilities. 
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In the activity that included this image, the students were asked to examine the cartoon and 

comment on what the problem was. 

Every living thing in nature has a different competence and they have abilities in different 

subjects. Success cannot be achieved in the same subject from different living things. 

Therefore, they are expected to comment that the tree climbing race is not fair. The subject of 

being able to do the same thing for different creatures is not success and fair. 

 There is a relationship between the activity and the visual and it is compatible with the 

educational life unit. It is the right choice of images. There is harmony between the visual and 

the unit. 

 

Picture IV 



556 Aydoğan & Şentürk / International Journal of Education, Technology and Science 2(1) (2022) 544–567 

 

Picture V 

Image on page 56, Does Everyone Learn the Same Way on Pages 56 and 57? contained in the 

text. 

In the text, verbal - linguistic intelligence, logical - mathematical intelligence, visual - spatial 

intelligence, bodily - kinesthetic intelligence, musical - rhythmic intelligence, personal - 

internal intelligence, interpersonal - social intelligence are defined with examples. 

According to the text, does everyone learn the same way? 

Those with verbal-linguistic intelligence learn better by listening. 

Those with logical-mathematical intelligence learn better by categorizing and generalizing. 

Those with visual-spatial intelligence learn better by working with colors and pictures. 
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 Those with bodily-kinesthetic intelligence learn better by doing, experiencing, touching and 

moving. 

Those with musical-rhythmic intelligence learn better with rhythm, melody and music. 

Individuals with intrapersonal intelligence are more successful and self-confident when 

working individually. 

Those with interpersonal-social intelligence learn by collaborating and explaining to others. 

It has been said that each person has a different type of intelligence and can achieve success in 

different areas. In this text, in which different types of intelligence are defined and supported 

with examples, the visual that contains different abilities in and around the human brain is the 

right choice. 

 The text and the image are compatible with each other. Music, sports, art, etc. The student, 

who sees the visuals of the concepts in or around the human brain, will be able to make 

predictions and inferences about the content of the text. 

When he reads and understands the piece, he will grasp the text - visual integrity. Then they 

will have the knowledge to comment. 

He will be able to answer the questions in the activities related to the piece after the text 

correctly, and if there is a question or part that he cannot understand, he will be able to create 

integrity in his memory thanks to the visual. 
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.

 

Picture VI 

 

As can be seen in this example, the accuracy of the text and the visual used in the activities is 

important. It contributes to the student's ability to comprehend information better, to complete 

the missing information. 

The image on page 60 is in a different Turkish language text. The text explains that in Turkish, 

the verbs are at the end of the sentence and because of the grammatical structure of Turkish, 
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the listener must keep it in mind from the beginning to the end in order to understand the 

sentence. 

He mentions that Turkish is a difficult language since some other languages do not have such 

a situation, and according to the researches, the brain performs more processes during 

speaking and listening in Turkish. 

In a text that talks about the process of the brain during speaking and listening in Turkish, a 

visual that indicates the way the human brain works should be used. 

 It is observed that the existing image in this text is similar to the situation stated. Therefore, 

the preferred visual in Turkish is a different language text is the right choice. In the visual of 

the text, the mechanical operation of the memory is indicated. It has been emphasized that this 

mechanic, which is stated as a representation during speaking and listening in Turkish, 

performs more operations. 

The visual chosen for the Turkish A Different Language text is correct, but if we interpret the 

material as a book for teaching Turkish to foreigners, there may be more and larger images in 

all texts and activities, including this text. 

The number and size of the images can be increased as the student will make predictions about 

the text the first time they look at the image. 

To give an example for the Turkish A Different Language text, the presence of Turkish words 

around a picture representing the mechanical work of the brain, similar to the existing image, 

may better indicate the work of the human brain during speaking and listening in Turkish. 

Therefore, in all texts, including this text, clearer and more emphatic images, as well as images 

with a large number and size, can be used. 

This image has no connection with the activities to be done after reading the text. The visual is 

not of a quality to trigger correct answers to the questions. It would have been a better move to 

prefer separate visuals for the text and for the event. 
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Picture VII 
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Education News on page 62 is the listening text. The headings of the paragraphs and some 

parts of the initials in the text are left blank. 

Before the listening text, it was asked to match the titles with the examples given and fill in 

the blanks. Five different examples are given before the text and the titles of the five 

paragraphs in the text are indicated with numbers, that is, the place where the matches will be 

made is shown as the focal point. No numbering is applied to the blanks that do not have a 

match. In this way, it is possible to determine the gaps that will be matched and those that will 

not be matched. It is true and beautiful work. 

Although there are 5 paragraphs consisting of different topics in the text, title matching and 

filling in the blanks will be made in all of these paragraphs, there are visuals next to the three 

paragraphs. 

There is no visual about the subject around the remaining two paragraphs. While visuals 

should be the main emphasis in a book that teaches Turkish at B1 level, such deficiencies 

should not be present. 

There is no factor that will evoke the student about the two paragraphs that do not have a 

visual. 

In the education news text, which I think is a difficult activity, it may have been necessary to 

make use of the visuals in order to prompt the student to the right answer. However, not a 

single visual addition has been made to all existing paragraphs. 

The subject of the first paragraph with the image explained that a school in England teaches 

more and more efficiently for 8 minutes. The visual placed in the paragraph includes students 

and some educational materials. The visual chosen for the paragraph with this subject is 

mostly correct and related to the subject. However, 3 different images were placed in one 

frame and therefore the size of the photos was reduced. This negatively affects visibility, 

intelligibility and attractiveness. It may be more accurate and efficient to place 3 different 

images in different frames instead of fitting them into one frame. 

The second paragraph with the image is the third paragraph of the text. In the paragraph, it is 

mentioned that students who stay in the course after school are paid, every way is tried to 

improve performance, and the effect of paying money on the student is observed. In the image, 

there is a book and notebook in one pouch of the scale and money in the other. The image 

chosen according to the subject of the paragraph is quite accurate. The fact that money and a 

book and a notebook are used in the visual of the text, which describes the comparison of 

money and academic success, has made the visual harmony of the text successful. 

The third paragraph with the image is the fourth paragraph of the text. It is mentioned that 

information can be accessed easily and quickly thanks to Google, but because of this reason, 

brain activities and thinking capacities decrease. The image used is the Google page open on 

the computer screen. It was correct to use the Google image in the paragraph whose subject is 

Google. Since things related to Google or the internet will be mentioned in the paragraph, it is 
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vivid in the student's memory. Therefore, the text-visual harmony has been successfully 

achieved. 

There are no images in the second paragraph of the text. The subject of the paragraph is eye 

exercises that should be done to strengthen the brain. Not using visuals in an article that talks 

about the brain and eyes is a major shortcoming. However, there are many images related to 

the subject. The absence of visuals in this paragraph causes the text to be more difficult for the 

student to understand and cannot make predictions about the subject. 

There is no visual in the fifth paragraph of the text. Since standing education is more 

successful, it is explained that in a primary school in Germany, education is done standing up, 

and teachers and students are standing throughout the lesson. A photo or picture of teachers 

and students standing at the same time could have been added to this paragraph. The text 

cannot be revived in the student's memory in its current form and the content cannot be 

predicted because it is not visual. 

 

PictureVII 
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In the text, Too Early to Give Up, on page 63, it is mentioned that instead of being 

disappointed by the negative things experienced, we learn from them and make them an 

experience, and we do what we want to do regardless of our situation, position or age. . In the 

image, there is an ornamental fish jumping from a small bowl filled with water to a larger 

bowl filled with water. If it is necessary to give very deep meanings to the image, the fish 

never gave up, it always aimed to move to a bigger bowl and finally realized this dream. But 

will the foreign student looking at the image be able to guess the subject without reading the 

text? If a visual or images with clearer meanings had been used, the intelligibility would have 

increased even more. 

However, a large image was chosen. The visual appeal has increased. It would have been 

better if all the images in the book were this size. 

Although the text and the visual are not unrelated, a selection of pictures could have been 

made that would be more compatible with the subject. 

 

Picture IX 
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The text of Foreign Schools in Turkey is on page 66. In the text, it is mentioned about the 

schools with foreign schools that carry out educational activities in Turkey. Respectively; 

German High School, Galatasaray High School, Istanbul Robert High School, Saint Benoit 

schools are explained. 

In the text, which emphasizes the weight of education in schools, the logos of the relevant 

institutions are placed in the paragraphs of each school. Foreign students who see the logos 

can guess that these institutions will be mentioned in the text if they can deduce that there is a 

school logo. The name of the institution is written in the logo of some schools. However, if the 

visual dimensions were larger, the legibility of the school names would increase, and thus, the 

students would be able to reach the conclusion that schools would be mentioned in the text 

more easily and more quickly. 

There are five questions about the piece just below the text. The answers to all the questions 

are in the text. However, these questions and answers have nothing to do with the image. 

Therefore, although the logos are small, the text has visual harmony. There is no event visual 

harmony. 

Exterior architectural photographs of the schools could also be added without limiting each 

paragraph to a single image.  

 

 

 

Picture X 
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Although there is no visual in this activity on page 67, there is a table. A table in which the 

students who performed the activity will also self-evaluate has been added. In the table, the 

student scores his achievements. It is a very effective table in which what has been learned 

throughout the book or at the end of the unit is evaluated by the student. The large number of 

such tables is important for a more detailed evaluation of the achievements. 

 

Conclusion 

In this study, which was conducted to examine the 4th unit of the Istanbul Turkish for 

Foreigners B1 textbook, the importance and development of Turkish, the reason for the 

increase in the need to learn Turkish as a foreign language and its consequences, the visual 

elements and visual order in the text, the text-visual order of the Educational Life unit were 

mentioned. 

Along with our country, our language Turkish is developing and spreading day by day. The 

number of people who want to learn Turkish is increasing for different reasons. This triggers 

the need for teaching Turkish as a foreign language and creates the need for appropriate 

methods, materials and approaches for this teaching. 

In order to meet the material need, which is one of them, Istanbul Turkish Textbook for 

Foreigners has been prepared by scientists who are experts in their fields. This textbook is 

used in many institutions where Turkish is taught as a foreign language. In this study, it has 

been examined whether the visuals in a unit of the book used in different institutions are in 

harmony with the text. 

There are many elements of visual elements and visual factors according to the data specified 

with their sources in the introduction. One of them is visual-text harmony. Although this 

harmony differs from person to person, it is also based on scientific studies prepared so far. As 

a result of the data we obtained from the existing scientific studies, the visuals in the 4th unit 

of the Istanbul Turkish for Foreigners B1 Textbook were examined one by one with subjective 

observations. 

In this context, it has been observed that the visuals in Unit 4 are generally compatible with 

the text. However, it has been determined that there are also images that cannot provide this 

harmony. 

It has been determined that the number of images that will enable to make inferences about the 

text is low. 

It was observed that the image size was small in most of the images. It reduces the 

attractiveness of the pictures, makes them difficult to interpret, and negatively affects their 

intelligibility. All of these make it difficult for the student to comment on the text after 

examining the image. 
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The quality of the images is equivalent to the quality of the book and the paper and pulp used. 

It has been observed that some images are not clear, and if there is text in the image, it is 

difficult to read. 

In the materials used in teaching Turkish as a foreign language, it is expected that the text and 

visual balance will be compatible. However, it has been determined that the texts are more 

weighty than the images. 

It has been observed that most of the visuals in the book are in the texts. It has been concluded 

that the number of visuals in the activities in which the student must determine the correct 

answer is low. 

It was seen that the activities were prepared based on text rather than visual. 

It has been determined that the color harmony on the page on which the text is written and the 

color harmony of the images present in the text are largely achieved. 

It is thought that the tables in which the gains gained as a result of the discussed subject will 

be determined by self-evaluation are productive. However, it has been observed that the 

number of such tables is low, with only one in the 4th unit. 

In general; 

In the 4th unit of the Istanbul Turkish for Foreigners Textbook, it has been determined that the 

text-visual harmony is provided in some texts but not in some texts. 

Only one of the many sets used in teaching Turkish as a foreign language, a unit of the book 

prepared at B1 level, was examined. Due to the excess in the number of units, books and sets, 

and as we mentioned, the examination of visual-text harmony is supported by subjective 

judgments, it would be appropriate to examine all units, books and sets, including the unit 

examined, based on scientific studies. 

As the number of studies examining visual-text harmony increases, the quality of the materials 

used in teaching Turkish to foreigners will also increase. In this way, the efficiency of Turkish 

teaching applied to the target audience will increase. 
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