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Abstract

For a considerable period, Turkey has been engaged in a quest to identify the most optimal
English language curriculum, and the CEFR presents a viable avenue for developing such a
curriculum. This study aims to investigate the adequacy of the 4th grade English as a Foreign
Language (EFL) curriculum and the course book used in the state schools in terms of their
effectiveness. The methodology of the study comprised document analysis in order to gather
data, followed by a comparative analysis to examine the collected data. The results of the study
offer a comprehensive overview of the English language curriculum in primary schools. The
study yielded a total of 31 Al illustrative descriptors sourced from the CEFR and 4th-grade
English learning skills. It was found that 15 out of the 31 Al illustrative descriptors were
covered by the learning outcomes. Although the 4th grade English Language Education
Curriculum prioritises the development of listening and speaking abilities, it appears to neglect
the enhancement of reading, linguistic, and writing proficiencies.
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1. Introduction
Foreign language education has been evolved over the years to meet the enormous global

demand. Teacher-centered approaches had shifted the focus of foreign language teaching from
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the teacher to the learner (Sarigdz, 2008). According to contemporary approaches students must
accept responsibility for their learning and language education should focus on daily life
language teaching, and recently, metacognitive methods have become more significant in the
study of foreign languages. Metacognition can be broadly defined as individuals' knowledge of
and control over their learning processes (Raoofi et al., 2013). The cognitive awareness of one's
own intellect is essential in every learning. The idea of "learning to learn” within a lifelong
learning perspective could not be separated from the idea of metacognition (Bélanger, 2011).
Current foreign language education principles give weight to metacognitive approaches and
active use of language.

The Council of Europe (CoE) introduced the Common European Framework of Reference for
Languages (CEFR) in 2001 (Council of Europe, 2020). After a comprehensive process of
designing, guiding, and discussing, the CEFR has helped to put Europe's language education
ideas into practice. Although CEFR is a project for European countries, it has become so
common that it has been used around the world (Council of Europe, 2020).

The CEFR serves as a valuable point of reference in educational settings for determining the
language proficiency levels of language users, as it offers descriptive illustrations (Mirici, 2014).
Descriptively it provides specific scales. Additionally, it presents a range of pedagogical
principles that can be employed to optimise the effectiveness of language education contexts.
Educationally, it is based on an action-oriented approach and requires adopting three principles
namely, learner autonomy, self-assessment and cultural diversity on a global scale (CoE, 2001;
Mirici, 2014).

The action-oriented approach used here, commonly speaking, is action-oriented in that it sees
students as "social agents,” or members of society with responsibilities to complete in a given
set of situations, in a specific situation, and within a certain field of activity (Council of Europe,
2001). The action-oriented method gives significance practice of language and action rather than
language rules. It gives importance to the daily usage of language (Delibas & Giinday, 2016).
Actually, the action-oriented approach could not be dissociated from the CEFR and the action-
oriented approach draws its strength from the principles of the CEFR. Acar (2020) stated that
the action-oriented method was first announced by the CEFR.

The CEFR has been in use for decades around the world, and it serves as a common foundation
for the development of language syllabuses, and curriculum guidelines (Council of Europe,
2001). The CEFR is a road map that must be followed precisely (Council of Europe, 2020). The
purpose of language curriculum development procedures is to create language teaching
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programs that are relevant, effective, and efficient. The ultimate goals of any technique or
program design in language teaching are related to improving language proficiency (Richards,
1984). During the academic year 2001-2002, the MoNE initially conducted the ELP and the
CEFR in 20 schools (Hismanoglu, 2013). Since then, the CEFR principles have been closely
followed. Turkey invested heavily in education last 20 years. Most of the classrooms were
equipped with an interactive whiteboard and the highest quality educational content and equal
opportunities were supplied within the scope of the FATIH project (Kizilet & Ozmen, 2017).
Turkey gives foreign language education great importance and English is among the most
prominent foreign language in Turkey. English is regarded as the language of commerce,
science, academia, and more. Learning a new language is a difficult process and the process
needs intense attention. The Board of Education and Discipline, which serves as the scientific
advisor and review, is a part of MoNE and one of the missions of the board is to develop
language teaching programs, curriculums, and textbooks (The Board of Education and
Discipline Regulation-09/12/2022). In light of recent developments, the EFL curriculum has
been revised in accordance with the general objectives of Turkish National Education along
with the Main Principles of Turkish National Education. In designing the new English language
curriculum, the descriptors and the principles of the CEFR were strictly followed (MONE, 2018)
The last English language education curriculum entered into force in 2018 and the revised
curriculum has been used since then (The Board of Education and Discipline Regulation,
19/01/2018-15).

The EF English Proficiency Index (EF EPI) ranks annually countries/regions by their English
skills and places the surveyed countries/regions into five proficiency bands, from very high to
very low. According to EPI scores, Turkey has part in low proficiency level in English learning
and among the 34 European countries, Turkey ranks 33rd in Europe (EPI, 2022). The English
language learning level hasn’t reached the desired level in Turkey (KASAP, 2019). However,
Turkey made significant educational investments and frequently updated its curricula. European
countries and Turkey use CEFR to design curriculum, however, the success of English language
teaching isn’t satisfactory in Turkey. The design of a curriculum is difficult, it should be both
sufficient and satisfactory. The goal of this research is to evaluate whether the 4th class English
language education program and 4th grade English MoNE book cohere with the CEFR
descriptors. This study tries to determine whether the 4th class EFL curriculum is
comprehensive enough for students and this study investigates whether a more comprehensive
4th grade English Language Education Curriculum is possible.

There is little doubt that English is the most widely used foreign language English is the lingua
franca all around the world and it is the language of commerce, science, education, technology,
and tourism. English learning increases the chances of getting a job and provides better
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educational opportunities. Turkey gives great importance to English learning education and
invests heavily in education. Although European countries and Turkey designed the curriculum
of EFL in the light of the CEFR descriptors, Turkey hasn’t reached the desired level according
to EPI scores. The aim of the CEFR is to standardize language learning, assessment and
teaching, and it provides a guide for the researcher. However, CEFR doesn’t say how to do and
CEFR asks what to do. It shows only the route (Council of Europe, 2001). Turkey has been
trying to find the best English language education curriculum for years and CEFR provides a
way to design a curriculum. CEFR was published for European countries, and it became so
common that it has been used all over the world. The Ministry of Education, Turkey (MONE)
revised the English language curriculum and MoNE books in accordance with the CEFR in 2018
(MONE, 2018). The CEFR includes can-do descriptors that show what students can accomplish
at different levels of language learning. In the light of can-do descriptors textbooks,
examinations, assessments, curriculums, etc. can be designed. MONE revised the 4th grade
English language curriculum in accordance with the CEFR Al level can-do descriptors. The last
English language education curriculum was revised in 2018 and the revised curriculum has been
used since then.

Many studies have been carried out to assess the consistency and relevance of EFL curricula for
various grade levels with the criteria of the CEFR (Yiice & Mirici, 2019). Some of them are
concerned with the CEFR-based comparison of MoNE books, some of them are about
curriculum and the CEFR principles, and some of them are related to the implementation of the
CEFR. The majority of studies, meanwhile, were carried out prior to 2018, and there have been
few studies regarding the changed curriculum. Hazar (2021) tried to determine the impact of the
CEFR on the Turkish national curriculum. The result of English language education is not the
desired level. Different policies have been followed to understand what the problem is. In this
study, the CEFR communicative language activities were compared with the 6th grade Al level
English language education curriculum, which was developed in accordance with the CEFR
principles. This study tries to answer why the adoption of the CEFR fails in terms of
communicative language activities. This study advised that Turkish students deserve more
attention and during five years only Al level is a big failure. Mirici & Sengiil (2020)
investigated assessment in English Language classes with principles of the CEFR and the study's
findings indicate a beneficial relationship between academic accomplishment and evaluation
processes based on the CEFR principles. This can assist policymakers in developing better
curricula and educational practices. Yiice & Mirici (2019) investigated the implementation of
the 9th grade English language Education program according to the CEFR proficiency
descriptors and educational principles. According to the results of the study, the outcomes of
the English language program are not completely compatible with the proficiency descriptors
of the CEFR at A1, Al+, and A2 levels. This program includes the educational objectives of the
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CEFR, such as self-assessment, action-oriented approach, autonomous learning, task-based
learning and developing communicative competence, but it ignores plurilingualism and
pluriculturalism. Overall, the study concluded that the EFL program is broadly relevant with
regard to the CEFR. This research attempts to determine whether the 4th grade English language
education program and the 4th grade English MONE book (Learn with Bouncy) are consistent
with the CEFR descriptors. It also seeks to determine whether a more developed 4th-grade
English curriculum is possible. In this study, as a research subject 4th grade English education
curriculum was selected because the 4th grade English education curriculum covers the 2nd and
3rd grade English education curriculum. In this sense, this research provides a general view of
the primary school English education curriculum. The last curriculum about English learning
education was published in 2018 and it has started to show its impact on daily life. The
effectiveness of the revised curriculum needs to be analysed by the researcher to learn whether
it is beneficial. The result of this study may give chance to lead new research in this field.
Therefore, the 4th grade English language curriculum and 4th grade English Language MoNE
books are worth assessing using the CEFR illustrative descriptors. This study tries to find the
following research questions;

1) To what extent are the objectives of the 4th grade English language curriculum

aligned with the CEFR principles and the illustrative descriptors?

2) To what extent is the MoNE 4th grade English Language course book aligned to

the CEFR principles and the illustrative descriptors?
2. Method
Document analysis method was adopted in this study. Document analysis is a qualitative
scientific research methodology that entails collecting, analysing, and interrogating a variety of
documents as the primary resource of study data (SAK et al., 2021). Data were collected through
CEFR (CoE, 2001), the MONE English language teaching programme, and the 4th grade
English MONE book. Firstly, CEFR Al Level illustrative Descriptors are obtained from CEFR
(Council of Europe, 2001). Secondly, Language Skills and Learning Outcomes were acquired
from the English language teaching program (2018) after that 4th-grade MoNE English course
book contents were determined (Units; 1: Classroom Rules, 2: Nationality, 3: Cartoon
Characters, 4: Free Time, 5: My Day, 6: Fun with Science,7: Jobs, 8: Clothes, 9: My Friends,
10: Food/Drinks). Then a comparative analysis was carried out to analyse the data obtained.
Tesch (1990) states that the comparing and contrasting strategy is utilized for practically all
intellectual tasks during analysis, such as generating categories, defining their borders,
arranging data, summarizing information, and identifying contradictions. The main aim is to
find patterns and conceptual similarities between the Ministry of National Education book
contents and the CEFR A1 Level illustrative Descriptors.



1083  Sari Yildirim/ International Journal of Education, Technology and Science 3(3) (2023) 1078-1111

3. Results

Al Level illustrative Descriptors which are obtained from the CEFR (Council of Europe, 2001),
are categorized into three parts oral language elements, written communication-reading skills
language elements, and linguistic elements. Additionally, the contents of the fourth-grade
English MONE books as well as Language Skills and Learning Outcomes were evaluated in
each part.

3.1. Oral Language Elements

The CEFR A1l level's illustrative descriptors encompass activities related to reception,
interaction, and production. In essence, the four fundamental abilities in language acquisition
are listening, writing, reading, and linguistic proficiency. Certain items lack clarity and exhibit
a conflation of multiple language proficiencies. As an illustration, the two types of
communication that can be engaged in are Conversation, which involves inquiring about the
well-being of individuals and reacting to news, and Information Exchange, which entails asking
and responding to questions about personal details such as residence, acquaintances, and
possessions. Descriptors encompass both oral communication and auditory comprehension
abilities. Oral language elements are classified into speaking and listening activities.

The evaluation of the learning skills and outcomes for 4th grade English, as well as the contents
of the MONE book for the same grade, were conducted using the oral language descriptors of
the CEFR. The Council of Europe's CEFR (2001) provides 13 descriptors for oral language
proficiency at the Al level. The oral language descriptors at the Al Level pertain to the most
basic level of generative language usage. Individuals at the Al Level possess the ability to
engage in uncomplicated interactions and respond to straightforward inquiries, as per the
Council of Europe's guidelines in 2001. The 2018 English Language Education Curriculum for
fourth-grade students has been specifically crafted to emphasise activities that enhance speaking
and listening skills. The curriculum primarily focuses on basic phrases that pertain to everyday
routines and specific, tangible scenarios. The findings of the study indicate that the English
learning skills and learning outcomes of fourth-grade students encompass a significant portion
of the oral language descriptors for level Al. Furthermore, the contents of the English MONE
books for fourth-grade students cover a substantial portion of the oral language descriptors for
level Al(Refer to Table 1).

Table 1. Evaluation of CEFR Oral Language Descriptors’

Common
Reference Levels: MONE 4™ Grade | MONE 4th Grade Coursebook
global scale (Al) Curriculum: ‘Learn with Bouncy’ content
descriptors Learning Skills
and Outcomes
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OVERALL ORAL
PRODUCTION

Can produce simple
mainly isolated
phrases about
people and places.

Students will be
able to;

-understand  the
main  point in
short, clear,
simple messages
and
announcements
(e.g., describing
people and their
features).

- identify different
people’s
nationalities."

-talk about their
basic needs and
feelings.

-identify ~ other
people’s jobs and
likes in a short,
simple oral tex"

-talk about other
people’s jobs and
likes in simple
conversations

-get the main idea
of a simple oral

text about the
abilities of the self
and others."

Etc.

Describing people(Unit-9)
What does s/he look like?
She is tall and slim. He is
young and thin

Describing what people do and
expressing  what  people
like(Unit-7)

What is your job?

—I’m a doctor. I work at a
hospital.

Expressing basic needs and
feeling(Unit-10)

I want some milk, please.

Is s/he thirsty?

—Yes, s’he is. / No, s/he 1sn’t.

Making Simple inquires(Unit-
7)

Where does s/he work?
—at the post office.
—at the police station
Identifying  countries  and
nationalities(Unit-2)

Is s/he from Germany?

— | think so.

Where are you from?

— | am from Turkey.
Expressing likes and
dislikes(Unit-4)

I like playing chess/reading.

I dislike singing.

Expressing ability and
inability(Unit-3)

-I can swim, but I can’t fly.
-Can you play the piano?

-Can s/he jump?

Etc.
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2-SUSTAINED
MONOLOGUE:
Putting a case (e.g.
in a debate)

Can describe
him/herself, what
he/she does and

where he/she lives.

-Students will be
able to;
-recognize
information about
other people.

- identify different

people’s
nationalities.

-talk about nations
and nationalities.

-talk about
locations of cities.

-understand  the

general
information in an
oral text about

likes and dislikes

-talk about their
likes and dislikes.

-engage in simple
conversations

about likes and
dislikes"
--ask for

clarification in
conversations.

-understand  the

general and
specific
information in a
short, oral text
about daily
routines."

Identifying  countries  and
nationalities(Unit-2)

Is s/he from Germany?

— I think so.

Where are you from?

— | am from Turkey.

Talking about Lacations of
cities(Unit-2)

Where is {zmir?

— It’s in the west.

Expressing likes and
dislikes(Unit-4)

I like playing chess/reading.

I dislike singing.

Making simple inquires(Unit-
4)

Do you like dancing?

—Yes, | do.

Do you like watching
cartoons?

— No, I don’t.

Asking for clarification(Unit-
4)

Can you say that

again, please?

Pardon me?

Say that

again, please.

Talking about
routines(Unit-5)

I wake up in the morning.
I do my homework.

I go shopping with my mom on
Saturdays.

daily

Making Simple inquires(Unit-
5)
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-talk about their
daily routines.

-recognize
phrases/descriptio
ns about
locations.

- talk  about
locations of
objects

ask and answer
simple
clarification
guestions

-identify ~ other
people’s jobs and
likes in a short,
simple oral tex"

-talk about other
people’s jobs and
likes in simple
conversations

-understand short

oral texts about
weather
conditions and
clothing"
-recognize the
names of the
seasons and
clothes in short
oral texts"

- describe the
weather
conditions."

- name the
seasons

- ask and answer
simple questions

What do you do at noon/in the
afternoon?
—1I have lunch at school.

Telling the time and days(Unit-

5)
What time is it?
days of the week

at noon/night
in the morning/afternoon
—It’s 7 o’clock

Making Simple inquires(Unit-
6)

What is “science”

in Turkish?

Talking about Locations (Unit-
6)

Where is the egg?

—It’s in the cup.

Describing what people do and
expressing  what  people
like(Unit-7)

What is your job?

—I’m a doctor. I work at a
hospital.

Making Simple inquires(Unit-
7)

Where does s/he work?

—at the post office.

—at the police station

Describing the weather(Unit-8)
What’s the weather like?
—It’s sunny today.

What’s the weather like in
Ankara in winter?

Describing people(Unit-9)
What does s/he look like?
She is tall and slim. He is
young and thin.
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about weather
conditions and
clothing items in
simple
conversations.

- understand the
main  point in
short, clear,
simple messages
and
announcements
(e.g., describing
people and their
features).

-understand short,
oral texts about
possessions.

-describe their
friends and other
people  (family
members,
teachers, etc.).

-ask and answer
questions  about
other  people’s
physical
characteristics"

-talk about
possessions.”

-talk about their
basic needs and
feelings.

-express  others’
feelings and their
needs."
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3-ADDRESSING Can read a very
AUDIENCES short,  rehearsed | *No learning | *No content available
statement — e.g. to | skills and
introduce a speaker, | outcomes
propose a toast available
4-OVERALL Can follow speech | Students will be | Talking about daily
LISTENING which is very slow | able to; routines(Unit-5)
COMPREHENSIO | gnd carefully I wake up in the morning.
N articulated,  with | -understand  the | | do my homework.
long pauses for | general and | | go shopping with my mom on
him/her to | specific Saturdays.
assimilate meaning | information in a
short, oral text | Giving responding simple
about daily | instructions(Unit-6)
routines."
Describing what people do and
-understand and | expressing ~ what  people
follow simple | like(Unit-7)

instructions

-understand  the
main  point in
short, clear,
simple messages
and
announcements
(e.g., describing
people and their
features).

-understand short,
oral texts about
possessions.

-understand  the
offers about their
basic needs.

Etc.

What is your job?
—I’m a doctor. I work at a
hospital.

Talking about
possessions(Unit-3)

This is

her/his/my/your

guitar.

Is this your character?

Talking about
possessions(Unit-9)

| have brown hair.
S/he  has  brown eyes.

My/your hair is short

Expressing basic needs and
feeling(Unit-10)

I want some milk, please.

Is s/he thirsty?

—Yes, s/he is. / No, s/he isn’t.
Etc.

5-LISTENING TO
ANNOUNCEMENT
S AND
INSTRUCTIONS

Can understand
instructions

addressed carefully
and slowly to
him/her and follow

Students will be
able to;

Giving  responding
instructions(Unit-6)

simple

Plant it. Water it.
Cut the paper.
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short, simple | -recognize simple | Don’t cut it now!
directions. classroom
instructions
- give and respond
to simple
instructions
verbally.
-understand  and
follow simple
instructions
6-OVERALL Can interact in a | Students will be | Expressing ability and
SPOKEN simple way but | able to; inability(Unit-3)
INTERACTION communication is -I can swim, but I can’t fly.
totally dependent | -talk about their | -Can you play the piano?
on repetition at a | own and others’ | -Can s/he jump?
slower rate  of | possessions.
speech, rephrasing Talking about
and repair. -deliver a simple, | possessions(Unit-3)
brief speech about | This is
Can ask and answer | abilities with an | her/his/my/your
simple questions, | initial guitar.
initiate and respond Is this your character?
to simple | --talk about their | Etc.
statements in areas | daily routines.
of immediate need
or on very familiar | Etc.
topics.
7- Can understand | Students will be | Talking about daily
UNDERSTANDING | everyday able to; routines(Unit-5)
ANATIVE expressions aimed | wake up in the morning.
INTSEEE%'E%?_OR at the satisfaction of | -understand the | 1 do my homework.
simple needs of a | general and | 1 go shopping with my mom on
concrete type, | specific Saturdays.
delivered directly to | information in a
him/her in clear, | short, oral text | Making Simple inquires(Unit-
slow and repeated | about daily | 5)
speech by a | routines." What do you do at noon/in the
sympathetic afternoon?
speaker. - talk about their | —I have lunch at school
daily routines Telling the time and days(Unit-
Can understand 5)
questions and | - recognize simple | What time is it?
instructions classroom days of the week

at noon/night
in the morning/afternoon
—It’s 7 o’clock
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short, simple | -give and respond
directions. to simple | Giving responding simple
instructions instructions(Unit-6)
verbally Plant it. Water it.

- give short and
basic instructions

-understand short

oral texts about
weather
conditions and
clothing.
-recognize the
names of the
seasons and
clothes in short
oral texts
-describe the
weather
conditions."

-Students will be
able to name the
seasons

-ask and answer
simple questions
about weather
conditions and
clothing items in
simple
conversations.

- recognize simple
words and phrases
about food and
drinks.

-understand  the
offers about their
basic needs.
-identify  others’
needs and feelings
in simple oral
texts"

Cut the paper.
Don’t cut it now!

Making Simple inquires(Unit-6
What is “science”
in Turkish?

Describing what people do and
expressing ~ what  people
like(Unit-7)

What is your job?

—I’m a doctor. I work at a
hospital.

Making Simple inquires(Unit-
7)

Where does s/he work?

—at the post office.

—at the police station

Describing the weather(Unit-8)
What’s the weather like?
—It’s sunny today.

What’s the weather like in
Ankara in winter?

Describing people(Unit-9)
What does s/he look like?
She is tall and slim. He is
young and thin.

Making offers(Unit-10)
Do you want a
sandwich?

Want a

sandwich?

—No, thanks. I’m full.
—Yes, please.

Expressing basic needs and
feeling(Unit-10)

I want some milk, please.

Is s/he thirsty?

—Yes, s’he is. / No, s/he isn’t.
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- talk about their
basic needs and
feelings.

- express others’
feelings and their
needs."”

8-CONVERSATION

Can make an
introduction and

use basic
greeting and
leave-taking

expressions.

Can ask how
people are and
react to the
news.

Can understand
everyday
expressions
aimed at the
satisfaction  of
simple needs of
a concrete type,
delivered
directly to
him/her in a
clear, slow and
repeated speech
by a sympathetic
speaker.

Students will be
able to;

- ask for
clarification in
conversations.

-understand the
general information
in an oral text about
likes and dislikes

-talk about their
likes and dislikes.

-understand the
general and specific
information in a
short, oral text
about daily
routines."

-talk about their

daily routines

-engage in simple
conversations about
likes and dislikes"

- ask and answer
simple clarification
questions

-Expressing  likes and
dislikes(Unit-4)
| like playing
chess/reading.

I dislike singing.
-Making
inquires(Unit-4)
Do you like dancing?

— Yes, | do.

Do you like watching
cartoons?

— No, | don’t.

-Asking for
clarification(Unit-4)
Can you say that
again, please?
Pardon me? / Say
that again, please.
-Talking  about
routines(Unit-5)

| wake up in the morning.

| do my homework.

| go shopping with my
mom on Saturdays.
-Making Simple inquires
(Unit-5-6-7)

What do you do at noon/in
the afternoon?

—I have lunch at school.
What is “science” in
Turkish?

simple

daily




simple oral tex"

-talk about other
people’s jobs and
likes in simple
conversations

- understand the
main point in short,
clear, simple
messages and
announcements
(e.g.,  describing
people and their
features).

- understand short,
oral texts about
possessions.

- describe their
friends and other
people (family
members, teachers,
etc.).

-ask and answer
questions about
other people’s
physical
characteristics
-talk about
possessions."
-recognize simple

words and phrases
about food and
drinks.
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- identify other | Telling the time and
people’s jobs and | days(Unit-5)
likes in a short, | What time is it?

days of the week / at
noon/night

in the morning/afternoon
—It’s 7 o’clock
-Describing what people
do and expressing what
people like(Unit-7)
-Making
request(Unit-8)
Can | take your umbrella?
—Here you are.

—No. Sorry, it’s broken.
-Describing the
weather(Unit-8)

What’s the weather like?
—It’s sunny today.

What’s the weather like in
Ankara in winter?
-Describing people(Unit-
9)

What does s/he look like?
She is tall and slim. He is
young and thin.
-Talking
possessions(Unit-3)
This is
her/his/my/your
guitar.

Is this your character?
Talking about
possessions(Unit-9)

I have brown
S/he has brown
My/your hair is short

Simple

about

hair.
eyes.

Making offers(Unit-10)
Do you want

a sandwich?

Want a

sandwich?

—No, thanks. I'm full.




-understand the
offers about their
basic needs.
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-understand the | —Yes, please.
offers about their
basic needs. Expressing basic needs and
feeling(Unit-10)
-identify  others’ | | want some milk, please.
needs and feelings | Is s/he thirsty?
in simple oral texts" | —Yes, s/he is. / No, s/he
isn’t.
- talk about their
basic needs and
feelings.
-express others’
feelings and their
needs."
9-GOAL- -Can understand | Students will be | Giving responding simple
ORIENTED CO- | questions  and | able to; instructions(Unit-6)
OPERATION : : , .
(e.0. Repairing a car, instructions _ _ Plant it. Water it.
discussing a | addressed -recognize  simple | Cut the paper.
document, carefully  and | classroom Don’t cut it now!
organising an event) | slowly to | instructions
him/her and
follow short, | -give and respond
simple to simple
directions. instructions
-Can ask people | verbally
for things, and
give people | -give short and
things. basic instructions
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10-
TRANSACTIONS
TO OBTAIN
GOODS AND
SERVICES

Can ask people
for things and

give people
things.

Can handle
numbers,
quantities, cost
and time.

-Students will be
able to;

-recognize simple
words and phrases

about food and
drinks.
-understand the
offers about their
basic needs.

-recognize numbers
from one to fifty

-count up to fift"
-recognize the time
in a short oral text.”

- talk about the
time.

Naming numbers 1-50
Making Simple
inquires(Unit-5)

What do you do at noon/in
the afternoon?

—1 have lunch at school.

Telling the time and
days(Unit-5)
What time is  it?

days of the week/ at
noon/night

in the morning/afternoon
—1It’s 7 o’clock
Making
inquires(Unit-6)
What is
“science” in
Turkish?
Making
inquires(Unit-7)

Simple

Simple

11-INFORMATION
EXCHANGE

Can understand

questions  and
instructions
addressed
carefully  and
slowly to
him/her and
follow short,
simple
directions.

Can ask and
answer  simple
questions,
initiate and
respond to
simple
statements in
areas of

immediate need

-Students will be
able to;

-recognize
classroom
instructions

simple

-give and respond
to simple
instructions
verbally

- give short and
basic instructions

- recognize
possessions of
others in a clear,
short and slow oral
text.

Identifying countries and
nationalities(Unit-2)

Is s/he from Germany?

— | think so.

Where are you from?

— | am from Turkey.

Talking about Locations of
cities(Unit-2)

Where is Izmir?

— It’s in the west.

Expressing ability and
inability(Unit-3)

-I can swim, but I can’t
fly.

-Can you play the piano?
-Can s/he jump?
Talking about
possessions(Unit-3)
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or on very
familiar topics.

Can ask and
answer

questions about
themselves and
other  people,
where they live,

people they
know, things
they have.

Can indicate

time by such
phrases as next
week, last
Friday, in
November, three
o’clock

- get the main idea
of a simple oral text
about the abilities
of the self and
others."

- identify different
people’s
nationalities.”

-talk about nations
and nationalities.

-talk about
locations of cities."

-recognize the time
in a short oral text.”

-talk about the time.

-recognize
phrases/description
s about locations.”

-talk about
locations of objects

-understand  short
oral texts about
weather conditions
and clothing™

-recognize the
names of the
seasons and clothes
in short oral texts"

- describe the
weather
conditions."

-name the seasons

This is

her/his/my/your

guitar.

Is this your character?
Talking  about  daily
routines(Unit-5)

| wake up in the morning.

| do my homework.

| go shopping with my
mom on Saturdays.

Making Simple
inquires(Unit-5)

What do you do at noon/in
the afternoon?

—1 have lunch at school.

Telling the time and
days(Unit-5)

What  time IS it?
days of the week
at noon/night

in the morning/afternoon
—It’s 7 o’clock

Giving responding simple
instructions(Unit-6)

Plant it. Water it.

Cut the paper.

Don’t cut it now!

Making Simple
inquires(Unit-6

What is

“science” in

Turkish?

Talking about Locations
(Unit-6)

Where is the egg?

—It’s in the cup.

Making Simple
inquires(Unit-7)




conversations.

-understand the
main point in short,
clear, simple
messages and
announcements
(e.g.,  describing
people and their
features).

-understand  short,
oral texts about
possessions.

-describe their
friends and other
people (family
members, teachers,
etc.).

-ask and answer

questions about
other people’s
physical
characteristics”
-talk about
possessions."

-talk about their

own and others’
possessions.

-deliver a simple,
brief speech about
abilities with an
initial
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-ask and answer
simple  questions | Making Simple
about weather | request(Unit-8)
conditions and | Can | take your umbrella?
clothing items in | —Here you are.
simple —No. Sorry, it’s broken.

Describing the
weather(Unit-8)

What’s the weather like?
—It’s sunny today.

What’s the weather like in

Ankara in winter?

Describing people(Unit-9)
What does s/he look like?
She is tall and slim. He is
young and thin.

Talking about
possessions(Unit-9)

I have Dbrown hair.
S/he has brown eyes.

My/your hair is short

Making offers(Unit-10)
Do you want

a sandwich?

Want a

sandwich?

—No, thanks. I'm full.
—Yes, please.

Expressing basic needs and
feeling(Unit-10)

I want some milk, please.
Is s/he thirsty?

—Yes, s/he is. / No, s/he
isn’t
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- talk about their
daily routines

12-SPOKEN
FLUENCY

Can manage
very short,
isolated, mainly
pre-packaged

utterances, with
much pausing to
search for
expressions, to
articulate  less
familiar words,
and to repair
communication.

-Students will be
able to;

-interact with their
classmates through
asking for and
giving permission
in short utterances.

-talk about their
likes and dislikes.

- talk about their
daily routines.

-talk about

possessions."

-talk about their
basic needs and
feelings.

-give and respond
to simple
instructions
verbally.

-ask and answer

simple  questions
about weather
conditions and
clothing items in

Talking  about
routines(Unit-5)

| wake up in the morning.

| do my homework.

| go shopping with my
mom on Saturdays

daily

Expressing  likes  and
dislikes(Unit-4)
I like playing
chess/reading.

| dislike singing.
Talking about
possessions(Unit-3)

-This is

her/his/my/your

guitar.

-Is this your

character?

Talking about
possessions(Uni
t-9)

I have brown
hair.

S/he has brown
eyes.

My/your hair is
short
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simple
conversations

-ask and answer

questions about
other people’s
physical

characteristics"

Etc.

Expressing basic needs and
feeling(Unit-10)

I want some milk, please.
Is s/he thirsty?

—Yes, s/he is. / No, s/he
isn’t.

Describing people(Unit-9)
What does s/he look like?
She is tall and slim. He is
young and thin

Making
inquires(Unit-5)
What do you do at noon/in
the afternoon?

—1 have lunch at school.
Etc.

Simple

13-
INTERVIEWING
AND BEING
INTERVIEWED

Can reply in an
interview to

simple  direct
questions
spoken very
slowly and
clearly in direct
nonidiomatic
speech  about

personal details.

-Students will be
able to;

-interact with their
classmates through
asking for and
giving permission
in short utterances.

-talk about their
likes and dislikes.

-talk about their

daily routines.

-talk about

possessions."

their
and

-talk about
basic needs
feelings.

Etc.

Talking  about
routines(Unit-5)

| wake up in the morning.

| do my homework.

| go shopping with my
mom on Saturdays

daily

Expressing  likes  and
dislikes(Unit-4)
| like playing
chess/reading.

I dislike singing.
Talking about
possessions(Unit-3)

-This is

her/his/my/your

guitar.

-Is this your

character?

Talking about
possessions(Uni
t-9)
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| have brown
hair.

S/he has brown
eyes.

My/your hair is
short

Expressing basic needs and
feeling(Unit-10)

I want some milk, please.
Is s/he thirsty?

—Yes, s/he is. / No, s/he
isn’t.

Etc.

Items are adapted from Council of Europe (2001), MONE Curriculum (2018) and MONE 4th
Grade Coursebook (Learn with Bouncy)

As per the findings presented in Table 1, the learning skills and outcomes pertaining to 4th
Grade English, as well as the contents of the 4th Grade English MONE books, prioritise the
development of speaking and listening proficiency. It is noteworthy that these materials
encompass 12 out of 13 illustrative descriptors related to oral language. Oral language
components, specifically speaking and listening activities, are classified as integral aspects of
the curriculum, exhibiting notable proficiency in this area. Table 1 illustrates that the curriculum
encompasses more than solely the "addressing audiences” descriptor. The concept of
"addressing audiences" pertains to delivering a fundamental exposition on a well-known topic.
The English Language MONE book and curriculum do not incorporate this particular descriptor.
Nevertheless, the Council of Europe has released a document in 2018 that compiles
representative examples of language competency descriptors for young learners. This document
presents pertinent descriptors for students aged 7-10, and the "addressing audiences" descriptor
is deemed suitable for adaptation to this age group (Council of Europe, 2018).

3.2.  Written Communication-Reading Skills Language Elements

The present study involved an evaluation of the 4th Grade English Learning skills and Learning
outcomes, as well as the contents of the 4th grade English MONE book, through the application
of CEFR writing and reading skills language descriptors. The Aldescriptors for writing and
reading skills have been derived from the CEFR (Council of Europe, 2001). The descriptors for
writing and reading skills at the Al level encompass fundamental objectives for both areas.
Although the Learning Skills and Learning Outcomes in 4th-grade English MONE books do not
explicitly address Reading and Writing skills, certain exercises, such as "look and write," are
included. These exercises are not directly related to writing and reading activities, but rather
form part of the speaking and listening activities (Refer to Table 2).
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Table 2. Evaluation of CEFR Writing and Reading Skills Language Descriptors"
MONE 4" | MONE 4" Grade
Common Reference Levels: Grade Coursebook (Leam
glec;l():?ilptors scale (AD) Curricu_lum: with Bouncy) content
Learning
Skills and
outcomes
1-OVERALL WRITTEN | Can write simple isolated
PRODUCTION phrases and sentences *No *No content available
learning
skills and
outcomes
available
2-CREATIVE WRITING Can write simple phrases
?r?:msel\jgg tzr;%esimag?ggf; “No *No content available
people, where they live and Ie_ammg
what they do. skills and
outcomes
available
3-OVERALL READING | Can understand very short,
COMPREHENSION simple texts a single phrase *No *No content available
at a time, picking u .
familiar namesf) wordgs ang Ie_ammg
basic phrases and rereading | SKills and
as required. outcomes
available
4-READING Can understand  short, *No *No content available
CORRESPONDENCE simple messages on Iearning
posteards. skills and
outcomes
available
5-READING FOR | Can recognise familiar
ORIENTATION names, words and very *No *No content available
basic phrases on simple learning
notices in the most common h
everyday situations. skills and
outcomes
available
6-READING FOR | Can get an idea of the
INFORMATION AND | content of simpler *No *No content available
ARGUMENT informational material and learning
short simple descriptions, )
especially if there is visual | SKills and
support. outcomes

available
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7-READING Can follow short, simple
INSTRUCTIONS written directions (e.g. to go *No *No content available
from X toY). | .
earning
skills and
outcomes
available
8-OVERALL WRITTEN | Can ask for or pass on
INTERACTION personal  details in | *No *No content available
written form. learning
skills  and
outcomes
available
9CORRESPONDENCE Can write a short
simple postcard *No *No content available
learning
skills  and
outcomes
available

10-NOTES, MESSAGES & | Can write numbers and
FORMS dates, own name, | *No *No content available
nationality, address, | learning
age, date of birth or | skills and
arrival in the country, | outcomes
etc. such as on a hotel | available
registration form
11-PROCESSING TEXT Can copy out single
words and short texts | *No *No content available
presented in standard | learning
printed format. skills  and
outcomes
available

*Table 2 items are adapted from Council of Europe (2001), MONE Curriculum (2018) and MONE 4th
Grade Coursebook (Learn with Bouncy)

Based on the findings presented in Table 2, it can be observed that the fourth-grade
English learning skills and learning outcomes do not encompass any of the 11 language
elements' illustrative descriptors pertaining to written communication and reading skills in the
English language. The book in question offers a restricted number of exercises that focus on
reading and writing skills, which are incorporated as a component of the speaking and listening
activities.

The activities of writing and reading are classified under the domain of "Written
Communication-Reading Skills Language Elements". However, it has been observed that the
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curriculum and MONE book do not encompass any of the 11 illustrative descriptors pertaining
to the aforementioned skills. The Global Scale of English (GSE) learning objectives for young
learners were formulated by Pearson. This scale serves as a means to delineate the competencies
that a student is capable of exhibiting at varying levels. According to Pearson (2019), students
between the ages of 7 and 14 have the ability to produce uncomplicated and elementary
sentences, connect two sentences using the conjunction "and," compose sentences with a single
clause, and replicate a given model in their written work. According to Pearson (2019),
individuals between the ages of 7 and 14 possess the cognitive ability to comprehend
uncomplicated sentences, follow fundamental written directives, grasp basic phrases within
concise and straightforward texts, and comprehend brief and straightforward messages. The
Pearson Scale indicates that the reading and writing skills descriptors at Level Al are suitable
for students between the ages of 7 and 14. Furthermore, as previously stated, the Council of
Europe released a publication in 2018 that presents compiled and representative examples of
language competency descriptors that were developed for young learners. This document
features pertinent descriptors for individuals between the ages of 7 and 10. The Al level writing
and reading descriptors pertain to fundamental writing and reading competencies, and all
language components associated with Al level written communication-reading skills are
suitable for modification to suit individuals aged 7-10, as per the Council of Europe (2018).

3.3.  Linguistic Skills Elements

Within the context of fourth-grade English, the following information pertains. The linguistic
skills descriptors of the Common European Framework of Reference (CEFR), including
grammatical, phonological, sociolinguistic, orthographic, coherence, and cohesion, were
utilised to assess the contents of the 4th grade English MONE book, specifically focusing on
learning skills and learning outcomes. The CEFR (Council of Europe, 2001) provides seven Al
descriptors for linguistic skills. The A1 Level linguistic skills descriptors encompass
fundamental language abilities, uncomplicated grammatical structures, and the enunciation of a
severely restricted range of memorised vocabulary, among other characteristics.

Table 3. Evaluation of CEFR Linguistic Skills Descriptors’

MONE 4"
Common Reference Grade MONE 4"  Grade
Levels: global scale (Al) | Curriculum: | Coursebook  (Learn

descriptors Learning with Bouncy) content
Skills and
outcomes
1-GENERAL Has a very basic range of | Students will | Describing people
LINGUISTIC RANGE | simple expressions about | be able to; (Unit-9)
personal details and needs What does s/he look
of a concrete type -understand like?

the main point | She is tall and slim.
in short, clear, | He is young and thin
simple
messages and
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announcemen
ts (e.g.,
describing
people  and
their
features).

--identify
different
people’s
nationalities."

-Students will
be able to talk
about  their
basic  needs
and feelings.

-Students will
be able to
identify other
people’s jobs
and likes in a
short, simple
oral tex"

-Students will
be able to talk
about  other
people’s jobs
and likes in
simple
conversations
Etc.

Describing what
people do and
expressing what

people like (Unit-7)
What is your job?
—I’m a doctor. I
work at a hospital.

Expressing basic
needs and feeling
(Unit-10)

I want some milk,
please.

Is s/he thirsty?
—Yes, s/heis. / No,
s/he isn’t.

Making Simple
inquires (Unit-7)
Where does s/he
work?

—at the post office.
—at the police station

Identifying countries
and nationalities
(Unit-2)

Is s/he from
Germany?

— | think so.

Where are you from?
— | am from Turkey.

Expressing likes and
dislikes (Unit-4)

I like playing
chess/reading.

| dislike singing.

Etc.
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the self and
others

2-VOCABULARY Has a basic vocabulary The The coursebook
RANGE repertoire  of isolated | curriculum contains basic
words and phrases related | contains basic | vocabulary repertoire
to particular concrete | vocabulary related to learning
situations. repertoire outcomes
related to
learning
outcomes
3-GRAMMATICAL Shows only limited | Students will | Expressing ability and
ACCURACY control of a few simple | be able to get | inability (Unit-3)
grammatical  structures | the main idea | -1 can swim, but |
and sentence patterns ina | of a simple | can’t fly.
learnt repertoire. oral text about | -Can you play the
the abilities of | piano?

-Can s/he jump?

of shops and set phrases
used regularly.

Can spell his/her address,
nationality and other
personal details

Making simple
Students will | inquires (Unit-4)
be able to talk | Do you like dancing?
about  their | — Yes, | do.
likes and | Do you like watching
dislikes cartoons?
— No, I don’t.
4-PHONOLOGICAL Pronunciation of a very
CONTROL limited repertoire  of | *No learning | *No content available
learnt words and phrases skills and
can be understood with outcomes
some effort by native available
speakers used to dealing
with speakers of his/her
language group.
5-ORTHOGRAPHIC Can copy familiar words
CONTROL and short phrases e.g. | *No learning | *No content available
simple signs or skills and
instructions, names of outcomes
everyday objects, names available
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6-SOCIOLINGUISTIC
APPROPRIATENESS

Can establish basic social
contact by using the
simplest everyday polite
forms of: greetings and
farewells; introductions;
saying please, thank you,
sorry, etc

-Students will
be able to
understand
short and
clear
utterances
about:
requests and
permission

-Students will
be able to
interact with
their
classmates
through
asking for and
giving
permission in
short
utterances.

-Students will
be able to
make requests
by using
simple
utterances.
"Students will
be able to
make simple
request about

Asking for permission
(Unit-1)

Can/May | come in/go
out?

— Yes, you can.

— Sure/Of course.

— Sorry, not right
now.

Making simple request
(Unit-1)

Give me the book,
please.

— Sure/Of course.

— Here you are.

Telling someone what
to do (Unit-1)

Be quiet, please.
Open/close the door,
please.

Making Simple
request (Unit-8)

Can | take your
umbrella?

—Here you are.
—No. Sorry, it’s
broken.

Making offers (Unit-
10) Do you want a

borrowing sandwich?
Want a sandwich?
7-COHERENCE AND | Can link words or groups | *No learning
COHESION of words with very basic | skills ~ and | *No content available
linear connectors like | outcomes
‘and’ or ‘then’. available

*Table 3 items are adapted from Council of Europe (2001),

Grade Coursebook (Learn with Bouncy)

MONE Curriculum (2018), and MONE 4th
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Based on the findings presented in Table 3, it can be observed that the fourth-grade English
Learning Skills and Learning Outcomes, as well as the fourth-grade English MONE books,
encompass three out of the seven oral illustrative descriptors. The categorization of linguistic
skills descriptors into various elements, including grammatical, phonological, sociolinguistic,
orthographic, coherence, and cohesion, is a common practice. In the context of the curriculum
and MONE book, three out of the seven linguistic skills descriptors are covered, while the
remaining elements, namely grammatical, phonological, orthographic, coherence, and cohesion,
are not addressed. While the curriculum and MONE book do include certain grammatical
competencies, their scope is quite restricted. The Al level descriptors are designed to impart
fundamental competencies in phonology, orthography, coherence, and cohesion. However, it
appears that these skills are overlooked in both the curriculum and the MONE book.

According to Pearson (2021), children between the ages of 7 and 14 possess the ability to
comprehend the letters of the alphabet, distinguish between different word stresses, spell
familiar words, utilise proper punctuation in the form of capital letters and full stops, employ
question marks, utilise apostrophes for contractions, and utilise the conjunction "and" to link
words. The Pearson Scale Al Level Linguistic skills descriptors have been deemed suitable for
pupils between the ages of 7 and 14 years old. Furthermore, as previously stated, the Council of
Europe released a publication in 2018 containing compiled and representative examples of
language competency descriptors tailored for young learners. This document presents pertinent
descriptors applicable to individuals aged 7-10. The Council of Europe (2018) has stated that
the Al-level linguistic element descriptors pertain to fundamental linguistic competencies, and
that all Al-level linguistic skill elements are amenable to modification for utilisation among
individuals aged 7-10.

3.4. Evaluation of Curriculum

This section of the research involved an assessment of the 4th grade English Language
Education Curriculum in comparison to the 4th grade English Education Curriculum
(Kerncurriculum of Niedersdchsisches-Germany-2018). The acquisition of skills related to
speaking/listening, reading, writing, and linguistic proficiency (including grammar and
pronunciation) can be attributed to both curricula. As previously stated, the fourth-grade English
learning outcomes prioritise the development of listening and speaking skills, while reading,
writing, and linguistic abilities are not given as much emphasis. The English curriculum of
Niedersichsisches in Germany encompasses a comprehensive range of language competencies,
including but not limited to listening and speaking abilities, as well as reading, writing, and
linguistic aptitudes. (Niederséchsischen Kultusministerium, 2018).
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Table 4. Evaluation of Curriculum (MONE-Tiirkiye & Kerncurriculum of Niedersédchsisches-

Germanyj'
4" Grade Germany English Language | MONE 4™ Grade Curriculum:
Education Curriculum Content Learning skills and outcomes
SPEAKING/ -understand simple instructions in | understand the general and
LISTENING everyday teaching specific information in a short,
-understand simple questions and | oral text about daily routines."”
statements that relate to oneself and | ask and answer  simple
the immediate environment clarification questions
-understand the rough plot of simple | understand short and clear
dialogues and stories utterances about: requests-
-talk about themselves permission
-name and describe familiar objects | get the main idea of a simple
and activities use classroom phrases | oral text about the abilities of the
-introduce themselves or other people | self and others.”
in a dialogue. talk about their basic needs and
-ask and answer short questions using | feelings.
simple, well-known phrases ask and answer simple
etc. clarification questions
etc.
READING -read and understand short | No content available
instructions, questions and statements
(from everyday teaching)
-extract essential information from
short, simple texts if key words and
structures are known
read and understand (personal)
communications
etc.
WRITING -write single well-known words and | No content available
short sentences with the help of
templates
-Write individual short well-known
texts with the help of templates
-transfer words and simple phrases
from the blackboard or from text
templates
etc
LINGUISTIC Grammar: No content available
SKILLS -understand  simple  statements,
questions and requests in affirmative
and negative form and apply them with
the help of structures.
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-understand and use simple spatial
relationships(use selected
prepositions)

(name numbers, adjectives as well as
regular  singular/plural,  selected
pronouns)

pronunciation and intonation
-recognize  and imitate typical
pronunciation and intonation patterns
-pronounce commonly used words and
phrases

recognize regularities in familiar
sound and intonation patterns
Intercultural communication skills
-recognize similarities and differences
between different cultural
backgrounds and traditions

-gain intercultural experience and to
get involved in foreign situations
-experience the cultural connection
between intonation, gestures and facial
expressions

*Table 4 items are adapted from Niedersichsisches-Germany Curriculum (Feder et al., 2018) and
MONE Curriculum (2018)

As per the findings presented in Table 4, the evaluated curriculum places a greater emphasis on
improving student's speaking and listening abilities in 4th grade English learning outcomes.
Conversely, comparatively less emphasis is placed on developing reading, linguistic, and
writing skills. By way of comparison, the Curriculum (Kerncurriculum of Niederséchsisches)
for English language education in Niedersidchsisches-Germany encompasses a broader spectrum
of linguistic abilities, encompassing listening, speaking, reading, writing, and linguistic
competencies. According to the research results, the primary emphasis of the 4th grade English
Language Education Curriculum is on the enhancement of listening and speaking proficiencies.
In contrast, the 4th grade English Education Curriculum (Kerncurriculum of Niedersédchsisches-
Germany) is more extensive, covering a wider range of competencies and academic topics

4. Conclusions

The findings indicate that a total of 31 Al illustrative descriptors were derived from the CEFR
and the fourth level. The assessment of English language learning abilities and educational
achievements encompasses 15 of the 31 Al illustrative descriptors. The curriculum exhibits a
notable strength in the domain of oral language components. The curriculum comprehensively
addresses a significant portion of the oral language elements descriptors at the Al level. This
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result is similar to what Yiice and Mirici reported (2019) that the 9th-grade EFL curriculum
corresponds to 29 of the 25 outcomes (86.2%) for speaking competence.

Conversely, the curriculum fails to address the language components of written communication
and reading skills, and it does not encompass any of the explanatory descriptors. The English
MONE books designed for fourth-grade students offer a restricted range of exercises that focus
on reading and writing skills. Similarly, Hazar (2021) mentioned that the CEFR provides a
correspondence scale (notes, messages, interaction through notes, and information transfer) for
an interpersonal framework. However, the curriculum contains no descriptions of these. The
findings indicate that the curriculum neglects the components related to linguistic abilities. The
Al Level linguistic skills descriptors encompass fundamental language abilities, uncomplicated
grammatical constructions, and the enunciation of a restricted set of memorised vocabulary,
among other features. Nonetheless, the educational programme incorporates three out of seven
verbal explanatory characteristics.

The evaluation of the 4th grade English Language Education Curriculum was conducted in
comparison with the 4th grade English Education Curriculum (Kerncurriculum of
Niedersichsisches) in Germany. The fourth-grade English learning outcomes prioritise the
development of speaking and listening abilities while reading, linguistic, and writing skills are
not given as much emphasis. In contrast, the English Education Curriculum (Kerncurriculum of
Niedersdchsisches) in Germany encompasses a broader range of language skills, including
listening, speaking, reading, writing, and linguistic competencies. As per the findings of the
research, it has been observed that the 4th grade English Language Education Curriculum
primarily focuses on the development of listening and speaking abilities. The scope of the
subject matter is broader. Fisne, Gungor, Guerra & and Goncalves compared the Turkish and
Portuguese English Language Education coursebook and curriculum (3rd and 4th grade primary
school). This investigation found similar conclusions to this research. Fisne et al. (2018) state
that each curriculum focuses on different language abilities. While the Turkish curriculum
concentrates on listening, and speaking, with very limited writing and reading abilities, The
Portuguese curriculum places more emphasis on reading, speaking, writing, and listening
abilities as well as grammar, lexis, and intercultural domains in the third and fourth-grade
classrooms.

As a result, a notable disparity exists between the English education syllabus for fourth-grade
students in Tiirkiye and the CEFR standards. English language education plays a pivotal role in
facilitating commerce, scientific pursuits, academic endeavours, and other domains. Over the
past two decades, Tiirkiye has made substantial investments in the field of education. Upon
examination of the English language curriculum in Tiirkiye, it is evident that there remains
ample room for improvement in order to achieve a truly effective and productive
implementation, despite certain targeted endeavours to construct a suitable curriculum in
accordance with established European standards. It is recommended that the authorities allocate
greater attention to addressing inadequate curricula in order to fully leverage the advantages
offered by the CEFR. It is recommended that the curriculum be revised to align with the CEFR
in order to provide a more comprehensive educational programme.
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