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Abstract

Occupational professionalism and job satisfaction of teachers are important elements that boost
education quality. It is thought that occupational professionalism affects job satisfaction and job
satisfaction also affects occupational professionalism. In this context, the goal of this study is to
determine the relationship between occupational professionalism and job satisfaction in the field
of English teaching. In this study, quantitative research techniques were employed to gather data
from a sample size of 150 English teachers who are currently teaching at state schools in a city
of the southeastern Tiirkiye. To gather information on participants' occupational professionalism
and job satisfaction levels, researchers utilized both the Occupational Professionalism of
Teachers Scale and the Teacher Job Satisfaction Scale. Means, standard deviations, percentages
and frequencies were calculated through using SPSS Statistics 23. Spearman's rho correlation
coefficient was applied to assess the relation between occupational professionalism and job
satisfaction. Furthermore, the independent sample T-test, the analysis of one-way ANOVA,
Mann-Whitney U Test and Kruskal Wallis H test have been employed to determine potential
variations in the occupational professionalism and job satisfaction levels of English teachers in
relation to demographic characteristics. The findings showed that English teachers' occupational
professionalism level is high and their job satisfaction level is medium. Moreover, there was a
strong and statistically significant correlation between the occupational professionalism of
English teachers and their overall job satisfaction. Finally, no statistically significant difference

1Corresponding author: Resit KOSE ORCID ID.: https://orcid.org/0000-0002-2474-9986

E-mail: resit.kose@Kilis.edu.tr
* This article is adapted from the M.A thesis titled “The relationship between occupational professionalism and job satisfaction
of EFL teachers: Kilis sample” by the first author (Resit KOSE).



https://orcid.org/0000-0002-2474-9986
mailto:resit.kose@kilis.edu.tr

Kéose & Bardakgt / International Journal of Education, Technology and Science 3(3) (2023) 737-771 738

was found in their occupational professionalism and job satisfaction based on demographic
characteristics, except for the relationship between the degree and job satisfaction.

Keywords: Occupational professionalism, job satisfaction, EFL teachers
1. Introduction

Today, the concepts of occupational professionalism and job satisfaction come out in
many areas. While occupational professionalism is a concept that is defined as doing one’s
profession with minimum errors (Adigiizel, Tanriverdi & Sonmez, 2011), the concept “job
satisfaction” has different definitions, the most well-known definition of this concept by Locke
(1976) is that it refers to “a happy or favorable mental state brought on by the evaluation of
experiences or jobs” (as cited in Judge & Klinger, 2008, p.394). Different research about these
topics has been carried out in fields ranging from nursing to teaching. These studies focusing on
occupational professionalism and job satisfaction can be categorized as studies related with
occupational professionalism; studies related with job satisfaction and studies related with both
concepts.

Although there are many studies (Toh, Diong, Boo & Chia, 1996; Karavas, 2010; Griva,
Panitsidou & Chostelidou, 2012; Celik, 2015; Altinkurt, 2016; Ibnian, 2016; You, Kim & Lim,
2017; Sharifzadeh & Khojasteh, 2018) in which the occupational professionalism and job
satisfaction were studied separately, these topics are rarely studied together. Boyt, Lusch, and
Naylor (2001) who examined the impacts of occupational professionalism on job satisfaction
and its power of determining job satisfaction asserted that institutions which work for increasing
professionalism by giving importance to professionalism influence job satisfaction in a highly
effective way. Yilmaz and Altinkurt (2014) studied the relation between teachers’ occupational
professionalism and job satisfaction. They realized a weakly significant relationship among the
participants’ views, personal development, contribution to the institution, professional
sensitivity and job satisfaction. Moreover; in that study, the total points of the emotional labor,
occupational professionalism, and their associated ideas are somewhat significantly related.
Apart from these studies, there are limited studies (Yi1lmaz & Altinkurt, 2014; Shukla, 2014;
Sabanciogullar1 & Dogan, 2015; Bashir, 2017; Kabeel & Eisa, 2017) about job satisfaction and
occupational professionalism studied together in the literature and in English education as a
foreign language teaching. Hence, the scarcity of the both concepts studied together triggered
us to have a study about EFL teachers’ occupational professionalism and job satisfaction.

This research aims to investigate the relationship between EFL teachers’ occupational
professionalism and job satisfaction in a city of southeastern Tiirkiye. The present study
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including the occupational professionalism and job satisfaction holds great importance as it may
be one of the pioneer research concentrating specifically on these concepts in terms of EFL
teachers and provides valuable insights to the field of English Language Teaching with many
features. First, EFL teachers’ thoughts about occupational professionalism and job satisfaction
should be revealed, then the relationship between two would be questioned. The current study
is important because there have been few studies carried out only with EFL teachers on this
issue. Second, any educational system reform and effectiveness of remedial solutions especially
in the areas of curricula, education policies, technology, and materials depends largely on the
teachers’ and school administrators’ professional competencies, perceptions and dedication
(2023 Vizyon Belgesi, 2018). Hence, this study plays a crucial role for understanding teacher
professionalism, at least in one area (in English teaching as a foreign language) to contribute
our nation’s success of education policies in the following years.

The study examined whether the occupational professionalism affects job satisfaction
level of EFL teachers in a city of southeastern Tiirkiye. It attempted to address the following
questions:

1. What is the overall occupational professionalism level of EFL teachers in state schools in
Tiirkiye?

2. What is the overall job satisfaction level of EFL teachers in state schools in Tiirkiye?

3. To what extent do EFL teachers' levels of occupational professionalism and job satisfaction

vary by age, department, degree, experience, the school type they work, peer EFL teachers at
the same school, weekly teaching load, and class size?

4. Is there a relationship between the job satisfaction and occupational professionalism of EFL
teachers?

2. Review of Literature

2.1 Job Satisfaction

Locke (1976) explicates job satisfaction as a satisfying or contented emotive mood that
someone achieved as a result of evaluating work or work life, while Spector (2011) stated that
job satisfaction is pertinent to feelings of people about various aspects of their job.

Doing best for work is something everyone desires. People get emotionally and mentally
happy when they have the condition they wish. This is termed as job satisfaction. Unless we
have satisfaction; it is very hard for us to complete our responsibilities correctly and effectively.
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Job satisfaction is an individual decent conduct. It is a sincere and intellectual prosperity that
comes from the activity. Individuals who experience higher levels of job satisfaction are more
likely to report positive emotions, increased motivation, better psychological health, stronger
commitment towards their organization, enhanced productivity levels, and a greater sense of
overall happiness in both personal and professional domains. If a teacher as an individual does
not own job satisfaction, the entire educational system can be harmed (Bhat, 2020). To explain
this vast role of job satisfaction of teachers, Vangai (2015) claims that job satisfaction of teacher
is a source of motivation including preparation of programs to monitor student development,
daily lesson plans, careful homework control, and detailed record keeping, and the efforts of
successful teachers in performing their professional duties.

Given the necessity of learning English in education in Tiirkiye, the value of learning
English is increasing day by day for people at all levels as in the whole world. Therefore, a
teacher should teach this language efficiently and the teacher needs job satisfaction in order to
do so (Rezaee, Khoshsima, Zare-Bahtash & Sarani, 2018)

Within the scope of 4 + 4 + 4 system in Tirkiye, English teaching starts in primary
school and continues in secondary school, high school and then universities at higher education
level. Students take English lessons during almost all of their educational lives. Many adults
attempt to learn English on their own methods like private instruction, and independent study
(YYaman, 2018). Throughout their struggle to learn, some problems that stem from students and
teachers can occur. Bayraktaroglu (2012) attributes these problems of English language teaching
to many reasons in terms of teacher. Among these problems, lack of in-service training and
motivation, excessive teaching load, insufficient assessment and evaluation system can be said
to exist. To solve these problems, teachers should be professional as in the other jobs like
nursing, attorney.

Regarding job satisfaction, content and process theories play a significant role in
understanding its components. Content theories clarify the components that influence job
satisfaction. Specifically, content theories include the presentation of elements that make up the
content of job satisfaction. In a study by Metle (2003), content theories are generally described
as theories that try to attempt to decide the particular needs and estimations of the employee
working in a specific job (as cited in Murat & Cevik, 2008). The content theories depend on
what inspires people at work; in other words, identifying the needs, motivations, and purposes
that people prioritize in order to be satisfied and operate in a productive manner (Luthans, 2011).
One such theory is Maslow's Needs Hierarchy Theory, proposed by Abraham Maslow in 1954.
Another content theory is McClelland's Need for Success Theory, introduced by David
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McClelland in 1961. Additionally, Alderfer's Existence-Relationship-Growth (E.R.G) theory,
developed by Clayton Alderfer in 1980, proposes that individuals have three core needs:
existence, relatedness, and growth. Finally, Herzberg's Motivation-Hygiene theory, presented
by Frederick Herzberg in 1959, differentiates between motivators (factors that lead to job
satisfaction) and hygiene factors (factors that prevent job dissatisfaction).

Process theories explain how people are motivated by and by what purposes. These are
depended on the belief that people have deliberate choices bearing their behavior. The equity
theory, expectancy theory, job characteristics model, goal setting theory, attribution theory, and
reinforcement theory are the six most popular process theories.

In relation to job satisfaction, it is possible to classify the variables affecting job
satisfaction into two basic factors as individual and organizational factors according to the study
of Spector (1997). Age, marital status, gender, personality, expectations, and seniority are
among the individual factors affecting job satisfaction and the organizational factors having an
effect on job satisfaction are the job itself, salary, promotion opportunities and rewards,
supervision, colleagues, and extra rights.

Ensuring the job satisfaction of managers and employees in the education institutions
that produce services is very crucial because these people can affect the whole society with what
they create or cannot do. So, it is very important to provide satisfaction in their work for
employees (Ozkalp, 2005).

However, adverse working conditions can lead to a decline in teachers' job satisfaction
over time, resulting in absenteeism and even prompting some teachers to seek alternative
employment. Absenteeism can start in teachers and the teacher who can change his job due to
this situation (Akgamete, Kaner & Sucuoglu, 2001). If teachers are barely happy with their job
satisfaction, their life satisfaction also decreases (Vural, 2004). Therefore, researching job
satisfaction of teachers is important both for the effectiveness of the school and for personal
pleasure of teachers. If a teacher is not satisfied with his or her life and work, the teacher
contributes less to the accomplishment of the school's goals (Yilmaz & Ceylan, 2011, p. 282).

2.2 Professionalism and occupational professionalism

When professionalism definitions in the literature were considered, accepting
responsibility for one's professional growth and development can be summed up as
professionalism. In particular, it means that the person is aware of the developments in his field
and can practice exemplary practices with these new developments (Shantz & Prieur, 1996).
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Professionalism refers to how well individuals or groups of individuals are able to meet the
expectations placed upon them due to their work (Lee, 1981).

On the other hand, occupational professionalism is that individual professionalism
leaves its place to organizational professionalism. In other saying, it means that employees are
professional individually, in addition to this; they act professionally as an organization.
Technological developments and rapid social changes require occupational professionalism
(Adigiizel et al., 2011).

From another perspective, occupational professionalism is a discourse that unites
professional groups and authorities. It includes the relations of both the employer and the
customer with a professional view. Occupational professionalism depends on the autonomy,
judgment and evaluation of the professional in complex situations (Evetts, 2010).

Several studies have explored the relationship between occupational professionalism,
classroom management competencies and teachers' perceptions in different contexts. Karaman
(2016) found that teachers generally exhibited a high level of occupational professionalism, with
no significant differences based on various demographic variables. Yirci (2017) identified
obstacles to professional and personal development, including structural constraints and
economic factors. Celik Yilmaz (2017) discovered that teachers' perceptions of occupational
professionalism and expectations for teacher leadership were generally high, with some
variations based on gender, institution type, and seniority. Kiismiis (2018) observed a positive
relationship between classroom management skills and occupational professionalism among
preschool teachers, with variations based on factors such as age and education level. Finally,
Kiigtikbere (2019) found a strong positive relationship between teacher accountability and
occupational professionalism, emphasizing the importance of accountability in fostering
professionalism.

As for EFL teacher’s professionalism, professionalism and professional development
programs for English teachers are unquestionably desired and important in all ELT settings
worldwide since English is the most commonly used language for communication in the fields
of science, engineering, technology, business, and education nowadays (Senior, 2006; Walker,
2001). Fast spread of English as a worldwide language has accelerated during this era of
globalization. Patterns and improvements of ongoing finance and employment have additionally
shifted the manner in which English is spoken (Warschauer, 2000). Such patterns have
accordingly prompted changes in the roles of English instructors, influencing their approach to
professionalism and the learning opportunities they may encounter. In this era, English
educators cannot escape the reality of globalization. Language instructors, for instance, should
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now have the option to reconceptualize how they consider the connection between language and
culture. Furthermore, there is a direct requirement for English teachers to have the option to
write powerfully, fundamentally comment and analyze data, and do complex arrangements and
collaboration in English (Warschauer, 2000). Hence, the professionalism of EFL teachers,
which contributes to their success, has been a significant topic of discussion among educators
and teacher trainers.

3. Method

This research utilized a descriptive and correlational research design as it tried to state
the participants’ ongoing job satisfaction and occupational professionalism levels, and the
relationship between them. The research is considered a descriptive study because its main
objective is to describe the ongoing job satisfaction and occupational professionalism levels of
the participants without manipulating or intervening in any way (Seliger & Shohamy, 1989).

Additionally, the study is correlational in nature because it seeks to determine the
relationship between job satisfaction and occupational professionalism. It aims to assess
whether there is a correlation or association between these two variables (Fraenkel et al., 2012).

3.1 Participants and sampling

The target population for the study was EFL teachers employed by Turkish public
schools. The accessible population of study consisted of 168 English teachers in a city of
southeastern Tiirkiye. All of the teachers were invited to participate; 150 of them voluntarily
participated in this study and completed an online survey. Participants consisted of 117 female
teachers and 33 male teachers. In the group of participants, there were 3 people above the age
of 51, 83 people between 20 and 30 years old, 55 people between 31 and 40, and 9 people
between 41 and 50 years old. The participants are from different departments such as graduates
of English Language Teaching, graduates of English Language and Literature, or graduates of
other related departments of English Language. The sample strategy chosen was convenience
sampling, a type of non-probability or non-random sampling (Dornyei, 2007). This sampling
method was suitable for the study as it provided an important advantage to this study by reaching
the entire accessible population.
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3.2 Data Collection

In the current research, two different data gathering tools were employed. These tools
were Yilmaz and Altinkurt’s (2014) Occupational Professionalism of Teachers Scale and
Teacher’s Job Satisfaction Scale by Aftab (2013). The Teacher’s Job Satisfaction Scale by Aftab
(2013) was used after translating into Turkish and having expert opinion on translation made.
Both translation and back translation procedures were conducted in order to ensure content
validity.

Data of the study were gathered online instead of vis a vis data collection ways due to
the Covid 19 pandemic. Also, it was collected via online methods to reach teachers more easily
and save time compared to using printed versions of scales.

3.3 Data Analysis

All of the data were assessed using SPSS Statistics 23. The opinions of teachers about
occupational professionalism and job satisfaction were determined through descriptive
statistics.

The skewness and kurtosis values of the data tools were examined for the normality test.
If the values for skewness and kurtosis range from -1.5 to +1.5, the pattern is said to be normal,
(Tabachnick & Fidell, 2013). Table 1 shows the findings including the normality test statistics.

Table 1. Normality statistics for teacher occupational professionalism and job satisfaction scales

Skewness Kurtosis
Value Std. Error Value Std. Error
OPTS -1.891 198 5.678 394
TJSS -.726 198 .983 .394

In this study, it was observed that the Skewness value for the Teacher Occupational
Professionalism Scale was -1.891, and it was -0.726 for the Teacher Job Satisfaction Scale. The
Kurtosis statistics were 5.678 for the Teacher Occupational Professionalism Scale and 0.983 for
the Teacher Job Satisfaction Scale.

The Kolmogorov-Smirnov Test, a well-known and often-used test in SPSS, was also
employed to check the normality assumptions for the variables studied in this research (Pallant,
2013). The value for the Teacher Occupational Professionalism Scale did not meet the normal
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distribution criteria, and it was normally distributed for the Teacher Job Satisfaction Scale. As
a result, nonparametric tests were performed to analyze data because the data of OPTS was not
suitable for the normal distribution rule. On the other hand, TJSS data was subjected to
parametric testing as the data was normally distributed.

For the first and second research questions, the level of occupational professionalism
and job satisfaction among EFL teachers was assessed. Descriptive statistics, including
frequency, percentage, mean, and standard deviations were computed for all the items in the
scales.

For the third research question, Mann-Whitney U Test and Kruskal Wallis-H analysis
were performed to understand if EFL teachers' levels on occupational professionalism vary in
accord with age, the sorts of school they work, the type of school they graduate, weekly teaching
load, average number of students at a class, the year of experience, education level and the
number of peer teachers of English as a foreign language in the same school. To find out the
levels of EFL teachers on job satisfaction, one-way ANOVA analysis and independent samples
T-test were conducted to view the participants’ levels in respect to age, the sort of school they
work, the type of school they graduate, weekly teaching load, average number of students at a
class, the year of experience, education level and the number of peer EFL teachers.

For the fourth research question, it was determined through the use of Spearman’s rho
coefficient whether there is a significant relationship between occupational professionalism and
job satisfaction among EFL teachers. The non-parametric statistic was implemented in the study
to examine the correlation between occupational professionalism and job satisfaction among
EFL teachers due to the data being not suitable for parametric assumptions, such as non-
normally distributed data, as indicated by Field (2009).

4. Findings

This research sought to reveal EFL teachers’ occupational professionalism and job
satisfaction level. Hence, quantitative data through questionnaires were obtained.

4.1 Findings related to EFL teachers’ occupational professionalism levels

The evaluation of EFL teachers' occupational professionalism was done using a scale
that comprises four dimensions, namely occupational sensitivity, personal development,
emotional labor and contribution to institution. The mean and standard deviation of the levels
of occupational professionalism exhibited by these educators are displayed in Table 2.
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Table 2. EFL teachers’ occupational professionalism levels

N Minimum Maximum Mean Std. Deviation
Level of job satisfaction 150 1.04 5.00 4.05 .70
Valid (listwise) 150

When table 2 was investigated, the opinions of the participants in the Occupational
Professionalism total score (Mean= 4.05) are equal to the answer "agree". Therefore, the
participants can be said to own high level of occupational professionalism. The outcomes of the
survey indicated that their occupational professionalism levels became significantly different,
fluctuating from a minimum point of 1.04 to a maximum point of 5.00.

4.2 Findings related to EFL teachers’ job satisfaction levels

The current research had the objective of assessing the level of EFL teachers’ job
satisfaction. Aftab’s (2013) 20 — item teacher job satisfaction scale was employed for this
purpose. Table 3 presents the information about EFL teachers’ job satisfaction.

Table 3. EFL teachers’ job satisfaction levels

N Minimum Maximum Mean Std. Deviation
Level  of ~ Job 150 1.20 4.80 3.69 61
Satisfaction
Valid (listwise) 150

As understood from table 3, the average job satisfaction level of EFL teachers was noted
as 3.69. So, it may be claimed that EFL teachers own medium level of satisfaction according to
this result. The lowest job satisfaction level of EFL teachers in the survey was 1.20 and the
highest was 4.80.

4.3 Findings related to whether job satisfaction and occupational professionalism level of
EFL teachers differ with different demographic variables

4.3.1 The relationship between job satisfaction level of EFL teachers and different variables
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Whether a statistically significant difference can be found in job satisfaction among the
EFL teachers based on their ages was determined with one-way ANOVA.

Table 4. One-way ANOVA based on age

Age N Mean SD F P
20-30 83 3.66 58
31-40 55 3.79 65

Job satisfaction 41-50 9 3.37 53 1.53 .20
51 and above 3 3.46 76
Total 150 369 61

The outcomes indicated that there was no statistically significant difference among EFL
teachers in terms of job satisfaction when considering their ages (F (3,146) = 1.53, p > .05).

The departments of participants were investigated as another demographic variable. In
order to determine the existence of a statistically significant difference amid the EFL teachers
pertaining to  satisfaction with job in respect to departments, an analysis of variance
employing one factor was applied.

Table 5. One - way ANOVA according to department

Department N Mean SD F P
English Language Teaching 124 3.68 .61
English Language Literature 24 3.75 .64
Job satisfaction American Culture and Literature 1 3.55 - .10 .95
Other 1 3.60 -
Total 150 3.69 .61

Analysis of table 5 reveals that the significance value for job satisfaction is 0.95 in the p
column. No statistically significant difference could be inferred among EFL teachers in relation
to job satisfaction with reference to departments because the value given (F (3,146) = .10, p>.05)
is greater than .05.

In this study, there were 145 teachers having undergraduate degree and 5 having
graduate degree. The independent samples T-test was employed to investigate whether there is
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a statistically significant difference among EFL teachers in terms of job satisfaction based on
their degrees.

Table 6. The independent samples T- test according to degree

N Mean SD t Df p
Undergraduate 145 3.71 .60
Graduate 5 3.16 83 1.987 148 049

When the statistics of independent samples T- test in table 6 were analyzed, the p -value
for the degrees and job satisfaction was found to be .049. The findings of the independent
samples T-test indicated that there was a statistically significant difference in job satisfaction
among EFL teachers based on their degree levels (1148 = 1.987, p <.05).

The survey participants consisted of teachers with diverse levels of experience,
categorized into five groups: those with 0-5 years, 6-10 years, 11-15 years, 16-20 years and over
21 years of teaching experience. An attempt was made to determine if there is a significant
difference in job satisfaction among EFL instructors based on their level of teaching experience
using one-way ANOVA analysis.

Table 7. One way ANOVA according to experience

Experience N Mean SD F P
0-5 83 3.69 .59
6-10 34 3.76 .50
] ) 11-15 18 3.53 .84 44 7
Job satisfaction
16-20 9 3.79 .80
21 and above 6 3.65 .38
Total 150 3.69 .61

Based on the variance analysis in table 7, it can be inferred that there is no significant
relationship between job experience and satisfaction as indicated by p value of .77. For this
factor, no statistically significant difference among the EFL teachers can be inferred in terms of
job satisfaction regarding their teaching experiences (F (4,145) = .44, p> .05).
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Besides, a one - way ANOVA analysis was conducted with regard to whether EFL
teachers’ job satisfaction level change according to school type they work.

Table 8. One - way ANOVA according to school type

School type N Mean SD F P
Primary school 27 3.88 .59
Secondary school 80 3.67 .64
Job satisfaction High school 42 3.60 .56 1.20 31
Other 1 3.60 -
Total 150 3.69 .61

The conclusions of the one-way ANOVA in table 8 revealed p value (.31) for school
type and job satisfaction. According to the findings, there is no significant difference observed
in job satisfaction levels among English as foreign language teachers across their corresponding
educational institutions (F (3,146) = 1.20, p> .05). This implies that school types do not exert
any discernible influence over EFL teacher's level of job satisfaction.

Another variable whose relationship with job satisfaction was examined was the number
of peer EFL teachers at the same school. An application of one-way ANOVA was preferred to
check the existence of a statistically significant variance in job satisfaction among EFL
educators with respect to the number of peer EFL teachers at their school. The findings are
outlined below:

Table 9. One - way ANOVA according to the number of peer EFL teachers

The number of peer EFL teachers N Mean SD F P
0 34 3.84 .56
1-3 65 3.65 67
Job satisfaction 4-6 36 3.68 .53 1.16 .32
7 and more 15 351 .64
Total 150 3.69 .61

Based on the results outlined in table 9, a statistically significant difference did not
emerge among the EFL teachers concerning their job satisfaction in terms of the number of peer
EFL teachers at the same school (F (3,146) = 1.16, p> .05).
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Then, the relationship between job satisfaction of EFL teachers and their weekly
teaching load was investigated. To ascertain if a statistically significant difference happens
among EFL teachers in terms of their job satisfaction in relation to their teaching load per week,
one - way ANOVA method was employed.

Table 10. One - way ANOVA according to the weekly teaching load

The weekly teaching load N Mean SD F P
15 and less 4 3.53 .89
] ) 16-20 18 3.70 57
Job satisfaction
21-30 128 3.69 .61 A3 .87
Total 150 3.69 .61

After examining table 10, it can be inferred that the column labeled "p" reveals a score
of .87 for job satisfaction. This suggests no statistically significant difference between job
satisfaction level of EFL teachers and their workloads per week as indicated by the given F-
value (F = .13, p > .05), which surpasses the critical threshold for statistical significance set at
.05.

Lastly, one - way ANOVA analysis was implemented for finding out if a statistically
significant difference occurs in job satisfaction levels of the EFL teachers attributed to their
class size they had.

Table 11. One - way ANOVA according to the class size

The class size N Mean SD F P
15-20 19 3.82 45
21-30 50 3.76 .56
Job satisfaction 31-40 75 3.65 .61 2.22 .08
41-50 6 3.15 1.12
Total 150 3.69 .61

The analysis of table 11 revealed that the p-value for the class size of English teachers
is .08. According to the findings of a univariate analysis of variance, no statistically significant
difference was observed in the job satisfaction of EFL teachers based on their class size (F (3,
146) = 2.22, p > .05).
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4.3.2 The relationship between occupational professionalism level of EFL teachers and
different variables

To discover if a statistically significant difference exists among the EFL teachers in
terms of their occupational professionalism based on their ages, Kruskal Wallis H-Test was
carried out.

Table 12. Results of Kruskal Wallis H-Test in relation to the participants’ average mean scores

for the relationship between EFL teachers’ age and occupational professionalism

Age N Mean Rank df X2 p
20-30 83 79.15
31-40 55 71.12
Occupational 41-50 9 76.78 2 211 55
professionalism
51 and above 3 51.00
Total 150

Based on the findings in table 12, age does not create a statistically significant difference
among the EFL teachers in terms of their occupational professionalism, (X*=2.11,df =2, N =

150, p >.05).

The department of EFL teachers is another variable that was checked in terms of its
relationship with their occupational professionalism. To respond whether EFL teachers' level of
occupational professionalism alters depending on the department where they obtained their
degree, the researcher used the Kruskal-Wallis H-test.

Table 13. Results of Kruskal Wallis H-Test showing the participants’ average mean scores for
the relationship between EFL teachers’ department and occupational professionalism

Department N Mean Rank df X2 p
English Language Teaching 124 76.98
English Language Literature 24 71.58
Occupa_tlonql American Culture and Literature 1 1.00 3 3.39 .33
professionalism
Other 1 61.00

Total 150
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According to the findings presented in table 13, no statistically significant difference
was found among EFL teachers in terms of their occupational professionalism based on their
departments (X? = 3.39, df =3, N =150, p > .05).

Next, the relation between EFL teachers’ occupational professionalism level and their
degree was questioned. The Mann-Whitney U-Test was used to determine whether the
educational background of EFL teachers has an effect on their level of occupational
professionalism.

Table 14. Results of Mann-Whitney U-Test with regard to the participants’ average mean scores

for the relationship between EFL teachers’ degree and occupational professionalism

Degree N Mean Rank Sum of Ranks U z p
Undergraduate 145 74.98 10857.00
272.000 -.948 .343
Graduate 5 93.60 468.00

The Mann-Whitney U-Test results in table 14 indicated there was not a statistically
significant difference in occupational professionalism level of EFL teachers according to their
degree, (sig. =. 343, p >.05).

Then, Kruskal Wallis H-Test was employed to understand if EFL teachers’ occupational
professionalism changes according to the experience of teachers.

Table 15. Results of Kruskal Wallis H-Test related to the participants’ average mean scores for
the relationship between of EFL teachers’ experience and occupational professionalism

Experience N Mean Rank df X2 p
0-5 83 77.36
6-10 34 72.46
Occupational 11-15 18 65.67 4 4.31 .36
professionalism 16-20 9 98.39
21 and above 6 62.17

Total 150
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Table 15 analysis reveals that the value in the p column is .36 for occupational
professionalism. Since the mentioned value (X? =4.31, df =4, N = 150, p >.05) is bigger than
.05, it cannot be said that the occupational professionalism of EFL teachers varies in any
statistically meaningful way regarding their teaching experiences.

Also, this research investigates the occupational professionalism of teachers of English
as a foreign language employed in various educational settings, including primary schools,
secondary schools, high schools and other institutions affiliated with the Ministry of National
Education. Kruskal Wallis H-Test was adopted to answer the question: whether there is a
statistically significant difference among EFL teachers regarding occupational professionalism
according to the sorts of school they work or not.

Table 16. Results of Kruskal Wallis H-Test regarding the participants’ average mean scores for

the relationship between the sorts of school and EFL teachers’ occupational professionalism.

School type N Mean Rank df X2 p
Primary School 27 69.35
Secondary School 80 79.84
Occupational High School 42 72.76 3 1.86 .60
professionalism
Other 1 61.00
Total 150

The analysis of table 16 showed that the p value of the school types of EFL teachers
work for occupational professionalism is .60. The findings of table 16 indicated no statistically
significant difference among EFL teachers’ occupational professionalism concerning the sorts
of schools they work, (X?=1.86, df =3, N = 150, p >.05).

In addition to the previous variables, whose relationship with the occupational
professionalism of EFL teachers was examined, the number of peer EFL teachers working in
the same school was also investigated in this study as a variable. An evaluation utilizing
Kruskal-Wallis H-Test was executed to define whether a statistically significant difference
could be observed among the EFL teachers concerning their occupational professionalism in
regard to the number of peer EFL teachers at the same school. The results are as follows:

Table 17. Results of Kruskal Wallis H-Test based on the participants’ average mean scores for
the relationship between the number of peer EFL teachers at the same school and occupational
professionalism of EFL teachers
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The number of peer EFL teachers N Mean Rank df X2 p
0 34 83.06
1-3 65 73.69
Occupational 4-6 36 70.03 3 18 .60
professionalism
7 and more 15 79.33
Total 150

The findings from table 17 for the Kruskal-Wallis H-Test did not demonstrate a
statistically significant difference among the EFL teachers in point of their occupational
professionalism regarding the number of peer EFL teachers at the same school, (X?=1.83, df =
3, N =150, p >.05).

Furthermore, this study examines whether the occupational professionalism of English
teachers changes based on their weekly course load. The question whether statistically
significant difference existed between the weekly teaching load EFL teachers have and their
occupational professionalism or not was replied with Kruskal-Wallis H-Test.

Table 18. Results of Kruskal Wallis H-Test in relation to the Participants’ average mean scores
for the relationship between EFL teachers’ weekly teaching load and occupational
professionalism

The weekly teaching load N Mean Rank df X2 P
15 and less 4 60.50
Occupational 16-20 18 83.36
professionalism 21-30 128 74.86 2 109 57
Total 150

From the table 18, it is evident that no statistically significant difference was found
among the EFL teachers about their occupational professionalism with regard to their weekly
teaching load because the significant value in the p column is bigger than .05, (X?=1.09, df =
2, N =150, p >.05).

Lastly, the Kruskal-Wallis H-Test was implemented by the researcher in order to
examine if a significant difference existed between the number of pupils taught by teachers of
English as a Foreign Language and their level of occupational professionalism. The outcomes
are presented in table 19.
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Table 19. Results of the Kruskal Wallis H-Test for the Participants' average mean scores for the
relationship between the number of students that EFL teachers had in their classes and their
occupational professionalism

The class size N Mean Rank df X2 P
15-20 19 80.32
21-30 50 81.40
Occupational 31-40 75 70.21 3 2.27 51
professionalism
41-50 6 77.17
Total 150

The findings presented in table 19 display the outcomes of the Kruskal-Wallis H-Test
analysis performed on occupational professionalism scores, with respect to class size variations
among EFL teachers. Upon examining the p-values column, it appears that there is no evidence
to support a statistically significant difference among these educators in terms of their
occupational professionalism, (X?=2.27, df =3 N = 150, p >.05).

4.4 Findings related to relationship between occupational professionalism and job
satisfaction of EFL teachers

The fourth study question examined the correlation between job satisfaction and
occupational professionalism within the population of teachers of English as a foreign language.
This relationship is illustrated in table 20, which was generated after analyzing the connection
between demographic factors, job satisfaction, and occupational professionalism level of EFL
educators. In light of the non-normal distribution of data on occupational professionalism scale,
Spearman's rho test was employed to explore this relation further.

Table 20. Correlation between EFL Teachers’ Occupational Professionalism and Job
Satisfaction

Correlations

Occupational
professionalism Job satisfaction

Spearman'’s rho Occupational Correlation Coefficient 1.000 452"
rofessionalism . .
P Sig. (2-tailed) . .000
N 150 150

Job satisfaction Correlation Coefficient 452" 1.000
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Sig. (2-tailed) 000

N 150 150
**_Correlation is significant at the 0.01 level (2-tailed).

Upon analysis of table 20, it was noted that there existed a correlation coefficient of .452
between occupational professionalism and job satisfaction of EFL teachers. That is to say, the
statistical analysis has revealed a statistically significance relation (with a significance level of
0.01) between the occupational professionalism of EFL teachers and their job satisfaction. The
findings propose that there is a strong positive relationship involving occupational
professionalism and job satisfaction among EFL teachers, implying that any increase in one
factor is linked to growth in another variable as well.

5. Discussion

The first question in this study aimed to define the level of occupational professionalism
of EFL teachers. The scale used to answer this question consisted of 4 sub-dimensions;
emotional labor, professional sensitivity, personal development and contribution to institution.
It has been determined that the occupational professionalism level of EFL teachers is high. The
participating EFL teachers considered themselves to be professionals in light of their
professional sensitivity, professional development, contribution to institution and emotional
labor. The results show that EFL teachers are highly professional. When the previous studies
are analyzed, it becomes clear that EFL teachers’ perceptions of professionalism range from low
to medium (YIlmaz & Altnkurt, 2014; Bayhan, 2011; Cerit, 2012). These studies have different
results from the current research as the EFL teachers had high level of occupational
professionalism in the present study. For instance, Uzun, Pali¢ and Akdeniz (2013) and Celik
(2015) had the contradictory studies with this study because they also stated that teachers display
low or moderate level of occupational professionalism. Similarly; Noordin, Rashid, Ghani,
Aripin, and Darus (2010) identified that the level of occupational professionalism among
Malaysian primary school teachers is "low" in their study. Again, Geist (2002) stated the
occupational professionalism of teachers as “low” in his study with teachers at secondary school.
These contrasting findings highlight the importance of considering the specific context and
population when assessing occupational professionalism. Factors such as cultural differences,
educational systems, and institutional support can contribute to variations in the perceived level
of occupational professionalism among teachers. Therefore, it is crucial to interpret the findings



757 Kéose & Bardakgr | International Journal of Education, Technology and Science 3(3) (2023) 737-771

of this study within the specific context of EFL teachers, recognizing that the results may differ
from other studies conducted in different educational settings.

However, teachers possess a considerable degree of professional perception according
to some studies conducted abroad shows (Pearson & Moomaw, 2005; Tukonic & Harwood,
2015; Torres & Weiner, 2018). These studies had the similar results with the current research.
Moreover, the studies of Kiling (2014), Cekin (2015), Karaman (2016), Hosgortir (2017), Celik
Yilmaz (2017), Cansoy and Parlar (2017), Kiismiis (2018) and Kiigiikbere (2019) indicated the
similar results with the current study by stating that teachers have high or quite high level of
occupational professionalism.

Teachers who perform their jobs effectively are expected to utilize their knowledge and
abilities successfully to provide high-quality education to their students. A professional teacher
is someone who does not restrict children's educational behavior to specific rules and standards
but rather has the ability to identify and implement the behaviors necessary for children to
receive the best possible education (Cerit, 2012). It's critical that teachers act responsibly in this
situation because teacher professionalism increases the quality of education (Thoonen, Sleegers,
Peetsma & Geijsel, 2011). Since English Language education is critical in the education system
of Tiirkiye and in the globalizing world, it is thought that teacher professionalism will be
effective in increasing the quality of English education. Due to the lack or little work done in
this field, it is important to include research that examines the occupational professionalism of
teachers of English as a foreign language. That’s why; findings of this research are believed to
strengthen the literature.

The consequences for the second research question have uncovered the level of job
satisfaction among EFL teachers. It was designed to learn how content EFL teachers are with
their jobs. It could be decided that teachers of English as a Foreign Language possess a moderate
level of satisfaction. In other words, they are neither happy nor sad with their jobs. Therefore, it
can be said that the participants taking part in this study are partly glad about their occupation.

Some research in the literature corroborates the job satisfaction level reported by
teachers of English as a foreign language in this research (Diindar, 2011; Yilmaz & Altinkurt
2014; Koksal, 2019; Giirsoy, 2019). Besides, Ozkan (2017) stated that the secondary school
teachers possessed medium job satisfaction level in his study.

However, the present study does not substantiate certain findings from prior studies. As
reported by Bishay (1996), Demirtas (2010), Tezcan (2010), Kilig (2002), Salehi, Taghavi and
Yunus (2015), Cebeci (2019) and Coban (2019), teachers demonstrate a significant degree of
job satisfaction with their career. These findings contradict the outcomes reported in previous
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investigations on this topic. In addition to these studies, Ozkan (2017) found that primary school
teachers are reported to own high level of job satisfaction in his study. This result also
contradicts the present study.

In contrast to the current study and the studies stating that the educators were highly
content with their jobs, some studies in the literature showing low level of job satisfaction for
teachers exist (Kilig, 2002; Tellioglu, 2004; Demirtas, 2010; Eksi, 2013; Ozcan, 2013; Canak,
2014; Caliskan, 2019).

The data currently available on job satisfaction among EFL teachers presents a mixed
picture. While other studies contradict it, showing either high or low levels of job satisfaction,
some studies support the current research, demonstrating a moderate level of job satisfaction
among EFL teachers. Variations in study techniques, sample sizes, cultural backgrounds, and
teacher working conditions can be used to explain these disparities. Teachers' experience,
qualifications, and support play a significant impact in determining how satisfied they are with
their jobs. It is essential to understand that job satisfaction is a dynamic and subjective
experience that can be impacted by social, professional, and personal aspects.

The goal of present investigation was also to ascertain if there existed a statistically
significant difference amid EFL teachers concerning demographic profile of teachers of English
as a foreign language in respect to their occupational professionalism and job satisfaction. The
findings of the study displayed that EFL teachers’ job satisfaction and occupational
professionalism do not vary according to their age, department, experience, school type they
work, the number of peer EFL teachers they work together, weekly teaching load and the class
size they have. The only change that made a statistical difference in terms of job satisfaction
was the degree, which did not cause any difference in terms of occupational professionalism
among EFL teachers.

With regard to relation between the age of EFL teachers and job satisfaction level,
department, degree, experience, school type they work, the number of peer EFL teachers they
work together, weekly teaching load and the class size they have; there are different studies
which possess similar results with this study and various findings from the current study in the
literature.

While Tan (2003), Demirtas (2010), Koksal (2019), Keser (2019), Caliskan (2019) stated
that there is an overlap between teachers’ ages and their level of job satisfaction; Canak (2014),
Amoli and Youran (2014), Ozkan (2017), Tunacan and Cetin (2019), Cebeci (2019) and Giirsoy
(2019) set forth that in line with the outcomes of this investigation, there is no relation observed
between age of teachers and their job satisfaction.
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In Tan's (2003) study, there is a significant relationship between the teachers’ level of
job satisfaction and the department they work in. However, Tasdan and Tiryaki (2008) and Atila
(2014) claimed that there is no relationship between them.

Another variable whose effect was examined for the relationship between the degree
EFL teachers have and job satisfaction. According to a study by Tunacan and Etin (2009), there
seems to be a relationship between the level of education attained by teachers and their overall
job satisfaction, similar to the findings of this study. This demographic characteristic also has a
favorable relation with job satisfaction. However, the other research (Telef, 2011; Atila, 2014;
Amoli & Youran, 2014; Koksal, 2019) contradicts the current study regarding the relation
between degree of teachers and job satisfaction.

The relation between the experience and job satisfaction of teachers was reported to be
positive according to the earlier research (Tan, 2003; Tunacan & Etin, 2009; Kl¢, 2002;
Caliskan, 2019; Koksal, 2019). This is in contrast to the current study. Despite these research,
some research studies corroborate the present study's discoveries regarding the relation between
job satisfaction and teachers' experience ( Tasdan & Tiryaki, 2008; Demirtas, 2010; Telef, 2011;
Canak, 2014; Atila, 2014; Ozkan, 2017; Cebeci, 2019; Giirsoy, 2019; Coban, 2019).

Consistent with the literature, this study found no relationship between school type
where teachers work and their job satisfaction levels (Telef, 2011; Atila, 2014; Koksal, 2019).
However, this outcome is contrary to that of Ozkan (2017) and Cebeci (2019), who identified a
relationship between teachers’ job satisfaction and the sort of schools where they work.

In the present research, there was a lack of relation between teaching load per week and
job satisfaction among educators. This finding corresponds with one similar investigation
documented in existing literature (Atila, 2014). Contrarily, Koksal (2019) conducted a study
that challenges the findings of the current research.

The research findings indicate that there is not a statistically significant relation between
the level of job satisfaction reported by EFL teachers and the size of their class. However, this
conclusion is at odds with a study by Koksal (2019) that discovered a positive relationship
between them.

This study, which is a novel contribution to the body of literature, examined the
relationship between EFL teachers' relationships with other peer EFL teachers and their job
satisfaction. There is no relationship between the number of colleagues with whom EFL teachers
collaborate and their job satisfaction.
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This research aligns with various studies available in the literature. However, there are
also inconsistent studies with the current study in regard to EFL teachers’ occupational
professionalism and their age, department, degree, experience, school type they work, the
number of peer EFL teachers they work together, weekly teaching load and the class size they
have.

Upon investigating the relationship between age and occupational professionalism of
teachers, Celik (2015) stated that there is no difference in the occupational professionalism of
teachers based on their age, which is consistent with the findings of this study while Kiismiisg
(2018) found out that the levels of teachers’ occupational professionalism vary with their age.

The results of the current study regarding whether the occupational professionalism of
EFL teachers varies in line with their degree are compatible with certain previous studies in the
literature (Bayhan, 2011; Celik, 2015; Celik Yilmaz, 2017). Though, the current research
findings differ from those of Kiismiis (2018) on the relationship between teachers' educational
attainment and occupational professionalism levels. According to her study, teachers had
different levels of occupational professionalism levels when their degrees were taken into
consideration.

The fact that occupational professionalism of teachers varies in consonance with
teachers’ experience differs from the present study and some other studies in the literature
(Yilmaz & Altinkurt, 2014; Yorulmaz, Yilmaz & Altinkurt, 2015; Kiicilikbere, 2019). However,
the teachers’ occupational professionalism varies in agreement with their experience in other
studies in the literature (Gesilva, 1994; Karaca, 2015; Celik, 2015; Tukonic & Harwood, 2015;
Celik Yilmaz, 2017; Kiismtis, 2018)

This study also expected to discover if a significant difference exists among EFL
teachers working in diverse school settings in terms of their occupational professionalism. It
accords with earlier studies displaying no statistically significant difference in the level of
occupational professionalism among teachers working in different school types. In research
conducted by Celik (2015) and Karaca (2015), it was observed that the type of school where
teachers work did not affect their level of occupational professionalism, based on statistical
analysis. Yet, this result differs from some studies in the literature which suggests that teachers’
occupational professionalism levels are affected by their school they work (Yorulmaz, Yilmaz
& Altinkurt, 2015; Celik Yilmaz, 2017; Hosgoriir, 2017).

Based on the size of their classes, no differences in occupational professionalism among
EFL teachers were discovered in the current study. This result is contradicted by another study
in the literature (Celik, 2015).
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The data available in the literature for discussing the relationship between the
department, weekly teaching load, the number of peer EFL teachers they work together and their
occupational professionalism was limited and as a result enough comparison with the literature
for this topic was not done. Therefore, this study can be considered to be a substantial
advancement in understanding the relationship between the departments, weekly teaching load,
the number of peer EFL teachers they work together and their occupational professionalism. No
difference was found between the departments, weekly teaching load, and the number of peer
EFL teachers they work with, in regards to the occupational professionalism of teachers.

The current study attempted to explore the relationship between the demographic
characteristics of EFL teachers and their levels of occupational professionalism and job
satisfaction. According to the study, factors such as age, department, degree, experience, type
of school, number of other EFL teachers, weekly teaching load, and class size had little to no
impact on EFL teachers' job satisfaction and occupational professionalism. These results
conflict with certain earlier studies in the literature while being compatible with others. Some
studies have reported a relationship between age and job satisfaction, department and job
satisfaction, experience and job satisfaction, and school type and job satisfaction, while the
present study did not find such associations. However, this research has only revealed a relation
between degree and job satisfaction. The findings for the relationship between age, education
level, experience, and occupational professionalism also varied, as did those for the relationship
between school type and occupational professionalism. Nonetheless, the study adds valuable
insights to the literature, providing a comprehensive analysis of various demographic factors
and their impact on job satisfaction and occupational professionalism among EFL teachers.

The findings of the research indicate a positive correlation between occupational
professionalism and job satisfaction among EFL teachers. This outcome is consistent with
previous studies conducted by Boyt, Lusch & Naylor (2001) and Yilmaz & Altinkurt (2014),
which also reported similar results.

Moreover, when looking at the international perspective, both domestic and international
studies have shown a positive relationship between occupational professionalism and job
satisfaction among teachers. Sims (2018), Ma & McMillan (1999), Liu & Ramsey (2008), and
Kraft, Marinell, & Shen-Wei Yee (2016) have all identified this connection. Interestingly,
despite the current study's differing definition of teacher professionalism from what teacher
professional development typically entails, the positive correlation between the two constructs
remains consistent.

Additionally, the research by Wu and Ye (2017) conducted at Guilin University of
Electronic Technology in the Chinese province of GuangXi adds another dimension to the
discussion. Their study found a moderate positive relationship between teachers' perceptions of
professional growth and their job satisfaction. This finding further strengthens the argument that
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professional development and career growth play a crucial role in influencing teachers' overall
job satisfaction, not only in EFL contexts but also across different international settings.

Overall, the collective evidence from these studies highlights the importance of
recognizing and nurturing the factors that contribute to teacher job satisfaction. It indicates that
supporting occupational professionalism and offering opportunities for professional growth and
development are instrumental in enhancing teachers' satisfaction with their work, ultimately
leading to better outcomes in the field of education. As educators and policymakers,
understanding these findings can guide us in designing more effective strategies for fostering a
positive and fulfilling work environment for teachers worldwide.

6. Conclusions
English, as an international language, is now the most important communication

language preferred in science, technology, trade, education and many fields. It is necessary that
EFL teachers should be qualified professionals in order to perform their job effectively due to
this international feature of English. That’s why; being a professional teacher is a desirable
feature for EFL teachers. In relation to this desired feature, it is a prerequisite for the EFL teacher
to achieve more job satisfaction as he becomes professional in the profession, to develop him
professionally and to become more professional. Based on important features such as being
professional and having job satisfaction, this study concentrated on the relationship between
occupational professionalism and job satisfaction of teachers of English as a foreign language.
This study came to the conclusion that EFL teachers' occupational professionalism and job
satisfaction are positively related. It has been revealed that when teachers' occupational
professionalism increases, their job satisfaction will also increase or vice versa.

The most crucial group of professionals for safeguarding a country's future is thought to
be its teachers. Teachers that are well-trained, motivated, devoted, and satisfied produce high-
quality education and effective educational system improvements (Nguni, 2005). According to
Masanja (2013), any educational institution's performance and advancement depend heavily on
how satisfied teachers are at their jobs. Actually, a key indicator of how well teachers perform
in terms of teaching and other routine duties is whether they have job satisfaction or not. In
addition, with the increase in the value given to human in the management approach nowadays,
the significance of guaranteeing the employees’ job satisfaction and creating an effective
working environment in this way has been understood. Because getting satisfaction from his
work and doing his job with pleasure is the prerequisite for performing that job efficiently
(Aydin, 2006). Recognizing the significance of job satisfaction in the field of education, this
research focused on determining the level of job
satisfaction among teachers who specialize in teaching English as a foreign language. Results
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suggest that EFL teachers' job satisfaction score was at an average level. The medium level of
job satisfaction of EFL teachers shows us that EFL teachers are not happy or sad with their job.

Teachers are people who guide the positive changes in the lives of individuals and
society by using the theoretical knowledge required by their profession (Celik, 2015). The most
important resource that can be utilized in creating a democratic and learning society is teachers
(Bakioglu, 2009). Therefore, it is very crucial for educators to perform their duties with a
professional understanding. Besides, technological developments and rapid social changes
require occupational professionalism (Adigiizel et al., 2011). At the same time, the complexities
in organizational life require employees to behave professionally in their behaviour (Yilmaz &
Altinkurt, 2014). Therefore, the fact that being a professional teacher has vital importance
prompted the researchers to study on the level of occupational professionalism of EFL teachers.
After EFL teachers’ occupational professionalism levels were questioned, the present study put
forth that EFL teachers possessed high level of occupational professionalism.

Regarding the relation between EFL teachers’ levels of job satisfaction and occupational
professionalism, the present study can be recognized as a pioneering study in the field. It had a
special role in understanding the relationship between departments, weekly teaching load, the
number of peer EFL teachers working together and their professionalism and it reported no
difference between departments, weekly teaching load, the number of peer EFL teachers
working together with regard to teacher professionalism.

As a result, EFL teachers' job satisfaction and occupational professionalism equally
shape each other. A highly professional EFL teacher will also have a high job satisfaction and
vice versa.

Implications for future studies

The present study included 150 EFL teachers working in a city of southeastern Tiirkiye.
In order to enhance the generalizability of the findings, future research may involve a larger
sample from diverse Turkish cities and school types. Moreover, while this study attempted to
investigate EFL teachers' levels of job satisfaction and occupational professionalism, the
underlying factors contributing to these outcomes remain unclear and warrant further
investigation. It is important for future studies to investigate the various factors that impact or
influence these variables so as to establish a relationship between EFL teachers' levels of job
satisfaction and occupational professionalism. Due to the Covid-19 pandemic, online
questionnaire was utilized in this study as data collection tool. However, conducting face-to-
face interactions with participants may offer more precise and comprehensive insights in
upcoming research endeavors. In addition, more qualitative research can be designed on the
perception of occupational professionalism. To fill the gap in literature, it would be valuable for
future research to investigate the factors that influence occupational professionalism among EFL
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teachers. Currently, a limited number of studies exist on this topic and more academic
exploration is necessary to provide insight into this matter.
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