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Abstract 

This research aims to describe the professionalism and professional learning situations of 

English language teachers in Turkey. In the present study quantitative research design was 

adopted and the relational survey model is used within the scope of the general scanning 

survey model. The sample of the study is 354 English teachers working in public schools in 

Gaziantep (including all its districts) in the 2021-2022 academic year. The data were collected 

via two scales.  The first scale is the "Teaching Profession Professionalism Scale" that was 

used to determine the professionalism level of English teachers in Turkey. The second scale is 

the Teacher Professional Learning Scale, which was used in order to measure in which areas 

and to what extent teachers learn. In the analysis of the data frequency analyzes were applied 

for descriptive statistics, according to the sub-questions of the research, the data were analyzed 

using the Independent sample t-test, one-way analysis of variance (ANOVA) and correlation 

coefficients, and the findings were interpreted. The results revealed that there is a positive 

moderate correlation between the Professional learning scale and the professionalism scale 

scores of the teachers. The results showed that teachers need developmental programs for both 

professional learning and professionalism. It is hoped that the study will shed light on the 

related professional group and the aims and practices of English language teaching of the 

National Education policy. 
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1. Introduction 

Along with the rapid formation of the information, change and development in the 

global system, political, cultural, social and technological developments, the educational needs 

of individuals also show rapid change and development. Therefore, in direct connection with 

the increase in the importance and expectations given to education and training, the 

expectations and demands of teachers who have a high impact rate on learning outcomes have 

also increased. In the education system, which aims to raise individuals who are compatible 

with the changing and developing world conditions, teachers cannot be expected to serve only 

with the knowledge and experience they have gained during their undergraduate graduation. 

At this point, it is important for teachers to develop their professional knowledge and skills, to 

be aware of the changes and developments in their fields, and to keep up with these changes 

and developments in teaching, as in many occupational groups. Teachers' awareness of this 

issue and their action towards it means that they should work towards professionalization in 

the profession. Awareness of how professional a teacher sees himself and the importance and 

necessity of dealing with professionalism can be realized individually as well as with the 

support and encouragement of the education system. Although education systems determine 

teachers' general and field competencies, these competencies are often limited to definitions. 

However, beyond the definitions, the extent to which these competencies are functionally 

reflected in the practice and how much they are realized by the teachers, who are the target 

audience, can of course be much more important. 

 

In recent years, in addition to different occupational groups such as health and service 

sectors, the professionalism of teachers and/or the necessity of professionalization has started 

to be mentioned frequently in the education sector. When the relevant literature is examined, 

many studies have been conducted and are being conducted in Turkey as in other countries, in 

which the professionalization of teachers and even teacher candidates, their perception of 

professionalism, their perspective on professionalization, the relationship between 

professionalism and many different factors are tried to be determined or described. When the 

studies on professionalization in education in Turkey in recent years are examined, it is seen 

that there are many studies given below on a yearly basis. To give an outline, the researchers 

examined the following issues in their studies: Bayhan (2011), taking the definitions of 

professionalism and professionalism in a broad scope, the professionalism of teachers; Cerit 

(2012), the relationship between the bureaucratic structure of the school and the professional 

behavior of classroom teachers; Uzun, Paliç, and Akdeniz (2013), science and technology 

teachers' perceptions of professional teaching; Yılmaz and Altınkurt (2014) developed the 

Teachers' Professional Professionalism Scale, which is seen to be frequently used in the 

related literature; Karaca (2015), the interaction between the level of bureaucratization and 
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teacher professionalism; Temiz (2016), the opinions of classroom teachers on 

professionalization in the profession; Yirci (2017), obstacles in front of teacher 

professionalism and solutions for these obstacles; Eroğlu, Erdoğan, and Özbek (2018), the 

relationship between teachers' professional professionalism and their attitudes towards 

professional development; Doğan (2019), Religious Culture and Moral Education Teaching 

and Professionalism; Çetin and Özalp (2019), vocational high school teachers' perceptions of 

teacher professionalism and teacher leadership; Karnak (2020), the relationship between 

teachers' professionalism and organizational happiness; Zembat and İlçi Küsmüş (2020) 

examined or discussed the relationship between preschool teachers' classroom management 

skills and their professional professionalism. 

  

When the studies mentioned above and the literature review are examined in detail, it 

is seen that although there are studies on different branches and disciplines, no due diligence, 

examination or research has been carried out on the professionalization of English teachers as 

a branch itself in Turkey. For this reason, this research will be a first in the literature in terms 

of including the evaluations of English teachers on professionalization in Turkey. This study is 

important in terms of raising awareness and guiding the Turkish National Education System 

and, of course, the main heroes of foreign language education -English teachers- , as it is the 

first study in the literature and will deal with professionalism in teaching in a comprehensive 

and predictive way by reducing it to the branch level. With this respect, the research question 

of the study is whether there is a relationship between professionalism and the professional 

learning status of English teachers in the teaching profession in Turkey or not.  

 

2. Literature Review 

2.1. Profession 

Teaching is not just a channel in the process of transferring academic knowledge to 

individuals, or a profession limited only to the school and classroom environment. Teaching is 

a professional group that is expected to be in a continuous and exemplary relationship and 

interaction with both the parents of the students in the target group, as well as the society and 

the social field outside the school. Due to this feature, it is known that the teaching profession 

has more importance and influence than the effects of other professional groups on 

individuals. Hacıoğlu (1997) also defines the teaching profession as a profession in 

professional status, which has social, cultural, economic, scientific and technological 

dimensions related to the education sector, requires academic study and life formation based 

on special expertise knowledge and skills in the field. 
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When a broader definition is sought, Oğuzkan's (1993) definition of teaching is 

remarkable: A person who has obtained the authority to teach by completing the education 

required by the teaching profession or by gaining the qualifications. Bakioğlu (2017) states 

that teaching, like other professions, meets the characteristics of being a profession. According 

to her, the indicator of this is the main features of the teaching profession. It includes the main 

factors such as high-level education on the basis of special knowledge, selection process in 

recruitment, and the understanding of service to students and society. 

As a fact, every education system determines the human model it will train in the light 

of its education philosophy and manpower policy and organizes educational activities 

according to this purpose. Today, when the teaching profession is wanted to be defined, it is 

seen that teaching can be defined in a much broader scope than it has been before. In the 

changing and developing world, education systems and expectations especially from teachers - 

the main elements of these systems- are also changing. Although it is the basic prerequisite for 

teachers for being appointed to the relevant field, it is no longer very important in the teaching 

literature for a teacher to have a bachelor's degree in the relevant field, but also it is important 

how much a teacher contributes to himself and his students in his profession over the years. In 

fact, in most cases, teachers can be expected to have interdisciplinary knowledge and 

equipment: a good communicator who knows sometimes psychology and sometimes 

sociology, understands the values and judgments of the country they live in and especially the 

region they work in, is aware of technological and scientific developments in the field, etc. 

Schools not only need a sufficient number of teachers, but also need teachers who are talented, 

committed to their profession, aware of the expectations of the society and the system and 

trying to realize them (Oğuzkan, 1998).  

 Teacher Professional Learning 

Professional development is one of the key elements in the process of raising standards 

and increasing social growth capacity by developing policies and practices in education 

(Evans, 2008). Teacher professional learning (TPL) encourages the development of new ways 

of thinking about content and new approaches to teaching by helping teachers gain 

professional knowledge and insights. Thus, a change occurs in teachers' existing beliefs and 

attitudes. Professional development contributes positively to the learning and teaching process 

by reflecting on student success in the long run. 

Teachers must continually evolve throughout their careers to remain an important 

factor in their students' learning processes. Professional learning can help teachers develop the 

content knowledge and skills they need to be successful in their classrooms. By improving 

their skills and knowledge, teachers become more ready to make curriculum and instructional 

decisions (Wilfried et al., 2016). 
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Much of the literature on teacher professional learning is based on the idea that 

effective professional learning will improve teachers’ teaching practices those are resulting in 

better student learning (Cordingley 2015; Desimone 2006). Although the lists of 

characteristics of effective professional learning in the related literature differ in terms of 

content and length, Opfer and Pedder (2011) grouped the features that professional learning 

activities should have in three areas. Accordingly, learning activities should be: intensive and 

continuous, integrated into teaching practice and be collaborative and collective. 

Research on teacher professional learning shows that teacher professional learning is 

focused on actively and reflectively participating in teaching practice. Teacher professional 

learning can be realized much more effectively when teachers are engaged in practice 

materials and schoolbased learning activities; participate in their daily work by themselves and 

learn in accordance with their own contexts; take part in action research or are engaged in 

action research and take place in individual studies (Borko 2004; Cordingley 2015; Garet et al. 

2001; Wayne et al. 2008; Cullen, Akerson and Hanson 2010). The place and importance of 

teacher communities in effective professional learning is also mentioned in the literature. t is 

stated that collaborative and collective work contributes to providing more suitable and 

sustainable conditions for professional learning, improving teaching and school practices, and 

individual teacher development (Bubb and Earley, 2009; Garet et al. 2001; Wayne et al. 2008; 

Darling-Hammond and Bransford, 2005; Achinstein, 2002; Grossman, Wineburg, and 

Woolworth, 2001; Piazza, McNeill, and Hittinger, 2009). 

 

Hassel (1999, cited in Kent, 2004) defines professional development as the process of 

improving teachers' skills and abilities to produce outstanding teaching outcomes for their 

students. The aim of professional development practices is to provide the highest contribution 

to the realization of the profession, starting with the individuals’ new learning and 

experiences. 

As a result of direct communication and interaction with students and colleagues, the new 

knowledge and skills acquired by teachers in the professional development process can be 

reflected in the whole of education and training and can play a supporting role as added value 

in the improvement and development of standards in education and training. 

 

One of the reasons why professional development has an important place in the 

professional processes of teachers is that, professional development studies provide teachers 

with the opportunity to get to know new teaching practices and methods for renewed curricula 

in addition to the teaching practices they have used and known for years. Thus, professional 

development studies that shed light on renewing the feelings of curiosity, desire to learn, 

professional motivation and satisfaction in teachers remind them that there are new 

opportunities to get rid of the monotony that has occurred over the years. Teachers who 
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experience these feelings tend to be open to continuous development both individually and 

professionally by following the literature and their environment more during the learning 

process. Teachers are not satisfied with what is available anymore, but they start to act along 

with the questions as "What else can be done? How can more contribution be made?" and thus 

devote more time to their professional development in order to develop better teaching 

strategies. Wested (2000) states that professional development does not only focus on the 

teacher by putting student learning at the center, but also includes all school members; focuses 

on colleague cooperation and organization as well as individuals. It provides teachers with the 

opportunity to develop expertise and reach high standards in other elements such as teaching 

strategies and the use of technology, as well as content knowledge, encourage teachers to 

constantly question and progress, and it is carried out as a long-term plan in time. 

Drawing attention to the importance of effective teachers in the 21st century, Stronge 

(2002) states that education and training must develop in order to be up-to-date in parallel with 

the changes in other sectors. The transition to the knowledge economy necessitates the need 

for quality and especially teacher quality of education systems in many respects. It should not 

be forgotten that the nations with the best schools and the best teachers and school 

administrators will have the future in this change. It is important that the young population is 

well educated, as the system is competitive and highly interrelated and interacting directly. 

Teachers should prepare all students to receive world-class welcomes, reduce achievement 

gaps and social inequality, and serve as the nexus for educational reforms (Cochran-Smith & 

Villegas, 2015). 

2.2. Teacher Professionalism 

Teachers should be professionally competent at schools, follow the innovations and 

technology in the field of education, use different methods and techniques in education by 

considering the needs and learning levels of the students, be able to communicate well and 

accurately with colleagues and students and seeks to learn in various ways.  

It is important to understand what it means to be a professional teacher, as the 

foundation of an educated society is built on teachers who interact with students from their 

early childhood to young adulthood. Darling-Hammond (1996) states that the invention of 

21st century schools that can educate all children well is based, above all, on the development 

of a highly qualified and determined teaching force. The realization of the necessity of 

qualified teachers for the realization of qualified teaching has also been reflected in the studies 

on teachers in the literature. Particularly since the first half of the 1990s, a paradigmatic 

change has occurred in research and practices on teachers, and it has begun to focus on the 

practice world of teachers- professionalism, knowledge, action research, reflective thinking, 

practice, etc. In addition, since these years, there has been an understanding that researches 



460       Meşe, Bağçeci & Cinkara / International Journal of Education, Technology and Science 3(3) (2023) 454–477 

should be carried out "with teachers" as well as researches "on" teachers, and researches on 

this subject have been carried out (Ekiz, 2006). 

 

Professionalization of teaching is encouraged in many countries around the world, with 

a strong emphasis primarily on the professionalism of teachers as one of the critical elements 

of professionalisation. Because it is assumed that professionalism can provide the quality of 

education as well as the quality of training. Although great efforts have been made to promote 

the professionalism of teachers in many countries, it is seen that the definition of professional 

teacher and the attitudes and behaviors that a professional teacher should exhibit are handled 

in different ways. In the business world, "professional" is often synonymous with "successful" 

or at least refers to the behavior expected of individuals in certain occupations.  In the teaching 

profession, on the other hand, it is a complex process that includes the historical development, 

philosophy of life, socio-cultural characteristics and economic conditions of the society within 

the professionalization process. Because of this feature, the responsibilities and roles attributed 

to teachers also include a challenging process that should not be taken lightly. At the most 

basic level, the definition of "professional teacher" refers to the status of a person who is paid 

to teach. However, a more advanced definition of professional teacher can refer to teachers 

who represent the best in the profession and set the highest standard for best practice 

(Tichenor & Tichenor, 2005). Clement (2002) and Seifert (1999) point out that becoming a 

professional teacher is a process that takes time to master. Sockett (1993), on the other hand, 

talks about the moral foundations of professionalism in teaching and defines professionalism 

as "the way of behavior in a profession, how members combine their obligations with their 

knowledge and skills in the context of the professional association, and their ethical relations 

with the sector they serve". According to Phelps (2003), professionalism means that teachers 

fully accept the challenges of the teaching job. In his work titled “The Three Rs of 

Professionalism”, he tries to explain the three basic indicators that make up professionalism. 

These are: responsibility, respect and risk taking. These three elements (responsibility, respect, 

and risk-taking), which professionalism defines as Three Rs, help teachers better understand 

professionalism, and teachers' behavior based on these three values is associated with their 

more professionalism. Reflection and dialogue provides a way for teachers to explore the 

extent or shortcomings of their own professionalism. As teachers try to respond with respect, 

take responsibility and take risks, their individual professionalism will develop. The teaching 

practice, which covers the complex dimensions of teaching through the four main components 

that Danielson (2007) presented to the literature, is not limited to a single teaching approach or 

model, but supports teachers to take "Professional Responsibilities". In their description of 

professionlaism, Swisher and Page (2005) mention that professionalism expresses internalized 

beliefs. These beliefs may be related to teachers' professional obligations, qualifications, 

interactions with colleagues and educational environment, attitudes, values and role behaviors. 
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Kramer (2003) seeks an answer to the question of what are the elements required by 

professionalism in his study titled "ABC of Professionalism" and identifies three categories 

that he sees as the most important of these elements: attitude, behavior and communication. 

Finally, Hurst and Reding (2000) emphasize that professionals should follow developments in 

their fields closely. This means that teachers should be lifelong learners. According to Wong 

and Wong (1998), a professional feels responsible for his work without any supervision or 

rule. He is a person who has a continuous personal and professional development plan to reach 

proficiency and strives to take the learning level of each student group he teaches to the next 

level. Sockett (1993), on the other hand, is based on five important aspects that he identified 

for teacher professionalism: character, commitment to change and continuous improvement, 

subject knowledge, pedagogical knowledge and assignments and working relationships 

outside the classroom. These categories cover a wide variety of aspects of professionalism and 

effectiveness. The first of the categories determined by Sockett (1993) regarding teacher 

professionalism is character. A teacher's character expresses personal virtues such as patience, 

determination, courage and respect for children. Claiming that we often ignore the importance 

of character by focusing on the performance of the teaching act, Sockett (1993) states that he 

believes it is impossible to separate the teacher's character from the teaching act. The second 

category of teacher professionalism is commitment to change and continuous improvement. 

Stating that trying to adapt to change seems inevitable for a professional, the reason for this is 

the thought that the children in the class will always be different from the previous group. It 

emphasizes that teachers who are committed to change and continuous improvement will 

constantly be looking for ways to improve their practices and adapt to the individual needs of 

students. The third category describing teacher professionalism is subject knowledge; the 

fourth category is pedagogical knowledge and the last category is assignments and working 

relationships outside the classroom. Sockett (1993) states that teachers have wide 

responsibilities and relationships, including collaborating with professionals, taking on a wider 

role at school, and including colleagues and parents, while fulfilling their teaching role inside 

and outside the classroom, and draws attention to the need for teaching to go beyond 

performance and activities in the classroom. Therefore, as can be understood from different 

definitions, professionalism in teaching is an element that needs to be examined and predicted 

in a very broad scope. 

3. Method 

3.1. Research Design 

In this study, one of the quantitative research methods, the relational survey model is used 

within the scope of the general scanning survey model. The scanning survey model is defined 

as all the processes applied for the realization of learning and the development of desired 
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behaviors in the individual, describing a past or present situation as it exists (Karasar, 1998). 

In the relational survey model, in which it is tried to determine whether the variables change 

together and if there is a change, it is aimed to determine the existence of a change between 

two or more variables (Karasar, 1998). The relational survey model is used to identify or 

compare interactions between multiple variables through various statistical techniques. In 

relational survey models, the relations between variables can be obtained in two ways: 

correlation type and comparison type. In correlation type relational surveys, it is tried to 

determine whether the variables change together or not, if there is a change together, how this 

happens (Karasar, 1998). 

3.2.  Population 

Since the aim of the research is to describe the professionalization and professional 

learning situations of English teachers in Turkey, the universe of the research is "English 

teachers working in public (National Education Public Schools) schools in Turkey". 

Quantitative studies collect data from representative samples with the characteristics of the 

research population in order to generalize their findings. In this large universe, within the 

framework of the principle of convenience and accessibility, the researcher chose the sampling 

method specific to the province of Gaziantep, where she resides. The sample of the research is 

2900 English teachers working in public schools in Gaziantep (including all its districts) in the 

2021-2022 academic year. However, not all English teachers working in the specified year 

were included in the sample, and English teachers working as administrative managers were 

excluded from the research group. The number of English teachers participating in the 

research from the specified sample is 354. 

3.3. Research instruments 

Two different scales were used in the study. The first scale is the "Teaching Profession 

Professionalism Scale" developed by Ilgan, Aslanargün, and Shaukar (2015) to determine the 

professionalism level of English teachers in Turkey. The second scale is the Teacher 

Professional Learning Scale, which was developed by Liu, Hallinger, and Feng (2016) and 

adapted to Turkish by Gümüş, Apaydın, and Bellibaş (2018) in order to measure in which 

areas and to what extent teachers learn. 

The "Teaching Profession Professionalism Scale" developed by Ilgan, Aslanargün and 

Shaukar (2015) was developed in five-point Likert type and consists of nine dimensions: 

"teacher quality and professional sensitivity, professional perception of the public and senior 

management, professional commitment, having high level knowledge and skills. , professional 

discipline, professional development, the Public Confidence in the Profession, perception of 

the importance of the profession, and professional autonomy. The number of items in the scale 
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is 46. The Cronba alpha internal reliability coefficient for the whole scale is .93, and the 

Cronbach's Alpha internal consistency coefficients of the sub-dimensions of the scale are: 

factor loads in the dimension of teacher quality and professional sensitivity .91, factor loads in 

the dimension of professional perception of the public and senior management .82, factor 

loads in the dimension of professional commitment. .87, factor loads in the dimension of 

having high-level knowledge and skills .67, factor loads in the dimension of professional 

discipline .76, factor loads in the dimension of professional development .66, factor loads in 

the dimension of public and profession trust .68, factor loads in the dimension of perception of 

the importance of the profession factor loadings are .56 and .70 for professional autonomy 

dimension. 

The Teacher Professional Learning Scale, developed by Liu, Hallinger and Feng 

(2016) and adapted to Turkish by Gümüş, Apaydın, and Bellibaş (2018), is a five-point Likert 

type and consists of a total of 27 items. The scale consists of four dimensions: the 

“collaboration” dimension, which aims to measure the level of cooperation between teachers 

with other teachers in order to share, discuss and evaluate their teaching activities; the 

“reflection” dimension, which involves teachers using feedback from students and teachers 

and observing other teachers to improve their teaching methods; the "practice" dimension, 

which includes the development of different materials and their applications in the classroom 

to solve the problems that teachers encounter in the education and training process, and the 

"access to the knowledge base" dimension, which consists of items about the extent to which 

teachers use different resources to improve their teaching processes. 

In the analyses, the Cronbach's alpha coefficient for the Turkish version of the scale is 

.92. In the analyzes made for each of the 4 dimensions that make up the scale, Cronbach's 

alpha values, which are the internal consistency coefficients, were found above .77. The 

Cronbach's alpha coefficient was .82 for the 'cooperation dimension'; .83 for 'projection size'; 

.85 for the 'application' dimension and .77 for the 'access to the knowledge base' dimension. 

When the Cronbach alpha coefficients obtained for the dimensions are examined, it is seen 

that the reliability of all dimensions is at a sufficient level. 

In this study, reliability analyzes of the scales were also performed, and Cronbach's 

alpha values for both scales were found to be quite high. 

 

 

Table 1. Reliability Analysis of Data Collection Tools 

  Number of items Cronbach's Alfa 

Teacher Profession Professionalism Scale 46 0,944 
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Teachers' Professional Learning Scale 27 0,955 

 

3.4. Data Collection Procedure 

The instructions for both data collection tools that are intended to be used in the data 

collection process of the research were created online (on an information network) through the 

Google documents application, after obtaining the relevant application permissions 

(permission of the expert who developed the scale, Ministry of National Education and 

Gaziantep University Educational Sciences Institute), access link and the relevant application 

permit documents were sent to Gaziantep Provincial Directorate of National Education and the 

application was started. Participants were given one month for the application. At the end of 

this period, the number of participants included in the application is 354. In the first part of the 

data collection application, a short briefing was given to the participants about the research 

subject and they were reminded that they had promised to keep their personal data 

confidential. In the personal information form, information such as gender, age, education 

level, type of program graduated, years of service and education level were requested from the 

participants.  

3.5. Analysis of data 

Statistical Package for the Social Sciences 25 (SPSS-25) package program was used for 

data analysis in the study. First, the reliability coefficients of the data were determined, and 

then normality tests and statistics were used to control the normality of the distribution of the 

data. In the study, it was observed that the data were normally distributed, and accordingly 

parametric statistical tests were used. In the study, frequency analyzes were applied for 

descriptive statistics, according to the sub-questions of the research, the data were analyzed 

using the Independent sample t-test, one-way analysis of variance (ANOVA) and correlation 

coefficients, and the findings were interpreted. In statistical interpretations, the significance 

value was taken as <0.05. 

4. Results  

4.1. Demographic Data of Respondents 

Table 2. Demographic Data of Respondents 

    n % 

Gender 
Female 279 78,8 

Male 75 21,2 
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Age 

21-30 years 70 19,8 

31-40 years 154 43,5 

41-50 years 100 28,2 

51 and more 30 8,5 

Educational status 
Bachelor degree 302 85,3 

Postgraduate 52 14,7 

Graduated program 

English Teacher 247 69,8 

English Language and Literature 71 20,1 

Others 36 10,2 

Year of seniority 

1-5 years 65 18,4 

6-10 years 75 21,2 

11-15 years 64 18,1 

16-20 years 79 22,3 

21 and more 71 20,1 

Level of Education 

Served 

Primary school 68 19,2 

Secondary school 131 37,0 

High school 155 43,8 

 

The distribution of personal information of the participants is given in the table. 

Accordingly, 78.8% of the participants are female and 21.2% are male. 43.5% of the 

participants are between the ages of 31-40. 85.3% of the respondents have a bachelor's degree. 

69.8% of the participants are graduates of English Language Teaching. 22.3% of the 

respondents have a seniority of 16-20 years. Finally, 43.8% of the participants teach at high 

school. 

4.2.  The professionalism of English teachers in the teaching profession in Turkey 

In order to find an answer to the research question of the study whether there is a 

relationship between professionalism and the professional learning status of English teachers 

in the teaching profession in Turkey or not, the following statistical studies are held and the 

results are as follows:    
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Table 3. The Correlation between the scales (Teaching Profession Professionalism Scale 

and Teacher Professional Learning Scale) 

    Collaboration Reflection Practice 

Access to the 

knowledge 

base 

Teacher 

Professional 

Learning 

Scale 

Teacher quality 

and professional 

sensitivity 

r ,493** ,445** ,425** ,397** ,498** 

p 0,000 0,000 0,000 0,000 0,000 

Professional 

perception of the 

public and senior 

management 

r ,259** ,225** ,227** ,234** ,266** 

p 0,000 0,000 0,000 0,000 0,000 

Professional 

commitment 

r ,316** ,349** ,327** ,266** ,358** 

p 0,000 0,000 0,000 0,000 0,000 

Having high level 

knowledge and 

skills 

r ,470** ,406** ,402** ,397** ,472** 

p 0,000 0,000 0,000 0,000 0,000 

Professional 

discipline 

r ,350** ,326** ,320** ,241** ,350** 

p 0,000 0,000 0,000 0,000 0,000 

Professional 

Development 

r ,493** ,565** ,597** ,624** ,639** 

p 0,000 0,000 0,000 0,000 0,000 

Public 

Confidence in the 

Profession 

r ,191** ,165** ,144** ,111* ,175** 

p 0,000 0,002 0,007 0,037 0,001 

Perception of the 

importance of the 

profession 

r ,355** ,296** ,326** ,291** ,355** 

p 0,000 0,000 0,000 0,000 0,000 

Professional 

autonomy 

r ,226** ,216** ,235** ,238** ,256** 

p 0,000 0,000 0,000 0,000 0,000 

Teaching 

Profession 

Professionalism 

Scale 

r ,507** ,476** ,470** ,436** ,534** 

p 0,000 0,000 0,000 0,000 0,000 

 

The table shows the results of the correlation test of the scales and their sub-dimensions. 

According to Pearson correlation coefficients, 0-0.25 means very weak, 0.26-0.49 weak, 0.50-

0.69 medium, 070-0.89 high, 0.90-1.00 very high correlation (Yazıcıoğlu & Erdoğan, 2014). 

The results can be summarized as: 

a. Collaboration:  
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There is a weak positive correlation between the Collaboration sub-dimension score and 

the Teacher Quality and Professional Sensitivity; the Professional Commitment; High Level 

Knowledge and Skills; the Professional Discipline; the Professional Development and the 

Perception of the Importance of the Profession sub-dimension scores. 

There is a very weak positive correlation between the Collaboration sub-dimension score 

and the Professional Perception of the Public and Senior Management; the Public Confidence 

in the Profession and the Professional Autonomy sub-dimension scores. 

There is a positive and moderate relationship between the Collaboration sub-dimension 

score and the Teacher Profession Professionalism Scale score. 

 

b. Reflection:  

There is a weak positive correlation between the Reflection sub-dimension score and the 

Teacher Quality and Professional Sensitivity; the Professional Commitment; Having High 

Level Knowledge and Skills and the Perception of the Importance of the Profession sub-

dimension scores. 

There is a very weak positive correlation between the reflection sub-dimension score and 

the Professional Perception of the Public and Senior Management; the Professional Discipline; 

the Public Confidence in the Profession and the Professional Autonomy sub-dimension scores.  

There is a moderate positive relationship between the Reflection sub-dimension score and 

the Professional Development sub-dimension score. 

There is a weak positive correlation between the Reflection sub-dimension score and the 

Teacher Profession Professionalism Scale score. 

c. Practice:  

There is a weak positive correlation between the Practice sub-dimension score and the 

Teacher Quality and Professional Sensitivity; the Professional Commitment; the Possession of 

High Level Knowledge and Skills; the Professional Discipline and the Perception of the 

Importance of the Profession sub-dimension scores. 

There is a very weak positive correlation between the Practice sub-dimension score and 

the Professional Perception of the Public and Senior Management; the Public Confidence in 

the Profession and and the Professional Autonomy sub-dimension scores. 

There is a positive and moderate relationship between the Practice sub-dimension score 

and the Professional Development sub-dimension score. 

There is a weak positive correlation between the Practice sub-dimension score and the 

Teacher Profession Professionalism Scale score. 
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d. Access to the knowledge base:  

There is a weak positive correlation between the Access to Knowledge Base sub-

dimension score and the Teacher Quality and Professional Sensitivity; the Professional 

Commitment; the Having High Level Knowledge and Skills and the Perception of the 

Importance of the Profession sub-dimension score. 

There is a very weak positive correlation between the Access to Knowledge Base sub-

dimension score and the Professional Perception of the Public and Senior Management; the 

Professional Discipline; the Public Confidence in the Profession and the Professional 

Autonomy sub-dimension scores. 

There is a moderate positive relationship between the Access to Knowledge Base sub-

dimension score and the Professional Development sub-dimension score. 

There is a weak positive correlation between the Access to Knowledge Base sub-

dimension score and the Teacher Profession Professionalism Scale score. 

e. Teacher Professional Learning Scale  

There is a weak positive correlation between Teacher Professional Learning Scale score and 

Teacher Quality and Professional Sensitivity; the Professional Commitment; the Possession of 

High Level Knowledge and Skills; the Professional Discipline and the Perception of the 

Importance of the Profession sub-dimension scores. 

There is a very weak positive correlation between Teacher Professional Learning Scale 

score and the Professional Perception of the Public and Senior Management; the Public 

Confidence in the Profession and Professional Autonomy sub-dimension scores. 

There is a positive and moderate relationship between Teacher Professional Learning 

Scale score and the Professional Development sub-dimension score. 

There is a positive and moderate relationship between Teacher Professional Learning 

Scale score and the Teacher Profession Professionalism Scale score. 

5. Discussion and Conclusion 

This research was carried out with the participation of 354 teachers and the relationship 

between "teachers' professionalism" and "teachers' professional learning" was examined, and 

comments on the results of the findings obtained as a result of the analyzes are presented 

below. 

According to the results of the research, it was determined that the professional 

learning perceptions and professionalism perceptions of teachers were generally affected 

positively and moderately. When the relations between the sub-dimensions of each of the 
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scales are examined positive, weak or very weak correlations were found between the 

cooperation dimension score, which is the sub-dimension of the professional learning scale 

and the professionalism sub-dimensions.  

Collaboration is a very important professional requirement in terms of the teaching 

profession, both as learning communities and as professionalism. Darling-Hammond (2005) 

also mentioned the importance of teachers' collaboration as a team within the professional 

activities that the modern teacher's view accepts at the school level and that they think it 

affects the learning environment in the school. Hargreaves and Elhawary (2019), who draw 

attention to the importance of collaborative learning in professional learning, also state that 

teachers' collaborative work will help them improve their learning pedagogy, instructional 

skills and qualifications. 

The fact that the collaboration dimension is positively and moderately related to the 

professional professionalism dimension indicates that the teachers have a professional 

approach, but they either see themselves as inadequate and limit themselves in areas such as 

confidence in the profession, the importance given to the profession, discipline, or the negative 

factors they encounter in their environment. Concerns about the status of the profession 

suggest that there are negative influences from inside or outside the profession. Muyan (2013) 

shared the conclusion that teachers find collaborative professional development activities 

moderately important in his thesis study on English teachers' perceptions of professional 

development activities. The researcher stated that this result may be due to the fact that 

teachers do not have sufficient knowledge about cooperative learning activities or that their 

working conditions may prevent them from practicing such activities. In addition, although 

teachers have cooperation skills, working conditions, school culture or administrative practices 

may affect their level of cooperation, so the relationship between cooperation sub-dimension 

and other sub-dimensions may be affected. 

It has been observed that there is a positive and moderate relationship between the 

reflection sub-dimension in the professional learning scale and the professionalism scale. As 

in the other dimension, there is a positive but weakly effective relationship between the 

reflection sub-dimension and the professionalism sub-dimensions. The ability to reflect is one 

of the factors that can affect teachers’ professional development.  The ability to reflect has 

positive effects on both the environment and the practitioner in the learning process within 

professional practices. According to Dalgıç (2012, p.15), reflective practice is defined as a 

deep thinking process aimed at making sense of and improving the past, present and future 

actions of the individual by gaining awareness on his/her behaviors, experiences, what he/she 

heard and observed from his/her environment, and analyzing them. It can be thought that the 

low level of effects of teachers' reflection ability on professionalism may be due to the fact 
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that both fields are complex and related to many factors. Safari et al. (2020) found a very low 

correlation of .08, which is far from the estimates, in their research, which aimed to 

simultaneously investigate the relationships between the variables of self-efficacy, job 

satisfaction, and reflective thinking and the effects of these variables on professional 

development. Researchers interpreted this situation as not only reflective thinking affects 

professional development, but professional development is also affected by reflective thinking. 

Since the act of reflection includes teachers' own repertoire, professional practices, and 

evaluations, it also makes us think that teachers stay away from a critical approach. 

It has been observed that there is a positive and weak relationship between the practice 

sub-dimension in the professional learning scale and the professionalism scale and its sub-

dimensions. Although the positive relationship is evaluated as significant, it is noteworthy that 

the professionalism relationship of the practice sub-dimension, which is the main area of the 

teaching profession, is weak in general. Practice is related to the effectiveness of teachers in 

the classroom in the educational process. The fact that the application result is weak suggests 

that it is more related to other factors required by professionalism - such as autonomy, 

discipline, self-confidence, and its effects are reflected negatively. However, Shantz and Prieur 

(1996) define professionalism as people's awareness of developments in their fields and their 

ability to make practices by adapting to these developments. Bodur (2006) also states that a 

member of the profession should know and apply the requirements of the profession in order 

to be successful in his/her job and achieve satisfaction. 

Similarly, there is a positive and weak relationship between the Access to Knowledge 

Base sub-dimension score and the professionalism scale and its sub-dimensions. Although the 

positive aspect of the relationship shows that it is related to professionalism, it is obvious that 

this situation is quite remarkable considering the necessity of accessing the knowledge base in 

today's system is of vital importance in terms of professional development and learning. It is 

thought that the possible reasons for this result may be the negative effects of factors such as 

existing infrastructure of the institutions or problems with the technology infrastructure, the 

teachers' lack of time and motivation. Richards (2002) pointed out that language teachers are 

expected to have knowledge about the subject, students and teaching methodology so that they 

can adapt theories to their practices and develop appropriate tools for teaching and assessment. 

Bayhan (2011) also states in her research that the positive opinion of teachers that they get 

help from their colleagues when they need is quite high. Again, Bayhan (2011) in the same 

study shares that the use of technology was accepted by the majority of the participants as a 

contributing factor in the professionalization of teachers. 

 

A positive moderate correlation was found between the Professional learning scale and 

the professionalism scale scores of the teachers. The development of professional learning 

level positively affects professional professionalism. Therefore, it is thought that professional 
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learning is an effective factor in other sub-dimensions. The variables with which professional 

learning is most associated or positively effective are professional development and 

professional commitment, while other factors may have less influence. The findings show that 

professionalism can also improve with more support for teachers' professional development. 

Altun and Cengiz (2012) stated that the schools where teachers work do not offer sufficient 

opportunities for their professional development, the professional development activities 

offered are not practical and hinder their professional development and also the financial 

inadequacies of schools and the lack of cooperation between teachers constitute an important 

obstacle to the development of teachers. Karaarslan (2003) also emphasized that some of the 

obstacles to professional development of teachers are excessive workload, lack of self-

motivation and lack of institutional support. 

6. Recommendations 

The results showed that teachers need developmental programs for both professional 

learning and professionalism. Changing and evolving educational issues require teachers to be 

well equipped and develop their capacity to cope with the many changes and challenges they 

face. Due to the acceptance of education as a life-long process in our age, the training of 

teachers is not seen as limited to pre-service training, and when they start their profession, 

teachers need to be trained through some training activities organized by the institutions they 

work for, and the teacher should develop himself/herself (Şişman, 1999). 

In terms of teachers’ professional development it is necessary to determine the needs in 

each subject, to prepare training programs, to develop seminars and practices for professional 

learning. Teachers show individual differences due to reasons such as the education they 

receive, the socio-economic level of the institution they work for or their personality traits. For 

this reason, while designing professional development activities, a correct needs analysis 

should be done by taking these differences into account, and teachers should be given the right 

to choose professional development activities from among many options in line with their 

needs and interests. For the development of teachers' cooperation skills, programming 

activities to improve cooperation between teachers and joint studies can be provided. Through 

the plans of the school administration and/or education policies to encourage cooperation, it 

can contribute to the development of teachers' cooperation skills, thus opening their practices 

and knowledge to others, reflecting and sharing rich practice experiences. Mentoring programs 

can be used to realize the goals of cooperation, practice, reflection and professional learning. 

Thus, professional guidance such as modeling effective teaching strategies, meeting new ideas 

and skills, and receiving constructive feedback can be provided to new teachers and teachers 

with little experience. 

 It may be beneficial to receive feedback and develop new programs in order to 

understand and improve the operability of professional development programs implemented in 
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schools. Special practices and programs can be created to support teachers' professional 

learning and professionalism approaches. The OECD (n.d.) report highlights the need for 

enhanced connectivity and collaboration between educational institutions, local authorities and 

schools so that continuing professional development can better meet teachers' learning needs. 

Resources and trainings can be organized in order to use the developing technology 

and information resources more competently. Curtain and Pesola (1994) state that foreign 

language teachers need an unprecedented level of competence and infrastructure in their 

preparation, and strong professional development is important at this point. 

Since the results show that the relationship between "teachers' professionalism" and 

"teachers' professional learning" is weak, this issue should be evaluated with a more 

comprehensive research perspective and causal relationships should be revealed. Conducting 

research to understand the source of the weak effect that emerged as a result of the research 

can be a guide in determining the changes made in education policies and practices, especially 

in recent years. 
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